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Education Law §3012-e STEPS Plan

Mark Secaur, Superintendent
Smithtown Central School District
26 New York Avenue

Smithtown, NY 11787

Dear Superintendent Secaur:

Congratulations. | am pleased to inform you that your Standards-Based Evaluation and
Professional Support System (STEPS) plan has been accepted as meeting the criteria described in
Education Law §3012-e and Subpart 30-4 of the Rules of the Board of Regents. Acceptance of your
plan indicates that it meets the minimum statutory and regulatory requirements and does not signify
approval or endorsement by the Commissioner of any terms of the plan. Your plan may be
implemented beginning in the 2025-2026 school year. Your accepted STEPS plan will remain in
effect until you amend or modify it and have the revised plan accepted by the Department, or until the
law changes.

Please note that your accepted STEPS plan will be posted on the NYSED website, and a
complete copy of the plan must also be posted on your website.

Please be advised that, pursuant to Education Law §3012-¢e, data from STEPS plans “shall
be collected and used to the extent necessary to comply with any applicable state and federal
statutory requirements.” The Commissioner may also release data to the public, consistent with
Education Law §3012-e(4)(c), and may comment on the quality of the plan at any time.

The New York State Education Department and | look forward to continuing our work together
to strengthen our educator pipeline, cultivate equity-minded leadership, and support learning
environments where every student is prepared for success in college, career, and civic life.

Thank you again for your hard work.

Sincerely,

Betty A¢Rosa
Commissioner
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c: April Poprilo
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STEPS PLAN DESIGN

Welcome to the NYS Standards-based Educator Evaluation and Support System (STEPS) Plan Form. The purpose of the STEPS is to support
all educators’ professional growth as a part of a comprehensive, systematic approach to advancing excellence in teaching and learning aligned
to the NYS Teaching Standards and the Professional Standards for Educational Leaders (PSELs) (New York Version) and the Culturally
Responsive-Sustaining Education Framework. To learn more about STEPS plan requirements or read guidance on how to design a plan, please
see the STEPS resource page.

Parts 2-4 of this form are for a STEPS plan for teachers. Parts 5-7 are for a STEPS plan for principals. If you have any questions on completing
this form, please call the support staff assigned to you by the Office of Educator Quality and Professional Development or email

educatoreval@nysed.gov.

The STEPS plan gives LEAs the flexibility to tailor the evaluation process for different groups of educators based on their
characteristics, including: tenure status, grade level, subject/content area, and program area.
Based on this, STEPS plans may be designed in the following ways:
« Educators may be divided into groups that use different evaluation measures.
« Educators may be divided into groups that use the same evaluation measures, but the measures are implemented differently.
« Educators may be divided into groups that use the same evaluation measures, but the measures assess different standards across the
evaluation groups.

« All educators may be evaluated in the same manner.

Does the same evaluation process, as described above, apply to all teachers?
Please note, as described above, the use of different assessment(s) with student outcome data, student portfolios,
or an LEA-developed measure being the only difference between groups of teachers across all measures does not

constitute the need to denote a separate group for the evaluation process.

Yes, all teachers are evaluated on the same standards using the same measures (or select from the same set of measures) with the

same processes.

Does the same evaluation process, as described above, apply to all principals?
Please note, as described above, the use of different assessment(s) with student outcome data, student portfolios,
or an LEA-developed measure being the only difference between groups of principals across all measures does

not constitute the need to denote a separate group for the evaluation process.

Yes, all principals are evaluated on the same standards using the same measures (or select from the same set of measures) with the

same processes.

MEASURES ASSURANCES

Please read the assurances below and check each box.
TEACHER AND PRINCIPAL MEASURES

B Assure that any measure selected to evaluate a teacher shall provide direct evidence of such teacher's practice that appropriately
and accurately assesses the degree to which the educator meets each applicable NYS Teaching Standard.

Assure that any measure selected to evaluate a principal shall provide direct evidence of such principal's practice that appropriately
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and accurately assesses the degree to which the educator meets each applicable Professional Standard for Educational Leaders.

TEACHER OBSERVATION / PRINCIPAL SCHOOL VISITS

M Assure that the LEA's observation/school visit process occurs with a sufficient number and duration to ensure that the evaluator can

collect meaningful evidence of teaching/leadership to evaluate the applicable standard(s).
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TEACHER EVALUATION: MEASURES
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

The STEPS plan must include observations for all teachers. Please check the additional measure(s) that will be

used for the evaluation of all teachers across all New York State Teaching Standards.

Other LEA-developed measure

Please use the table below to indicate which of the above measure(s) will be used to evaluate each of the NYS
Teaching Standards.

The STEPS plan must utilize at least two different measures and must include observations for all teachers. Please
ensure at least one standard is selected for "Teacher observation” in the table below.

Please note: The same measure may be used to address more than one standard, provided that each teacher’s evaluation
consists of two or more measures.

| Il 1] [\ \ VI VIl

Teacher observation
= = =AY

Professional portfolios
Surveys and feedback

Goal setting and attainment
Teacher project

Student outcome data

Student portfolios

Other LEA-developed measure

(= M V M VI M Vil

Are teachers permitted to choose from a set of measures for an individual standard(s)?

M No, all teachers use the same designated measures for each standard.

TEACHER EVALUATION: RATIONALE

Please complete the information in the table below for each applicable NYS Teaching Standard to describe the

evaluation process.
* Probationary teachers must be evaluated on all standards annually.

e Tenured teachers must be evaluated on all standards across an annual or multi-year evaluation cycle.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

Standard I: Knowledge of
Students and Student
Learning

The locally selected measure, in conjunction with classroom observations, will be used to assess each of
the NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard 1: Knowledge of
Students and Student Learning will be evaluated using a locally negotiated and locally developed rubric
identified as the Professional Reflective Summary. This tool requires teachers to provide written
responses to targeted prompts which may include the submission of artifacts that demonstrate how their
instructional decisions are informed by their knowledge of students’ backgrounds, learning styles, and
developmental needs. Each indicator within the standard is rated on a four-point scale, ensuring that
teacher performance is assessed along a clear continuum of proficiency. There are four areas of required
reflection from the teacher associated with Standard | of the Professional Reflective Summary that are
designed to assess the teacher on this specific NYS Standard. The professional reflection prompts are:

« 1.1: Citing examples from the current school year, describe how you integrate current research to
design lesson plans and adjust instruction to address the needs of all students. (NYS Teaching
Standard 1.2)

« 1.2: Citing examples from the current school year, describe how you plan for and vary and modify
instruction for student strengths, interests, and experiences to meet the diverse learning needs of
each student. (NYS Teaching Standard 1.3)

« 1.3: Citing examples from the current school year, describe how you communicate with parents,
guardians, and/or caregivers to enhance student learning. (NYS Teaching Standard 1.4)

« 1.4: Citing examples from the current school year, describe how you use available technological tools
and communication strategies to engage each student. (NYS Teaching Standard 1.6)

The Professional Reflective Summary was intentionally designed to surface both teacher strengths and
areas for growth by prompting educators to reflect on their practice, explain their decision-making, and
provide concrete evidence of their impact on student learning. This process not only highlights existing
professional competencies but also reveals opportunities where additional support, resources, or
professional learning could enhance instructional effectiveness. As such, the measure directly supports
teacher professional growth by linking evaluation evidence to individualized feedback and development
plans.

Validity and reliability are strengthened through the alignment of the rubric with NYS Teaching Standards
and its structured use of evidence-based prompts. The rubric criteria and indicators are directly mapped

to the language and expectations of the standard, ensuring that the measure authentically evaluates
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

what it intends to measure. Consistency in implementation is reinforced when trained evaluators apply
the rubric across classrooms, departments, and school buildings, yielding dependable data that can be
used to make fair and comparable judgments about teacher practice.

The Professional Reflective Summary generates actionable data. Because the tool combines teacher
self-reflection with evaluator review, the resulting feedback is both diagnostic and developmental.
Teachers receive specific, constructive comments tied to their written responses and artifacts, often
accompanied by recommendations, coaching strategies, or professional learning opportunities. This
makes the feedback immediately relevant and usable, enabling educators to take targeted steps to refine
their practice. Over time, the systematic use of this measure fosters continuous improvement at both the
individual and organizational levels, as aggregated results can inform broader professional development

priorities across the district.

Standard II: Knowledge of
Content and Instructional The classroom observations along with a locally selected measure will be used to assess each of the

Planning NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard II: Knowledge of
Content and Instructional Practice will be evaluated primarily through structured classroom observations
using the NYSUT Teacher Practice Rubric. Observations provide evaluators with the opportunity to
assess teaching in real time, capturing how teachers plan and deliver instruction, integrate content
knowledge, manage the learning environment, differentiate for diverse learners, and engage students in
rigorous, meaningful learning experiences. Each indicator within the standard is rated on a four-point
scale, ensuring teacher performance is assessed along a clear continuum of proficiency.

Classroom observations are uniquely suited to identify both teacher strengths and areas for growth in
instructional practice. They allow supervisors to highlight effective strategies such as strong questioning
techniques, clear content delivery, purposeful student engagement, and skillful classroom management.
At the same time, they identify opportunities for growth such as deepening content integration, enhancing
scaffolding for diverse learners, or embedding formative assessments more effectively. This dual focus
ensures that feedback is personalized, grounded in observable evidence, and directly connected to the
expectations of Standard Il, thereby providing teachers with a clear and actionable pathway for
professional growth.

Validity and reliability are enhanced through the alignment of the NYSUT Teacher Practice Rubric with
the NYS Teaching Standards. The rubric criteria directly address instructional planning, content

knowledge, differentiation, and the delivery of instruction, ensuring that what is measured authentically
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

reflects the intent of Standard Il. Reliability is strengthened when trained evaluators apply the rubric
consistently across classrooms, departments, and schools, producing dependable and comparable
results that fairly represent teacher practice.

Most importantly, classroom observations yield feedback that is immediately actionable and
developmental. Because evaluators provide timely, specific, and evidence-based comments tied to
observable practices, teachers receive clear guidance on what to sustain and what to refine. Feedback is
often accompanied by coaching strategies, professional learning opportunities, or targeted
recommendations, making it directly usable in improving instructional practice. Over time, this approach
not only supports continuous growth for individual teachers but also promotes collective improvement in

instructional quality across the district.

Standard Il Instructional
Practice The classroom observations, along with a locally selected measure, will be used to assess each of the

NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard Ill: Instructional
Practice will be evaluated primarily through structured classroom observations using the NYSUT Teacher
Practice Rubric. Observations provide evaluators with the opportunity to assess teaching in real time,
capturing how teachers deliver instruction, use questioning and discussion techniques, differentiate
learning experiences, engage students actively, and integrate instructional strategies that promote deep
understanding. Each indicator within the standard is rated on a four-point scale, ensuring that teacher
performance is assessed along a clear and consistent continuum of proficiency.

Classroom observations are especially well-suited to identifying teacher strengths and areas for growth
in instructional practice. They allow supervisors to highlight effective practices such as clear and
purposeful lesson delivery, strong questioning strategies, use of scaffolding, and effective techniques for
maintaining high levels of student engagement. At the same time, they reveal opportunities for growth in
areas such as refining pacing, integrating multiple instructional approaches, strengthening differentiation
for diverse learners, or deepening opportunities for critical thinking and student discourse. This dual lens
ensures that feedback is both personalized and evidence-based, directly tied to the expectations of
Standard lll, and actionable for teachers as they refine their craft.

Validity and reliability are supported through the alignment of the NYSUT Teacher Practice Rubric with
the NYS Teaching Standards. The rubric criteria explicitly address instructional delivery, questioning and
discussion, use of instructional strategies, and student engagement, ensuring that the evidence collected

authentically reflects the intent of Standard Ill. Reliability is enhanced when trained evaluators apply the
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

rubric consistently across classrooms, grade levels, and schools, producing dependable and comparable
results that fairly represent teacher practice.

Most importantly, classroom observations yield feedback that is both immediate and developmental.
Because feedback is grounded in observable evidence, evaluators can provide teachers with specific
and constructive guidance on what to sustain and what to refine in their instructional practice. This
feedback is often paired with coaching, targeted professional learning opportunities, or concrete
strategies for improvement, making it immediately usable. Over time, this systematic process fosters
individual teacher growth while also supporting school and district-wide improvement in instructional

quality, thereby advancing student learning outcomes across the system.

Standard IV: Learning
Environment

The classroom observations, along with a locally selected measure, will be used to assess each of the
NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard IV: Learning
Environment will be evaluated through structured classroom observations using the NYSUT Teacher
Practice Rubric. Observations provide evaluators with the opportunity to assess how teachers create
safe, inclusive, and supportive environments that foster student engagement, respect, and responsibility.
They capture in real time the ways teachers establish routines, manage student behavior, set high
expectations, and build positive relationships that promote academic and social-emotional growth. Each
indicator within the standard is rated on a four-point scale, ensuring performance is assessed
consistently along a continuum of proficiency.

Classroom observations are particularly effective in identifying both teacher strengths and areas for
growth in developing and maintaining productive learning environments. Supervisors are able to highlight
strong practices such as clear routines, respectful interactions, equitable treatment of students, and the
creation of a classroom culture that encourages risk-taking and collaboration. At the same time,
observations reveal growth opportunities such as strengthening consistency in behavior management,
fostering greater student ownership of learning, or implementing additional strategies to support
inclusivity and cultural responsiveness. This dual focus ensures that feedback is both personalized and
grounded in observable evidence, directly connected to the expectations of Standard IV, and actionable
in guiding teacher professional growth.

Validity and reliability are strengthened through the direct alignment of the NYSUT Teacher Practice
Rubric with the NYS Teaching Standards. The rubric criteria specifically address the creation of a

respectful classroom climate, effective behavior management, and the establishment of an environment
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

that supports all learners, ensuring that the evaluation authentically measures what Standard IV intends
to capture. Reliability is reinforced when trained evaluators consistently apply the rubric across
classrooms, grade levels, and schools, producing dependable results that fairly represent teacher
practice.

Most importantly, classroom observations yield feedback that is immediately actionable and
developmental. Evaluators provide timely, specific, and constructive comments tied to observed
practices, helping teachers understand what elements of their learning environment are working well and
what areas could be strengthened. Feedback often comes with recommendations, coaching strategies,
or professional learning supports that teachers can implement quickly to enhance classroom culture and
management. Over time, this consistent process not only supports the continuous improvement of
individual teachers but also strengthens the overall climate of schools, fostering safe, respectful, and

engaging learning environments for all students.

Standard V: Assessment for
Student Learning The locally selected measure, in conjunction with classroom observations, will be used to assess each of

the NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard V: Assessment for
Student Learning will be evaluated using a locally negotiated and locally developed rubric identified as
the Professional Reflective Summary. This tool requires teachers to provide written responses to
targeted prompts which may include the submission of artifacts such as assessments, student work
samples, and progress-monitoring data that demonstrate how they design, implement, and use
assessments to inform instruction and promote student learning. Each indicator within the standard is
rated on a four-point scale, ensuring that teacher performance is assessed along a clear continuum of
proficiency. There are four areas of required reflection from the teacher associated with Standard V of
the Professional Reflective Summary that are designed to assess the teacher on this specific NYS
Standard. The professional reflection prompts are:

« 5.1: Citing examples from the current school year, describe how you design and/or select
assessments to establish learning goals and inform instruction, measure and record student
achievement, and align assessments to learning goals. (NYS Teaching Standard V.1)

« 5.2: Citing examples from the current school year, describe how you use assessment data as
feedback to set goals with students and engage students in self-assessment. (NYS Teaching
Standard V.2)

« 5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

effectiveness of your comprehensive assessment system to make adjustments to it and plan
instruction accordingly. (NYS Teaching Standard V.4)

« 5.4: Citing examples from the current school year, describe how you communicate the purpose of the
assessments you use, the criteria for success, and how you prepare students for particular
assessment formats. (NYS Teaching Standard V.5)

The Professional Reflective Summary is designed to capture both teacher strengths and opportunities for
growth in assessment practices. By prompting educators to reflect on their use of formative and
summative assessments, analyze student data, and demonstrate how assessment results inform
instructional decisions, the tool highlights effective strategies already in use while also revealing areas
where professional development or targeted coaching could improve practice. In this way, the measure
not only evaluates teacher effectiveness but also provides a pathway for ongoing professional learning
aligned to the standard.

Validity and reliability are enhanced through the rubric’s direct alignment with the indicators of Standard
V. The focus of this area is explicitly on assessment design, implementation, feedback to students, and
the use of data to improve teaching and learning that ultimately, ensures that the measure authentically
evaluates the intended standard. Reliability is reinforced when trained evaluators consistently apply the
rubric across classrooms, departments, and school buildings, producing dependable and comparable
results.

The Professional Reflective Summary also generates data that is both actionable and developmental.
Because the measure integrates teacher self-reflection with evaluator review, the resulting feedback is
detailed and context-specific. Teachers receive constructive comments that address the effectiveness of
their assessment strategies and data use, often accompanied by targeted recommendations, resources,
or coaching supports. This ensures that feedback is immediately relevant, enabling teachers to refine
their assessment practices in ways that directly impact student achievement. Over time, the systematic
use of this measure fosters continuous professional growth for individual teachers while also informing

district-wide professional development priorities related to assessment and instructional improvement.

Standard VI: Professional
Responsibilities and The locally selected measure, in conjunction with classroom observations, will be used to assess each of

Collaboration
the NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard VI: Professional
Responsibilities and Collaboration will be evaluated using a locally negotiated and locally developed

rubric identified as the Professional Reflective Summary. This tool requires teachers to provide written
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

responses to structured prompts which may include the submission of artifacts such as professional
learning logs, records of parent communication, evidence of team collaboration, and contributions to
school initiative that demonstrate how they uphold professional responsibilities and work collaboratively
with colleagues, families, and the broader school community. Each indicator within the standard is rated
on a four-point scale, providing a clear continuum of performance. There are four areas of required
reflection from the teacher associated with Standard VI of the Professional Reflective Summary that are
designed to assess the teacher on this specific NYS Standard. The professional reflection prompts are:

« 6.1: Citing examples from the current school year, describe how you advocate for students. (NYS
Teaching Standard VI.1)

« 6.2: Citing examples from the current school year, describe how you engage and collaborate with
colleagues and the community to develop and sustain a common culture that supports high
expectations for student learning. (NYS Teaching Standard VI.2)

« 6.3: Citing examples from the current school year, describe how you participate in school and district
events. (NYS Teaching Standard V1.4)

« 6.4: Citing examples from the current school year, describe how you communicate and collaborate
with families, guardians, and caregivers to enhance student development and success. (NYS
Teaching Standard VI.3)

The Professional Reflective Summary is designed to capture both teacher strengths and opportunities for
growth in professional responsibility and collaboration. By asking educators to reflect on their
commitment to professional ethics, contributions to school culture, and efforts to build strong
partnerships, the tool highlights effective practices already in place while also identifying areas where
professional development, mentoring, or coaching could strengthen practice. In this way, the measure
not only evaluates teacher effectiveness but also provides an actionable framework for supporting growth
in the professional and collaborative domains of teaching.

Validity and reliability are enhanced through the rubric’s direct alignment with the indicators of Standard
VI. The rubric criteria explicitly address professional conduct, communication with families, collaboration
with colleagues, and engagement in school-wide improvement efforts, ensuring the measure
authentically evaluates the intended standard. Reliability is reinforced when trained evaluators apply the
rubric consistently across teachers, schools, and departments, generating dependable and comparable

evidence of professional performance.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

The Professional Reflective Summary also generates actionable and meaningful feedback. Because the
measure combines teacher self-reflection with evaluator review, the feedback is personalized and
evidence-based. Teachers receive specific comments about their professional responsibilities and
collaboration practices, often accompanied by recommendations for strengthening communication,
deepening partnerships, or expanding leadership roles within the school community. This makes the
feedback immediately usable, enabling teachers to refine their professional practices in ways that
enhance their impact beyond the classroom. Over time, the systematic use of this measure fosters
continuous improvement at both the individual and organizational levels, as aggregated results can
inform district-wide initiatives to strengthen collaboration, professional culture, and community

engagement.

Standard VII: Professional
Growth

The locally selected measure, in conjunction with classroom observations, will be used to assess each of
the NYS Teaching Standards throughout the evaluation cycle. Specifically, Standard VII: Professional
Growth will be evaluated using a locally negotiated and locally developed rubric identified as the
Professional Reflective Summary. This tool requires teachers to provide written responses to targeted
prompts which may include the submission of artifacts such as professional development plans, records
of participation in workshops or courses, evidence of implementation of new strategies, and reflections
on professional learning that will demonstrate their commitment to continuous growth and lifelong
learning. Each indicator within the standard is rated on a four-point scale, ensuring a clear continuum of
performance. There are four areas of required reflection from the teacher associated with Standard VII of
the Professional Reflective Summary that are designed to assess the teacher on this specific NYS
Standard. The professional reflection prompts are:
 7.1: Citing examples from the current school year, describe how you reflect on evidence of student
learning to improve instructional effectiveness and guide your professional growth. (NYS Teaching
Standard VII.1)
 7.2: Citing examples from the current school year, describe how you set personal professional goals
and engage in ongoing professional development needed to continually improve teaching
competencies. (NYS Teaching Standard VI1.2)
« 7.3: Citing examples from the current school year, describe how you collaborate with colleagues and
how you give and receive constructive feedback to colleagues for the purpose of improving

professional practice. (NYS Teaching Standard VII.3)
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify teachers' strengths and opportunities for their professional
growth within the applicable teaching standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If teachers are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

« 7.4: Citing examples from the current school year, describe how you access professional resources to
increase your understanding of teaching and learning as it applies to curriculum, instruction, and
assessment methods. (NYS Teaching Standard VI1.4)

The Professional Reflective Summary is designed to highlight both teacher strengths and opportunities
for growth in the area of professional learning. By asking teachers to reflect on their professional goals,
articulate how they pursue new knowledge, and show evidence of how their learning translates into
improved practice and student outcomes, the tool surfaces areas of excellence while also identifying
where additional support, mentoring, or resources may be needed. This process not only documents
current professional growth but also creates a foundation for individualized development plans aligned
with district priorities.

Validity and reliability are supported through the rubric’s alignment with the indicators of Standard VII.
The rubric explicitly evaluates teachers’ engagement in professional learning, their application of new
knowledge, and their commitment to refining instructional practice, ensuring the measure authentically
reflects the intent of the standard. Reliability is strengthened when trained evaluators use the rubric
consistently across classrooms, schools, and departments, producing dependable results that support
fair and comparable assessments of teacher growth.

The Professional Reflective Summary generates data that is both actionable and developmental.
Because the measure combines teacher self-reflection with evaluator review, the feedback is
personalized and directly tied to practice. Teachers receive constructive, evidence-based comments
about their professional growth efforts, often accompanied by recommendations for next steps, coaching
supports, or professional learning opportunities. This makes the feedback immediately usable and
ensures that evaluation results are linked to meaningful opportunities for growth. Over time, the
systematic use of this measure fosters a culture of continuous improvement, encouraging all educators

to engage in purposeful professional learning that advances both individual practice and collective

instructional excellence across the district.
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TEACHER OBSERVATION

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.
Observations are a formal or informal measure of a teacher’s practice in a classroom or other school-based environment.
The Commissioner's Regulations require that observations occur with a sufficient number and duration such that the
evaluator can collect meaningful evidence of teacher practice.

Please complete the information below to describe the process related to teacher observations.

Observation Instrument

WHAT INSTRUMENT WILL BE USED TO CONDUCT OBSERVATIONS?

NYSUT Teacher Practice Rubric (2012 Edition)

Observation Process

WHO WILL CONDUCT HOW MANY |WHAT IS THE NATURE OF THE WHICH
OBSERVATIONS? OBSERVATIO |OBSERVATIONS TO BE METHOD(S)
Please select all that apply. NS WILL BE |CONDUCTED? WILL BE

CONDUCTED | e« Formal observations may include |USED TO

ACROSS THE classroom observations and pre- | CONDUCT
EVALUATION and post-observation activities. |OBSERVATIO

CYCLE? « Informal observations may NS?
include walk-through Please select
observations. all that apply.

Please select all that apply.

3 for
probationary
teachers and
2 for tenured
teachers
throughout
their cycle.

M Supervisor M Formal, announced M In person
Administrator Formal, unannounced
M Informal, announced
=]

Informal, unannounced

Observation Scoring

The information entered below is specific to scoring teacher observations only. How a teacher observation score will

contribute to the final rating for each applicable standard will be addressed in Part 4.

HOW ARE TEACHER OBSERVATIONS SCORED?

Please use the text box to describe the scoring process and add any applicable documents below.

The district uses the NYSUT 2012 Teacher Practice Rubric to evaluate teacher performance. This rubric is organized around the New
York State Teaching Standards, with each Domain aligned to one Teaching Standard. Each Domain is divided into Elements, and each
Element contains several Indicators that describe specific teaching practices. The district evaluates each applicable Teaching Standard
by focusing on selected Elements from the rubric, as outlined in the Rationale section above. During each classroom observation, the

evaluator will rate the observed Indicators within each applicable Element of a Standard using a four-point scale (1-4). Only Indicators
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If aiilicable, uiload scorini-related documentation.
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LEA-DEVELOPED MEASURE

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.
LEAs may develop their own measure(s) to evaluate a teacher’s performance aligned to the New York State Teaching
Standards.
Please complete the information below to describe the process related to the use of an LEA-developed measure.
Measure
SUBGROURP(S) WHAT IS THE LEA-DEVELOPED WHAT ARE THE PROCEDURES APPLICABLE TO THE
See the instructions above the |MEASURE? LEA-DEVELOPED MEASURE?
table before completing this Please enter the name of the measure |This description should include the process for collecting
column. or a short phrase to describe the type |evidence and the type(s) of evidence that will be used to
of measure. A more detailed evaluate the applicable standards for the teachers identified
description will be entered into the next |in this row.
column.
Al Teachers Professional Reflective Summary Teachers will be required to provide a professional
reflection and response to professional prompts related to
NYS teaching standards |, V, VI and VII. The response to
each prompt may be supported by artifacts submitted and
reviewed from the school year in which the measure is
being utilized. Additional evidence will be collected during
administrator and teacher conferences throughout the year
and ongoing dialogue about their professional practice.
Evaluation
WHO WILL EVALUATE THE LEA-DEVELOPED HOW FREQUENTLY WILL THE LEA-DEVELOPED
MEASURE? MEASURE BE EVALUATED?
Please select all that apply.
M Supervisor 1x/academic year (end of year review)
Scoring

The information entered below is specific to scoring the LEA-developed measure only. How the score from the LEA-

developed measure will contribute to the final rating for each applicable standard will be addressed in Part 4.

PLEASE COMPLETE THE TABLE BELOW TO DESCRIBE THE SCORING PROCESS FOR THE LEA-DEVELOPED

MEASURE
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SUBGROUP(S) WHAT IS THE INSTRUMENT HOW IS THE LEA-DEVELOPED |If applicable, upload scoring-
See the instructions above the | THAT WILL BE USED TO MEASURE SCORED? related documentation below.
table before completing this SCORE THE LEA- Please describe the scoring
column. DEVELOPED MEASURE? process below and add any

Please describe the scoring applicable documents in the next

instrument below and add any  [column.

applicable documents in the final

column.
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SUBGROUP(S) WHAT IS THE INSTRUMENT HOW IS THE LEA-DEVELOPED |If applicable, upload scoring-
See the instructions above the | THAT WILL BE USED TO MEASURE SCORED? related documentation below.
table before completing this SCORE THE LEA- Please describe the scoring
column. DEVELOPED MEASURE? process below and add any

Please describe the scoring applicable documents in the next

instrument below and add any  [column.

applicable documents in the final

column.
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SUBGROUP(S) WHAT IS THE INSTRUMENT HOW IS THE LEA-DEVELOPED |If applicable, upload scoring-
See the instructions above the | THAT WILL BE USED TO MEASURE SCORED? related documentation below.
table before completing this SCORE THE LEA- Please describe the scoring
column. DEVELOPED MEASURE? process below and add any

Please describe the scoring applicable documents in the next

instrument below and add any  [column.

applicable documents in the final

column.
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SUBGROUP(S) WHAT IS THE INSTRUMENT HOW IS THE LEA-DEVELOPED |If applicable, upload scoring-
See the instructions above the | THAT WILL BE USED TO MEASURE SCORED? related documentation below.
table before completing this SCORE THE LEA- Please describe the scoring
column. DEVELOPED MEASURE? process below and add any

Please describe the scoring applicable documents in the next

instrument below and add any  [column.

applicable documents in the final

column.
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CULTURALLY RESPONSIVE-SUSTAINING EDUCATION

Culturally Responsive-Sustaining Education (CRSE) and the Culturally Responsive-Sustaining Framework (the CR-S Framework)
The CR-S Framework was adopted by the NYS Board of Regents in 2018 to help education stakeholders create student-centered learning
environments that affirm cultural identities; foster positive academic outcomes; develop students’ abilities to connect across lines of difference;
elevate historically marginalized voices; empower students as agents of social change; and contribute to individual student engagement,
learning, growth, and achievement through the cultivation of critical thinking. Subpart 30-4 of the Rules of the Board of Regents integrates the
CR-S Framework as a part of the New York State Teaching Standards, to be addressed as part of a NYS STEPS Plan under Education Law
§3012-e.

Please use the space below to describe how the measures selected in your STEPS Plan for teachers address each
of the principles of the CR-S Framework. Your response should include:

* Which measure(s) address each of the CR-S Framework Principles, including: Welcoming and Affirming
EnvironmentHigh Expectations and Rigorous Instructioninclusive Curriculum and AssessmentOngoing
Professional Learning and Support

* How the evidence collected for each measure will integrate the relevant principles of the CR-S Framework with
the NYS Teaching Standards. See the standards and crosswalk here: NYS Teaching Standards and CR-S
Education Framework Crosswalk, and

« How the district will ensure that the evaluation process helps educators to design and implement student-

centered learning environments consistent with the CR-S Framework.

The four principles of the CR-S Framework are addressed by specific NYS Teaching Standards that are measured through Teacher
Classroom Observations or the Professional Reflective Summary:
1. Welcoming and Affirming Environment

» Measure(s) Addressed: Teacher Observation. This measure is aligned with NYS Teaching Standard 4: The Learning Environment.

« Integration of Principles and Standards: CR-S Principle Alignment: This principle requires classrooms to be structured to reflect and
honor the cultures and identities of all students, promoting a sense of belonging. A welcoming environment uses cultural identities as
vehicles for teaching and learning.Evidence Collection: The classroom teacher observation evaluation instrument (NYSUT 2012
Teacher Practice Rubric) is used to assess in real time how teachers create safe, inclusive, and supportive environments that foster
student engagement and respect.Evaluators look for observable indicators such as classroom visuals and resources representing
varied cultural identities and student voices shaping classroom culture. The observation process explicitly seeks to identify strong
practices like equitable treatment of students and the creation of a classroom culture that encourages risk-taking and
collaboration.Professional Growth: Observations identify growth opportunities, such as the need to implement additional strategies to
support inclusivity and cultural responsiveness. The rubric’s validity is strengthened by its direct alignment to Standard 4 criteria
concerning the creation of a respectful classroom climate and an environment that supports all learners.

2. High Expectations and Rigorous Instruction

» Measure(s) Addressed: Teacher Observation. This measure is aligned with NYS Teaching Standard 3: Instructional Practice and
Standard 2: Content Knowledge.

« Integration of Principles and Standards: CR-S Principle Alignment: This principle requires instruction to be academically rigorous,
intellectually challenging, and delivered using instructional methods that are adapted to be culturally relevant, leveraging students’
cultural frameworks as assets. High expectations must be maintained for all students, regardless of identity markers.Evidence

Collection: Classroom teacher observation rubric is used to evaluate how teachers deliver instruction, utilize questioning and
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discussion techniques, differentiate learning experiences, and engage students actively.Effective practices sought during observation
include varied instructional strategies tied to students’ cultural frames of reference, high levels of student participation, and
differentiated learning opportunities that honor multiple ways of knowing. The evaluation looks for evidence of teachers engaging
students in rigorous, meaningful learning experiences in real-time.Professional Growth: Observations identify areas for growth such
as strengthening scaffolding for diverse learners or deepening opportunities for critical thinking and student discourse. The feedback
is grounded in observable evidence and designed to be immediately actionable.

3. Inclusive Curriculum and Assessment

» Measure(s) Addressed: Teacher Observation (for curriculum, aligned with Standard 2) and Professional Reflective Summary (for
assessment, aligned with Standard 5).

« Integration of Principles and Standards: Curriculum (Standard 2): The CR-S integration includes making curriculum culturally relevant
and inclusive. Teachers are expected to integrate diverse cultural perspectives into subject matter, ensuring all students see their
identities reflected in the curriculum. Observational evidence looks for curriculum maps and instructional resources with multicultural
perspectives and assignments connecting content to culturally meaningful issues.Assessment (Standard 5): The CR-S integration
includes use of culturally responsive assessment practices, ensuring fairness and providing multiple avenues for students to show
their learning. The measure is the Professional Reflective Summary, which requires teachers to provide written responses and
artifacts demonstrating how they design, implement, and use assessments.Evidence Collection: Reflection prompts associated with
Standard 5 require teachers to describe: How they design/select assessments to inform instruction and measure achievement.How
they use assessment data to set goals with students and engage them in self-assessment.Assessments are expected to be reviewed
for cultural inclusion and aligned to rigorous expectations. The reflection process captures assessment strengths and opportunities
for growth by analyzing data use and design, providing an actionable framework aligned to the standard.

4. Ongoing Professional Learning and Support

» Measure(s) Addressed: Professional Reflective Summary. This measure is aligned with NYS Teaching Standard 6: Professional
Responsibilities and Collaboration and Standard 7: Professional Growth.

« Integration of Principles and Standards: CR-S Principle Alignment: This principle focuses on continuous professional learning,
requiring educators to develop a critically conscious lens toward curriculum and instruction. It also involves partnering with families
and communities, recognizing their value and working together as equal partners.Standard 6 (Responsibilities): Reflection prompts
require teachers to describe: How they advocate for students.How they engage and collaborate with colleagues and the community
to develop a common culture.How they communicate and collaborate with families, guardians, and caregivers to enhance student
development. Evaluators will seek information on how the teacher includes family engagement strategies reflecting cultural
responsiveness.Standard 7 (Growth): Reflection prompts require teachers to describe: How they reflect on student learning to
improve instructional effectiveness and guide professional growth.How they set personal professional goals and engage in ongoing
professional development. Evaluators will seek information on how the teacher participates in ongoing professional learning centered
on equity and CR-S education and reflective practice documentation.Professional Growth: The use of the reflective summary,
supported by artifacts, ensures that feedback is tied to continuous professional growth, informing professional development
opportunities, and strengthening collaboration and community engagement.

The STEPS plan ensures that the evaluation process is intentionally linked to designing and implementing student-centered learning
environments consistent with the CR-S Framework through its professional learning system and measure design:

1. Alignment and Purpose: The overall STEPS plan is fundamentally intended to support all educators' professional growth aligned to

the NYS Teaching Standards, PSELs, and the Culturally Responsive-Sustaining Education Framework. The CR-S framework helps

educators create student-centered learning environments that affirm identities, foster positive academic outcomes, and empower
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PROFESSIONAL LEARNING AND GROWTH

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.
A significant component of a STEPS plan is the requirement that LEAs maintain a comprehensive system of
professional learning for all teachers that is supported by data, in order to improve their practice and support the
success of all students.
LEAs must design a professional learning system that addresses the needs of teachers as identified from a variety
of sources including: a formal needs analysis, data from the STEPS plan evaluation process, and other available
student and educator information. The LEA will use data to monitor student progress, sustain professional growth,
and inform, plan, and assess the effectiveness of their professional growth system. LEAs should consider

leveraging existing systems and processes such as their professional learning plan.

Assurances

Please read the assurances below and check each box.

M Assure that the LEA will maintain a comprehensive, systematic approach to high-quality professional learning for all educators to
improve outcomes that address the diversity of all students.

M Assure that the LEA's formal professional growth plan will incorporate a variety of sources and types of student, educator, evaluation
process, and system data.

Assure that the LEA will use data to monitor student progress, sustain professional growth, and inform, plan, assess, and evaluate
professional learning.

M Assure that feedback to teachers from the STEPS plan will be timely and actionable.

Assure that the system of professional learning and growth includes a process where teachers who receive an overall rating of Level

1 or 2 shall have a personalized teacher support plan developed by the LEA in coordination with the teacher and their supervisor.

Goal Setting Process
Who determines professional learning goals for teachers?

Please select all that apply.

|

District leadership

&

Building leadership

|

Supervisor

Self-identified

|

&

Professional learning plan committee

At what level are professional learning goals organized?

Please select all that apply.

M Other: Professional learning goals are organized by use of the District's Strategic Plan and shared throughout the entire school

district and community.

What will provide the basis for professional learning goals?

Please select all that apply.

10/08/2026 10:14 AM Page 23 of 81



SMITHTOWN CSD Status Date: 01/06/2026 07:07 AM - Approved
Educator Evaluation §3012-e - Education Law §3012-e
PART 3. ADDITIONAL REQUIREMENTS FOR TEACHERS - 3A. Professional Learning and Growth

Page Last Modified: 09/08/2025

What qualitative and/or quantitative data or information sources does your LEA review to determine teacher and/or

student needs?

Please select all that apply.

Formal Support
How will formal support be provided to guide goal attainment?

Please select all that apply.

Assessing Impact

How will the LEA determine whether teachers feel supported by the professional learning provided?

Please select all that apply.

How will the LEA determine if professional learning opportunities provided are effective in improving teacher
practice and student outcomes?
Please select all that apply.

[]
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How will information collection from the LEA's STEPS plan help the LEA achieve its goals?

Please select all that apply.

Support Plan

Please read the assurance below and check the box.

Please upload a copy of the Teacher Support Plan (TSP) form for those teachers that receive an overall rating of

Level 1 or Level 2 on their evaluation.
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EVALUATOR TRAINING
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

Training

Please describe how training and retraining evaluators is conducted.

Please select all that apply.

M As a component district, training is conducted by, or in conjunction with, a BOCES

Please read the assurances below and check each box.

Assure that the training course shall provide training on the following: the NYS Teaching Standards; observation techniques;
maintaining inter-rater reliability; the application and use of locally selected methodology, instruments, assessment tools, measures and
scoring system to evaluate teachers; and any other specific considerations for evaluating teachers based on their specific context.
Assure that the duration of training and retraining is sufficient to train on all elements required by Section 30-4 of the Rules of the

Board of Regents.

Inter-rater Reliability

Inter-rater reliability refers to the extent to which different evaluators produce similar ratings in judging the same
abilities or characteristics in the same target person or object over a period of time. Within the context of educator
evaluation, inter-rater reliability requires that all evaluators be trained in the observation process to reach
independent consensus on observable behaviors and actions. This process ensures the accuracy, consistency,
and precision of the implementation of the chosen evaluation instrument(s). It also requires administrators to
analyze and track educator evaluation data and ensure that observations are being completed with fidelity.

Select the option(s) below that best describe the process in place for maintaining inter-rater reliability over a period
of time.

Please select all that apply.

Data analysis to detect disparities on the part of the evaluators

8 &

Periodic comparisons of an evaluator's assessment of the same classroom teacher

|

Monthly calibration meetings

Inter-rater reliability is addressed during annual training

8 &

Periodic calibration meetings and/or trainings
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TEACHER EVALUATION SCORING: ASSURANCES
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

Please read the assurances below and check each box.

B Assure that any measure selected to evaluate a teacher shall provide direct evidence of such teacher's practice that appropriately
and accurately assesses the degree to which the educator meets each applicable NYS Teaching Standard.

M Assure that the selected measures for each NYS Teaching Standard will result in a level 1-4 rating for the applicable standard using
a locally-determined process.

Assure that, across an evaluation cycle, a level 1-4 rating will be assigned for each NYS Teaching Standard consistent with the
LEA's expectations for teaching and learning in accordance with the Board of Regents Rules section 30-4.5

M Assure that ratings from all the NYS Teaching Standards will be combined to result in an overall rating of level 1-4 across the
teacher's evaluation cycle.

M Assure that the final standard ratings and the overall rating will be calculated consistent with selections made in the STEPS plan.

TEACHER EVALUATION SCORING: FINAL STANDARD RATINGS
Please complete the information below to describe the process for rating each NYS Teaching Standard.
Please note: For each standard, you will indicate teacher applicability. The "Add Row" button should be used to enter additional rows

where different groups of teachers (as defined in Part 2) use different processes.

The LEA will determine the system that will result in a level 1-4 rating for each NYS Teaching Standard based on
LEA-defined expectations for teaching and learning. The rating levels are:

« Performance significantly below an LEA’s expectations aligned to teaching standards (level 1)

« Performance that partially meets an LEA’s expectations aligned to teaching standards (level 2)

« Performance that meets an LEA’s expectations aligned to teaching standards (level 3)

« Performance that exceeds an LEA’s expectations aligned to teaching standards (level 4)
Probationary teachers are required to receive a Level 1-4 rating on each of the NYS Teaching Standards on an
annual basis, and tenured teachers receive a Level 1-4 rating on all standards across an annual or multi-year

evaluation cycle.
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Which teachers PLEASE HOW IS A FINAL STANDARD [If option (B), (D), (E), or (F) was selected in the previous
does this INDICATE THE RATING OF 1-4 column, please describe in the text box below or add an
information apply |STANDARDS DETERMINED? upload below this table.
to? APPLICABLE TO (B) The conversion process for the single measure used to
THE FINAL reach a final standard rating of 1-4 for the indicated
STANDARD standard(s).
RATING (D/E) The weights for multiple measures used to reach a
PROCESS final standard rating of 1-4.
DESCRIBED IN (F) The holistic weighting process for multiple measures
THIS ROW used to reach a final standard rating of 1-4.

If applicable, documentation relevant to option (B), (D), (E),

or (F) can be uploaded below this table.

& All teachers E All standards, (A) This standard is When there are two scores within a measure for an

O Teacher group |I-VII evaluated using only one evaluation cycle, the measure scores will be averaged to

1 measure, which results in a provide the Overall Rating within each Standard for the

O Teacher group score of 1-4. cycle. For tenured teachers, this includes two observations
2 providing scores in NYS Standards 2, 3 and 4 and two

O Teacher group Summative Professional Reflections providing scores in

3 NYS Standards 1, 5, 6 and 7 during the 4 year evaluation

cycle.

If applicable, upload a document related to option (B), (C), or (E) below.

3012e STEPS Teacher Scoring 4A.pdf
3012e STEPS Rating Levels - Sheetl.pdf

TEACHER EVALUATION SCORING: OVERALL RATING

To determine the overall rating, an LEA may use a system of scoring that results in a rating of 1-4, design a conversion chart, develop a matrix,
or use another method.

The LEA will determine how to combine ratings from applicable standards in order to reach an overall rating of 1-4. Overall ratings must be

based on the rating received for each standard, and not on a subset of standards.

The LEA will determine the standards for the 1-4 overall rating, based on locally determined expectations for
teaching and learning. The rating levels are:

« Performance significantly below an LEA’s expectations aligned to teaching standards (level 1)

« Performance that partially meets an LEA’s expectations aligned to teaching standards (level 2)

» Performance that meets an LEA’s expectations aligned to teaching standards (level 3)

« Performance that exceeds an LEA’s expectations aligned to teaching standards (level 4)
Probationary teachers are required to receive an overall rating on an annual basis, and tenured teachers must

receive an overall rating at least once across an annual or multi-year evaluation cycle.
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Which teachers does this |HOW WILL THE FINAL STANDARD RATINGS OF 1-4 BE COMBINED TO DETERMINE AN OVERALL
information apply to? RATING?

If applicable, documentation relevant to the assignment of an overall rating can be uploaded below this

table.

If aiilicable, uiload a document related the assiinment of an overall ratini below.

TEACHER EVALUATION SCORING: TENURED TEACHERS
Are tenured teachers evaluated on an annual or multi-year evaluation cycle?

[
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TENURED TEACHER EVALUATION SCHEDULE

Please note, tenured teachers must receive a Level 1-4 rating on all standards and an overall rating across an annual or multi-year evaluation

cycle. Probationary teachers are not permitted to be evaluated on a multi-year evaluation cycle and must receive a Level 1-4 rating on all
standards and an overall rating on an annual basis.
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.
Please complete the schedule below to indicate the year(s) of the evaluation cycle in which you will rate each
standard for TENURED teachers.
If subsets of tenured teachers are rated on different schedules:
« After completing the table, describe the subset of tenured teachers the information applies to;
« then continue to additional page(s), as needed, to enter the evaluation schedule(s) for each subset of tenured

teachers.

How often will applicable tenured teachers receive a rating for the indicated standard?

If an applicable rating will be provided in multiple years, please select all that apply.

Standard I: Knowledge of

Etudents and Student Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
earning

will alternate the year of reflection response. A-L will complete the reflection response in Year 2 and then

again Year 4. There will be an overall score at the end of the cycle.

Standard II: Knowledge of

Ig:lome'm and Instructional Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
anning

will alternate the year of the classroom observation. A-L will be observed in Year 1 and Year 3. There will

be an overall score at the end of the cycle.

Standard IlI: Instructional
Practice Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of the classroom observation. A-L will be observed in Year 1 and Year 3. There will

be an overall score at the end of the cycle.

Standard IV: Learning
Environment Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of the classroom observation. A-L will be observed in Year 1 and Year 3. There will

be an overall score at the end of the cycle.

Standard V: Assessment for
Student Learning Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of reflection response. A-L will complete the reflection response in Year 2 and then

again Year 4. There will be an overall score at the end of the cycle.

Standard VI: Professional

cR:eﬁ[:)t())nsil?_ilities and Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
ollaboration

will alternate the year of reflection response. A-L will complete the reflection response in Year 2 and then

again Year 4. There will be an overall score at the end of the cycle.

Standard VII: Professional
Growth Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of reflection response. A-L will complete the reflection response in Year 2 and then

again Year 4. There will be an overall score at the end of the cycle.

Overall Rating
Other: The overall rating will be calculated at the end of Year 4 of the evaluation cycle and include 2
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How often will applicable tenured teachers receive a rating for the indicated standard?

If an applicable rating will be provided in multiple years, please select all that apply.

observations and 2 scored reflection summary documents.

Does the information in the table above apply to ALL tenured teachers, or to a subset of tenured teachers?

M The information in the table above applies to a subset of tenured teachers.

Please indicate the subset of tenured teachers the information above applies to.

Teachers will be broken into two groups based on the last name alpha split of A-L and M-Z. Both groups of tenured
teachers will receive a minimum of 2 classroom observations and will be required to complete the Professional Reflective
Summary. The Professional Reflective Summary will alternate with the required observation year based on the alpha
split.
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TENURED TEACHER EVALUATION SCHEDULE: SUBSET 2

Please note, tenured teachers must receive a Level 1-4 rating on all standards and an overall rating across an annual or multi-year evaluation

cycle. Probationary teachers are not permitted to be evaluated on a multi-year evaluation cycle and must receive a Level 1-4 rating on all
standards and an overall rating on an annual basis.
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

Please indicate the next subset of tenured teachers, then complete the schedule below to indicate the year(s) of the

evaluation cycle in which you will rate each standard for this subset of tenured teachers.

Tenured teachers M-Z last name alpha split.

After completing the table, you may continue to additional page(s), if needed, to enter the evaluation schedule(s)

for remaining subset(s) of tenured teachers.

How often will the applicable subset of tenured teachers receive a rating for the indicated standard?

If an applicable rating will be provided in multiple years, please select all that apply.

Standard I: Knowledge of

EtUde.ntS and Student M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
earning

will alternate the year of reflection response. M-Z will complete the reflection response in Year 1 and then

again Year 3. There will be an overall score at the end of the cycle.

Standard II: Knowledge of

ICDIIOrlteht and Instructional M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
anning

will alternate the year of the classroom observation. M-Z will be observed in Year 2 and Year 4. There

will be an overall score at the end of the cycle.

Standard Il Instructional
Practice M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of the classroom observation. M-Z will be observed in Year 2 and Year 4. There

will be an overall score at the end of the cycle.

Standard IV: Learning
Environment M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of the classroom observation. M-Z will be observed in Year 2 and Year 4. There

will be an overall score at the end of the cycle.

Standard V: Assessment for
Student Learning M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of reflection response. M-Z will complete the reflection response in Year 1 and then

again Year 3. There will be an overall score at the end of the cycle.

Standard VI: Professional

26ﬁpgn8ibi|ities and @ Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers
ollaboration

will alternate the year of reflection response. M-Z will complete the reflection response in Year 1 and then

again Year 3. There will be an overall score at the end of the cycle.

Standard VII: Professional
Growth M Other: The tenured teachers will be split into two groups by last name (A-L or M-Z) and the teachers

will alternate the year of reflection response. M-Z will complete the reflection response in Year 1 and then

again Year 3. There will be an overall score at the end of the cycle.

Overall Rating
M Other: The overall rating will be calculated at the end of Year 4 of the evaluation cycle and include 2

observations and 2 scored reflection summary documents.
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Is there another subset of tenured teachers with a rating schedule different from that entered above and on the

previous page?

E No, all tenured teachers have been addressed in the rating schedule entered in the table above and on the previous page.
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PRINCIPAL EVALUATION: MEASURES

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.
The STEPS plan must include school visits for all principals. Please check the additional measure(s) that will be
used for the evaluation of all principals across all Professional Standards for Educational Leaders (PSELs), New
York version.

Please note: One measure may be used to address more than one standard provided that each principal’s evaluation

consists of two or more measures.

Goal setting and attainment

Please use the table to below to indicate which of the above measure(s) will be used to evaluate each of the PSELs.
The STEPS plan must utilize at least two different measures and must include school visits for all principals. Please
ensure at least one standard is selected for "Principal school visits" in the table below.

Please note: The same measure may be used to address more than one standard, provided that each principal's

evaluation consists of two or more measures.

Principal school visits

Professional portfolios
Surveys and feedback

Goal setting and
attainment A 3 A 4 M 6 A 8 E 9

Principal project
Student outcome data
Student portfolios

Other LEA-developed
measure

Are principals permitted to choose from a set of measures for an individual standard(s)?

M No, all principals use the same designated measures for each standard.

PRINCIPAL EVALUATION: RATIONALE

Please complete the information in the table below for each applicable PSEL to describe the evaluation process.
* Probationary principals must be evaluated on all standards annually.

e Tenured principals must be evaluated on all standards across an annual or multi-year evaluation cycle.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

Standard 1: Mission, Vision,
and Core Values The selected PSEL standards-Mission, Vision & Core Values (1); Ethics and Professional Norms (2);

Community of Care and Support for Students (5); Professional Community for Teachers & Staff (7); and
School Improvement (10)—represent foundational elements of school leadership that are most
authentically demonstrated through real-time practice. Conducting superintendent or designee site visits
provides direct access to the principal’s daily leadership actions and offers a holistic view of how these

standards are enacted within the school environment.
Why These Standards Are Best Assessed Through Site Visits

PSEL 1: Mission, Vision & Core Values

This standard is expressed not only through formal statements but through how a principal
operationalizes the mission in daily decision-making, communication, and schoolwide priorities.
Observing leadership team meetings, classroom walkthroughs, or strategic conversations allows the
superintendent or designee to see whether the mission and core values truly guide practice.

PSEL 2: Ethics and Professional Norms

Professional ethics are most evident in interactions—tone, fairness, responsiveness, communication
with staff and students, confidentiality practices, and relational trust. Site visits allow direct observation of
how the principal navigates conflict, models professionalism, and maintains ethical decision-making.
PSEL 5: Community of Care & Support for Students

This standard demands evidence of an inclusive, safe, supportive environment. A site visit enables
observation of student interactions, behavior systems, safety routines, support services, SEL practices,
and the principal’s presence as an advocate for student well-being.

PSEL 7: Professional Community for Teachers & Staff

Collaboration, communication structures, and staff culture cannot be fully understood through
documents alone. Observing team meetings, PD sessions, walkthrough conversations, and informal staff
interactions provides meaningful evidence of how the principal builds and sustains collective efficacy.
PSEL 10: School Improvement

Improvement efforts are visible through implementation—how data is used, how the principal monitors
progress, how initiatives translate into classroom practice, and how the principal mobilizes staff toward

schoolwide goals. Site visits provide real-time evidence of whether improvement efforts are coherent,

10/08/2026 10:14 AM Page 35 of 81



SMITHTOWN CSD Status Date: 01/06/2026 07:07 AM - Approved
Educator Evaluation 83012-e - Education Law 83012-e
PART 5. PRINCIPAL EVALUATION - 5A. Measures and Rationale

Page Last Modified: 12/10/2025

RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

strategic, and aligned to student outcomes.

How Principal Strengths and Growth Opportunities Will Be
Identified

Within each PSEL standard, the superintendent or designee will gather evidence using structured
observation lenses aligned to the district's MPPR rubric. Strengths and growth opportunities will be
identified through:

1. Observed Behaviors-Objective descriptions of what the principal says, does, organizes, or leads.

2. Impact on School Environment-How the principal’s actions influence staff culture, student

experience, and instructional quality.

3. Alignment to Rubric Indicators-Each observation is mapped to specific MPPR descriptors that

correspond with PSEL standards.

4. Patterns Across Multiple Evidence Sources-Site visit data will be cross-referenced with climate data,

teacher feedback, artifacts, and school improvement documentation.

5. Evidence-Based Feedback Statements-Strengths and growth areas will be articulated using factual,

observable data rather than perception or inference.

For each standard, the superintendent or designee will document:
« Specific leadership actions exhibited during the visit
« Consistent patterns of effective practice (strengths)
« Noticings where practice does not yet meet the PSEL/MPPR expectations (growth opportunities)

* Recommended next steps tied to professional learning aligned to the standard

Ensuring Valid, Reliable, and Actionable Observation Data
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
» How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?

« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

» The feedback loop includes follow-up on prior recommendations, creating a continuous improvement
cycle.
« Actionable coaching suggestions and professional learning opportunities are included to support
development in each standard.
superintendent or designee or designee site visits provide a valid, reliable, and instructionally relevant
method for assessing principal leadership practice aligned to PSEL Standards 1, 2, 5, 7, and 10. These
standards reflect leadership actions that can only be accurately evaluated through authentic observation
of school operations, staff interactions, and the principal’s influence on culture, climate, and continuous
improvement. Structured evidence collection tied to MPPR descriptors ensures that strengths and growth
areas are identified objectively, producing actionable feedback that supports ongoing professional

learning and drives continuous improvement.

Standard 2: Ethics and
Professional Norms The selected PSEL standards-Mission, Vision & Core Values (1); Ethics and Professional Norms (2);

Community of Care and Support for Students (5); Professional Community for Teachers & Staff (7); and
School Improvement (10)—represent foundational elements of school leadership that are most
authentically demonstrated through real-time practice. Conducting superintendent or designee site visits
provides direct access to the principal’s daily leadership actions and offers a holistic view of how these

standards are enacted within the school environment.

Why These Standards Are Best Assessed Through Site Visits

PSEL 1: Mission, Vision & Core Values

This standard is expressed not only through formal statements but through how a principal
operationalizes the mission in daily decision-making, communication, and schoolwide priorities.
Observing leadership team meetings, classroom walkthroughs, or strategic conversations allows the
superintendent or designee to see whether the mission and core values truly guide practice.

PSEL 2: Ethics and Professional Norms

Professional ethics are most evident in interactions—tone, fairness, responsiveness, communication
with staff and students, confidentiality practices, and relational trust. Site visits allow direct observation of

how the principal navigates conflict, models professionalism, and maintains ethical decision-making.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

PSEL 5: Community of Care & Support for Students

This standard demands evidence of an inclusive, safe, supportive environment. A site visit enables
observation of student interactions, behavior systems, safety routines, support services, SEL practices,
and the principal’s presence as an advocate for student well-being.

PSEL 7: Professional Community for Teachers & Staff

Collaboration, communication structures, and staff culture cannot be fully understood through
documents alone. Observing team meetings, PD sessions, walkthrough conversations, and informal staff
interactions provides meaningful evidence of how the principal builds and sustains collective efficacy.
PSEL 10: School Improvement

Improvement efforts are visible through implementation—how data is used, how the principal monitors
progress, how initiatives translate into classroom practice, and how the principal mobilizes staff toward
schoolwide goals. Site visits provide real-time evidence of whether improvement efforts are coherent,

strategic, and aligned to student outcomes.

How Principal Strengths and Growth Opportunities Will Be
Identified

Within each PSEL standard, the superintendent or designee will gather evidence using structured
observation lenses aligned to the district's MPPR rubric. Strengths and growth opportunities will be
identified through:

1. Observed Behaviors-Objective descriptions of what the principal says, does, organizes, or leads.

2. Impact on School Environment-How the principal’s actions influence staff culture, student

experience, and instructional quality.

3. Alignment to Rubric Indicators-Each observation is mapped to specific MPPR descriptors that

correspond with PSEL standards.

4. Patterns Across Multiple Evidence Sources-Site visit data will be cross-referenced with climate data,

teacher feedback, artifacts, and school improvement documentation.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
» How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?

« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

* When possible, observations are made across different contexts (e.g., walkthrough, team meeting,
arrival/dismissal, student support meeting) to triangulate evidence.
 The superintendent or designee calibrates across observations to ensure consistent application of the

PSEL-aligned rubric.
Actionability

» Feedback is tied directly to observable behaviors and connected to PSEL indicators and MPPR rubric
levels.
« Each site visit generates targeted next steps that are specific, measurable, and immediately

implementable.

* The feedback loop includes follow-up on prior recommendations, creating a continuous improvement
cycle.
« Actionable coaching suggestions and professional learning opportunities are included to support
development in each standard.
superintendent or designee or designee site visits provide a valid, reliable, and instructionally relevant
method for assessing principal leadership practice aligned to PSEL Standards 1, 2, 5, 7, and 10. These
standards reflect leadership actions that can only be accurately evaluated through authentic observation
of school operations, staff interactions, and the principal’s influence on culture, climate, and continuous
improvement. Structured evidence collection tied to MPPR descriptors ensures that strengths and growth
areas are identified objectively, producing actionable feedback that supports ongoing professional

learning and drives continuous improvement.

Standard 3: Equity and
Cultural Responsiveness

The selected PSEL standards-Equity & Cultural Responsiveness (3); Curriculum, Instruction &
Assessment (4); Professional Capacity of School Personnel (6); Meaningful Engagement of Families &
Community (8); and Operations & Management (9)-are complex leadership domains that require long-
term planning, implementation, monitoring, and adjustment. These standards involve systems-level work
that is best evaluated through goal setting, progress monitoring, and outcomes-based evidence rather

than a single observation. Evaluating these standards through annual leadership goals provides an
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

authentic and comprehensive representation of principal practice. Goals will be evaluated by the
superintendent or their designee.

PSEL 3: Equity and Cultural Responsiveness

Equity work requires analyzing data, implementing interventions, adjusting practices, and monitoring
student outcomes over time. Equity-focused goals allow demonstration of systems-level actions not fully
observable in a brief site visit.

PSEL 4: Curriculum, Instruction & Assessment

Curricular and instructional improvement occurs over multiple months. Goals enable evaluation of
planning, coaching cycles, instructional improvement strategies, and data-driven decision-making.
PSEL 6: Professional Capacity of School Personnel

Developing teacher capacity requires structured systems such as coaching cycles, PLCs, and feedback
loops. Annual goals reflect the sustained nature of this work.

PSEL 8: Meaningful Engagement of Families & Community

Family and community engagement requires building communication systems, partnerships, and
ongoing engagement structures. Goals capture how these systems develop and their impact.

PSEL 9: Operations & Management

Operations involve budgeting, scheduling, facilities, and safety systems. Goals allow evaluation of
planning, resource allocation, and improvements over time.

Identifying Strengths and Growth Opportunities

For each goal aligned to PSEL standards, the superintendent or designee will:

« Analyze observable patterns across evidence.

Use MPPR rubric indicators aligned to PSEL standards.

« Identify strengths based on effective planning, data use, and impact.

« Identify growth opportunities based on inconsistencies or limited impact.

« Provide standards-aligned coaching feedback and next steps.

Validity:

» Evidence tied to school needs and measurable indicators.

« Longitudinal data ensures stronger accuracy of leadership effectiveness.

Reliability:

« Consistent goal-setting and monitoring protocols.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

* Rubric-aligned evaluation ensures consistent application across principals.

 Multiple evidence sources ensure triangulation.

Actionability:

* Goals include measurable outcomes and benchmarks.

» Mid-year check-ins guide adjustments.

» Feedback results in concrete next steps aligned to professional learning.

« Establishes a continuous improvement cycle: Plan - Implement — Monitor —» Adjust - Evaluate -
Refine.

Principal goals provide a valid, reliable, and actionable method for evaluating PSEL Standards 3, 4, 6, 8,
and 9. These domains reflect long-term, systems-level leadership work that is best demonstrated through
strategic goal setting and monitoring. The superintendent or designee evaluates each goal using the
MPPR rubric, identifying strengths, growth areas, and targeted next steps that contribute to ongoing

professional development and continuous improvement.

Standard 4: Curriculum,
Instruction, and Assessment | The selected PSEL standards-Equity & Cultural Responsiveness (3); Curriculum, Instruction &

Assessment (4); Professional Capacity of School Personnel (6); Meaningful Engagement of Families &
Community (8); and Operations & Management (9)-are complex leadership domains that require long-
term planning, implementation, monitoring, and adjustment. These standards involve systems-level work
that is best evaluated through goal setting, progress monitoring, and outcomes-based evidence rather
than a single observation. Evaluating these standards through annual leadership goals provides an
authentic and comprehensive representation of principal practice. Goals will be evaluated by the
superintendent or their designee.

PSEL 3: Equity and Cultural Responsiveness

Equity work requires analyzing data, implementing interventions, adjusting practices, and monitoring
student outcomes over time. Equity-focused goals allow demonstration of systems-level actions not fully
observable in a brief site visit.

PSEL 4: Curriculum, Instruction & Assessment

Curricular and instructional improvement occurs over multiple months. Goals enable evaluation of
planning, coaching cycles, instructional improvement strategies, and data-driven decision-making.
PSEL 6: Professional Capacity of School Personnel

Developing teacher capacity requires structured systems such as coaching cycles, PLCs, and feedback
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

loops. Annual goals reflect the sustained nature of this work.

PSEL 8: Meaningful Engagement of Families & Community

Family and community engagement requires building communication systems, partnerships, and
ongoing engagement structures. Goals capture how these systems develop and their impact.

PSEL 9: Operations & Management

Operations involve budgeting, scheduling, facilities, and safety systems. Goals allow evaluation of
planning, resource allocation, and improvements over time.

Identifying Strengths and Growth Opportunities

For each goal aligned to PSEL standards, the superintendent or designee will:

* Analyze observable patterns across evidence.

Use MPPR rubric indicators aligned to PSEL standards.

« Identify strengths based on effective planning, data use, and impact.

« Identify growth opportunities based on inconsistencies or limited impact.

* Provide standards-aligned coaching feedback and next steps.

Validity:

» Evidence tied to school needs and measurable indicators.

* Longitudinal data ensures stronger accuracy of leadership effectiveness.

Reliability:

 Consistent goal-setting and monitoring protocols.

* Rubric-aligned evaluation ensures consistent application across principals.

» Multiple evidence sources ensure triangulation.

Actionability:

* Goals include measurable outcomes and benchmarks.

» Mid-year check-ins guide adjustments.

» Feedback results in concrete next steps aligned to professional learning.

« Establishes a continuous improvement cycle: Plan — Implement — Monitor — Adjust — Evaluate —
Refine.

Principal goals provide a valid, reliable, and actionable method for evaluating PSEL Standards 3, 4, 6, 8,
and 9. These domains reflect long-term, systems-level leadership work that is best demonstrated through

strategic goal setting and monitoring. The superintendent or designee evaluates each goal using the
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

MPPR rubric, identifying strengths, growth areas, and targeted next steps that contribute to ongoing

professional development and continuous improvement.

Standard 5: Community of
ggjfge?]?g Support for The selected PSEL standards-Mission, Vision & Core Values (1); Ethics and Professional Norms (2);
Community of Care and Support for Students (5); Professional Community for Teachers & Staff (7); and
School Improvement (10)—represent foundational elements of school leadership that are most
authentically demonstrated through real-time practice. Conducting superintendent or designee site visits
provides direct access to the principal’s daily leadership actions and offers a holistic view of how these

standards are enacted within the school environment.

Why These Standards Are Best Assessed Through Site Visits

PSEL 1: Mission, Vision & Core Values

This standard is expressed not only through formal statements but through how a principal
operationalizes the mission in daily decision-making, communication, and schoolwide priorities.
Observing leadership team meetings, classroom walkthroughs, or strategic conversations allows the
superintendent or designee to see whether the mission and core values truly guide practice.

PSEL 2: Ethics and Professional Norms

Professional ethics are most evident in interactions—tone, fairness, responsiveness, communication
with staff and students, confidentiality practices, and relational trust. Site visits allow direct observation of
how the principal navigates conflict, models professionalism, and maintains ethical decision-making.
PSEL 5: Community of Care & Support for Students

This standard demands evidence of an inclusive, safe, supportive environment. A site visit enables
observation of student interactions, behavior systems, safety routines, support services, SEL practices,
and the principal’s presence as an advocate for student well-being.

PSEL 7: Professional Community for Teachers & Staff

Collaboration, communication structures, and staff culture cannot be fully understood through
documents alone. Observing team meetings, PD sessions, walkthrough conversations, and informal staff
interactions provides meaningful evidence of how the principal builds and sustains collective efficacy.

PSEL 10: School Improvement
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

Improvement efforts are visible through implementation—how data is used, how the principal monitors
progress, how initiatives translate into classroom practice, and how the principal mobilizes staff toward
schoolwide goals. Site visits provide real-time evidence of whether improvement efforts are coherent,

strategic, and aligned to student outcomes.

How Principal Strengths and Growth Opportunities Will Be
Identified

Within each PSEL standard, the superintendent or designee will gather evidence using structured
observation lenses aligned to the district’s MPPR rubric. Strengths and growth opportunities will be
identified through:

1. Observed Behaviors-Objective descriptions of what the principal says, does, organizes, or leads.

2. Impact on School Environment-How the principal’s actions influence staff culture, student

experience, and instructional quality.

3. Alignment to Rubric Indicators-Each observation is mapped to specific MPPR descriptors that

correspond with PSEL standards.

4. Patterns Across Multiple Evidence Sources-Site visit data will be cross-referenced with climate data,

teacher feedback, artifacts, and school improvement documentation.

5. Evidence-Based Feedback Statements-Strengths and growth areas will be articulated using factual,

observable data rather than perception or inference.

For each standard, the superintendent or designee will document:
« Specific leadership actions exhibited during the visit
« Consistent patterns of effective practice (strengths)
« Noticings where practice does not yet meet the PSEL/MPPR expectations (growth opportunities)

* Recommended next steps tied to professional learning aligned to the standard

10/08/2026 10:14 AM Page 46 of 81



SMITHTOWN CSD Status Date: 01/06/2026 07:07 AM - Approved
Educator Evaluation 83012-e - Education Law 83012-e
PART 5. PRINCIPAL EVALUATION - 5A. Measures and Rationale

Page Last Modified: 12/10/2025

RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
» How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?

« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

« Each site visit generates targeted next steps that are specific, measurable, and immediately

implementable.

» The feedback loop includes follow-up on prior recommendations, creating a continuous improvement
cycle.
« Actionable coaching suggestions and professional learning opportunities are included to support
development in each standard.
superintendent or designee or designee site visits provide a valid, reliable, and instructionally relevant
method for assessing principal leadership practice aligned to PSEL Standards 1, 2, 5, 7, and 10. These
standards reflect leadership actions that can only be accurately evaluated through authentic observation
of school operations, staff interactions, and the principal’s influence on culture, climate, and continuous
improvement. Structured evidence collection tied to MPPR descriptors ensures that strengths and growth
areas are identified objectively, producing actionable feedback that supports ongoing professional

learning and drives continuous improvement.

Standard 6: Professional
Capacity of School The selected PSEL standards-Equity & Cultural Responsiveness (3); Curriculum, Instruction &

Personne! Assessment (4); Professional Capacity of School Personnel (6); Meaningful Engagement of Families &
Community (8); and Operations & Management (9)-are complex leadership domains that require long-
term planning, implementation, monitoring, and adjustment. These standards involve systems-level work
that is best evaluated through goal setting, progress monitoring, and outcomes-based evidence rather
than a single observation. Evaluating these standards through annual leadership goals provides an
authentic and comprehensive representation of principal practice. Goals will be evaluated by the
superintendent or their designee.

PSEL 3: Equity and Cultural Responsiveness

Equity work requires analyzing data, implementing interventions, adjusting practices, and monitoring
student outcomes over time. Equity-focused goals allow demonstration of systems-level actions not fully
observable in a brief site visit.

PSEL 4: Curriculum, Instruction & Assessment

Curricular and instructional improvement occurs over multiple months. Goals enable evaluation of
planning, coaching cycles, instructional improvement strategies, and data-driven decision-making.

PSEL 6: Professional Capacity of School Personnel

10/08/2026 10:14 AM Page 48 of 81



SMITHTOWN CSD Status Date: 01/06/2026 07:07 AM - Approved
Educator Evaluation 83012-e - Education Law 83012-e
PART 5. PRINCIPAL EVALUATION - 5A. Measures and Rationale

Page Last Modified: 12/10/2025
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

Developing teacher capacity requires structured systems such as coaching cycles, PLCs, and feedback
loops. Annual goals reflect the sustained nature of this work.

PSEL 8: Meaningful Engagement of Families & Community

Family and community engagement requires building communication systems, partnerships, and
ongoing engagement structures. Goals capture how these systems develop and their impact.

PSEL 9: Operations & Management

Operations involve budgeting, scheduling, facilities, and safety systems. Goals allow evaluation of
planning, resource allocation, and improvements over time.

Identifying Strengths and Growth Opportunities

For each goal aligned to PSEL standards, the superintendent or designee will:

* Analyze observable patterns across evidence.

Use MPPR rubric indicators aligned to PSEL standards.

« Identify strengths based on effective planning, data use, and impact.

« |dentify growth opportunities based on inconsistencies or limited impact.

« Provide standards-aligned coaching feedback and next steps.

Validity:

« Evidence tied to school needs and measurable indicators.

« Longitudinal data ensures stronger accuracy of leadership effectiveness.

Reliability:

« Consistent goal-setting and monitoring protocols.

« Rubric-aligned evaluation ensures consistent application across principals.

» Multiple evidence sources ensure triangulation.

Actionability:

* Goals include measurable outcomes and benchmarks.

» Mid-year check-ins guide adjustments.

» Feedback results in concrete next steps aligned to professional learning.

« Establishes a continuous improvement cycle: Plan - Implement — Monitor —» Adjust — Evaluate —
Refine.

Principal goals provide a valid, reliable, and actionable method for evaluating PSEL Standards 3, 4, 6, 8,

and 9. These domains reflect long-term, systems-level leadership work that is best demonstrated through
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

strategic goal setting and monitoring. The superintendent or designee evaluates each goal using the
MPPR rubric, identifying strengths, growth areas, and targeted next steps that contribute to ongoing

professional development and continuous improvement.

Standard 7: Professional
Community for Teachers The selected PSEL standards-Mission, Vision & Core Values (1); Ethics and Professional Norms (2);

and Seaf Community of Care and Support for Students (5); Professional Community for Teachers & Staff (7); and
School Improvement (10)—represent foundational elements of school leadership that are most
authentically demonstrated through real-time practice. Conducting superintendent or designee site visits
provides direct access to the principal’s daily leadership actions and offers a holistic view of how these

standards are enacted within the school environment.

Why These Standards Are Best Assessed Through Site Visits

PSEL 1: Mission, Vision & Core Values

This standard is expressed not only through formal statements but through how a principal
operationalizes the mission in daily decision-making, communication, and schoolwide priorities.
Observing leadership team meetings, classroom walkthroughs, or strategic conversations allows the
superintendent or designee to see whether the mission and core values truly guide practice.

PSEL 2: Ethics and Professional Norms

Professional ethics are most evident in interactions—tone, fairness, responsiveness, communication
with staff and students, confidentiality practices, and relational trust. Site visits allow direct observation of
how the principal navigates conflict, models professionalism, and maintains ethical decision-making.
PSEL 5: Community of Care & Support for Students

This standard demands evidence of an inclusive, safe, supportive environment. A site visit enables
observation of student interactions, behavior systems, safety routines, support services, SEL practices,
and the principal’s presence as an advocate for student well-being.

PSEL 7: Professional Community for Teachers & Staff

Collaboration, communication structures, and staff culture cannot be fully understood through
documents alone. Observing team meetings, PD sessions, walkthrough conversations, and informal staff

interactions provides meaningful evidence of how the principal builds and sustains collective efficacy.
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

PSEL 10: School Improvement

Improvement efforts are visible through implementation—how data is used, how the principal monitors
progress, how initiatives translate into classroom practice, and how the principal mobilizes staff toward
schoolwide goals. Site visits provide real-time evidence of whether improvement efforts are coherent,

strategic, and aligned to student outcomes.

How Principal Strengths and Growth Opportunities Will Be
|dentified

Within each PSEL standard, the superintendent or designee will gather evidence using structured
observation lenses aligned to the district's MPPR rubric. Strengths and growth opportunities will be
identified through:

1. Observed Behaviors-Objective descriptions of what the principal says, does, organizes, or leads.

2. Impact on School Environment-How the principal’s actions influence staff culture, student

experience, and instructional quality.

3. Alignment to Rubric Indicators-Each observation is mapped to specific MPPR descriptors that

correspond with PSEL standards.

4. Patterns Across Multiple Evidence Sources-Site visit data will be cross-referenced with climate data,

teacher feedback, artifacts, and school improvement documentation.

5. Evidence-Based Feedback Statements-Strengths and growth areas will be articulated using factual,

observable data rather than perception or inference.

For each standard, the superintendent or designee will document:
« Specific leadership actions exhibited during the visit
« Consistent patterns of effective practice (strengths)

» Noticings where practice does not yet meet the PSEL/MPPR expectations (growth opportunities)
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
» How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?

« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

levels.
« Each site visit generates targeted next steps that are specific, measurable, and immediately

implementable.

* The feedback loop includes follow-up on prior recommendations, creating a continuous improvement
cycle.
« Actionable coaching suggestions and professional learning opportunities are included to support
development in each standard.
superintendent or designee or designee site visits provide a valid, reliable, and instructionally relevant
method for assessing principal leadership practice aligned to PSEL Standards 1, 2, 5, 7, and 10. These
standards reflect leadership actions that can only be accurately evaluated through authentic observation
of school operations, staff interactions, and the principal’s influence on culture, climate, and continuous
improvement. Structured evidence collection tied to MPPR descriptors ensures that strengths and growth
areas are identified objectively, producing actionable feedback that supports ongoing professional

learning and drives continuous improvement.

Standard 8: Meaningful
Engagement of Families The selected PSEL standards-Equity & Cultural Responsiveness (3); Curriculum, Instruction &

and Community
Assessment (4); Professional Capacity of School Personnel (6); Meaningful Engagement of Families &
Community (8); and Operations & Management (9)-are complex leadership domains that require long-
term planning, implementation, monitoring, and adjustment. These standards involve systems-level work
that is best evaluated through goal setting, progress monitoring, and outcomes-based evidence rather
than a single observation. Evaluating these standards through annual leadership goals provides an
authentic and comprehensive representation of principal practice. Goals will be evaluated by the
superintendent or their designee.

PSEL 3: Equity and Cultural Responsiveness

Equity work requires analyzing data, implementing interventions, adjusting practices, and monitoring
student outcomes over time. Equity-focused goals allow demonstration of systems-level actions not fully
observable in a brief site visit.

PSEL 4: Curriculum, Instruction & Assessment

Curricular and instructional improvement occurs over multiple months. Goals enable evaluation of

planning, coaching cycles, instructional improvement strategies, and data-driven decision-making.
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

PSEL 6: Professional Capacity of School Personnel

Developing teacher capacity requires structured systems such as coaching cycles, PLCs, and feedback
loops. Annual goals reflect the sustained nature of this work.

PSEL 8: Meaningful Engagement of Families & Community

Family and community engagement requires building communication systems, partnerships, and
ongoing engagement structures. Goals capture how these systems develop and their impact.
PSEL 9: Operations & Management

Operations involve budgeting, scheduling, facilities, and safety systems. Goals allow evaluation of
planning, resource allocation, and improvements over time.

Identifying Strengths and Growth Opportunities

For each goal aligned to PSEL standards, the superintendent or designee will:

« Analyze observable patterns across evidence.

Use MPPR rubric indicators aligned to PSEL standards.

« Identify strengths based on effective planning, data use, and impact.

« Identify growth opportunities based on inconsistencies or limited impact.

« Provide standards-aligned coaching feedback and next steps.

Validity:

» Evidence tied to school needs and measurable indicators.

« Longitudinal data ensures stronger accuracy of leadership effectiveness.

Reliability:

« Consistent goal-setting and monitoring protocols.

* Rubric-aligned evaluation ensures consistent application across principals.

» Multiple evidence sources ensure triangulation.

Actionability:

* Goals include measurable outcomes and benchmarks.

» Mid-year check-ins guide adjustments.

» Feedback results in concrete next steps aligned to professional learning.

« Establishes a continuous improvement cycle: Plan - Implement —» Monitor —» Adjust - Evaluate -
Refine.

Principal goals provide a valid, reliable, and actionable method for evaluating PSEL Standards 3, 4, 6, 8,
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

and 9. These domains reflect long-term, systems-level leadership work that is best demonstrated through
strategic goal setting and monitoring. The superintendent or designee evaluates each goal using the
MPPR rubric, identifying strengths, growth areas, and targeted next steps that contribute to ongoing

professional development and continuous improvement.

Standard 9: Operations and
Management The selected PSEL standards-Equity & Cultural Responsiveness (3); Curriculum, Instruction &

Assessment (4); Professional Capacity of School Personnel (6); Meaningful Engagement of Families &
Community (8); and Operations & Management (9)-are complex leadership domains that require long-
term planning, implementation, monitoring, and adjustment. These standards involve systems-level work
that is best evaluated through goal setting, progress monitoring, and outcomes-based evidence rather
than a single observation. Evaluating these standards through annual leadership goals provides an
authentic and comprehensive representation of principal practice. Goals will be evaluated by the
superintendent or their designee.

PSEL 3: Equity and Cultural Responsiveness

Equity work requires analyzing data, implementing interventions, adjusting practices, and monitoring
student outcomes over time. Equity-focused goals allow demonstration of systems-level actions not fully
observable in a brief site visit.

PSEL 4: Curriculum, Instruction & Assessment

Curricular and instructional improvement occurs over multiple months. Goals enable evaluation of
planning, coaching cycles, instructional improvement strategies, and data-driven decision-making.
PSEL 6: Professional Capacity of School Personnel

Developing teacher capacity requires structured systems such as coaching cycles, PLCs, and feedback
loops. Annual goals reflect the sustained nature of this work.

PSEL 8: Meaningful Engagement of Families & Community

Family and community engagement requires building communication systems, partnerships, and
ongoing engagement structures. Goals capture how these systems develop and their impact.

PSEL 9: Operations & Management

Operations involve budgeting, scheduling, facilities, and safety systems. Goals allow evaluation of
planning, resource allocation, and improvements over time.

Identifying Strengths and Growth Opportunities

For each goal aligned to PSEL standards, the superintendent or designee will:
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

* Analyze observable patterns across evidence.

Use MPPR rubric indicators aligned to PSEL standards.

« Identify strengths based on effective planning, data use, and impact.

« Identify growth opportunities based on inconsistencies or limited impact.

* Provide standards-aligned coaching feedback and next steps.

Validity:

» Evidence tied to school needs and measurable indicators.

* Longitudinal data ensures stronger accuracy of leadership effectiveness.

Reliability:

« Consistent goal-setting and monitoring protocols.

* Rubric-aligned evaluation ensures consistent application across principals.

» Multiple evidence sources ensure triangulation.

Actionability:

* Goals include measurable outcomes and benchmarks.

» Mid-year check-ins guide adjustments.

» Feedback results in concrete next steps aligned to professional learning.

« Establishes a continuous improvement cycle: Plan - Implement — Monitor — Adjust — Evaluate —
Refine.

Principal goals provide a valid, reliable, and actionable method for evaluating PSEL Standards 3, 4, 6, 8,
and 9. These domains reflect long-term, systems-level leadership work that is best demonstrated through
strategic goal setting and monitoring. The superintendent or designee evaluates each goal using the
MPPR rubric, identifying strengths, growth areas, and targeted next steps that contribute to ongoing

professional development and continuous improvement.

Standard 10: School
Improvement The selected PSEL standards-Mission, Vision & Core Values (1); Ethics and Professional Norms (2);

Community of Care and Support for Students (5); Professional Community for Teachers & Staff (7); and
School Improvement (10)—represent foundational elements of school leadership that are most
authentically demonstrated through real-time practice. Conducting superintendent or designee site visits
provides direct access to the principal’s daily leadership actions and offers a holistic view of how these

standards are enacted within the school environment.

10/08/2026 10:14 AM Page 56 of 81



SMITHTOWN CSD Status Date: 01/06/2026 07:07 AM - Approved
Educator Evaluation 83012-e - Education Law 83012-e
PART 5. PRINCIPAL EVALUATION - 5A. Measures and Rationale

Page Last Modified: 12/10/2025

RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

Why These Standards Are Best Assessed Through Site Visits

PSEL 1: Mission, Vision & Core Values

This standard is expressed not only through formal statements but through how a principal
operationalizes the mission in daily decision-making, communication, and schoolwide priorities.
Observing leadership team meetings, classroom walkthroughs, or strategic conversations allows the
superintendent or designee to see whether the mission and core values truly guide practice.

PSEL 2: Ethics and Professional Norms

Professional ethics are most evident in interactions—tone, fairness, responsiveness, communication
with staff and students, confidentiality practices, and relational trust. Site visits allow direct observation of
how the principal navigates conflict, models professionalism, and maintains ethical decision-making.
PSEL 5: Community of Care & Support for Students

This standard demands evidence of an inclusive, safe, supportive environment. A site visit enables
observation of student interactions, behavior systems, safety routines, support services, SEL practices,
and the principal’s presence as an advocate for student well-being.

PSEL 7: Professional Community for Teachers & Staff

Collaboration, communication structures, and staff culture cannot be fully understood through
documents alone. Observing team meetings, PD sessions, walkthrough conversations, and informal staff
interactions provides meaningful evidence of how the principal builds and sustains collective efficacy.
PSEL 10: School Improvement

Improvement efforts are visible through implementation—how data is used, how the principal monitors
progress, how initiatives translate into classroom practice, and how the principal mobilizes staff toward
schoolwide goals. Site visits provide real-time evidence of whether improvement efforts are coherent,

strategic, and aligned to student outcomes.

How Principal Strengths and Growth Opportunities Will Be
|dentified

Within each PSEL standard, the superintendent or designee will gather evidence using structured

observation lenses aligned to the district's MPPR rubric. Strengths and growth opportunities will be
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Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
» How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?

« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

» The superintendent or designee uses pre-identified “look-fors” tied directly to MPPR/PSEL language
to ensure tight alignment to evaluation criteria.
« Multiple types of interactions (student, teacher, family, leadership team) are observed to ensure

comprehensive insight.
Reliability

» The superintendent or designee uses a consistent observation protocol and common evidence-
collection templates for every principal.

» Observation notes focus on objective, descriptive evidence rather than judgmental language.

« When possible, observations are made across different contexts (e.g., walkthrough, team meeting,
arrival/dismissal, student support meeting) to triangulate evidence.

* The superintendent or designee calibrates across observations to ensure consistent application of the

PSEL-aligned rubric.

Actionability

 Feedback is tied directly to observable behaviors and connected to PSEL indicators and MPPR rubric
levels.
« Each site visit generates targeted next steps that are specific, measurable, and immediately

implementable.

» The feedback loop includes follow-up on prior recommendations, creating a continuous improvement
cycle.
« Actionable coaching suggestions and professional learning opportunities are included to support
development in each standard.
superintendent or designee or designee site visits provide a valid, reliable, and instructionally relevant
method for assessing principal leadership practice aligned to PSEL Standards 1, 2, 5, 7, and 10. These

standards reflect leadership actions that can only be accurately evaluated through authentic observation

of school operations, staff interactions, and the principal’s influence on culture, climate, and continuous
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RATIONALE
Please describe the rationale for selecting the measure(s) indicated above to assess the applicable
standard(s). In your response, please include:
* How do the selected measure(s) identify principals' strengths and opportunities for their professional
growth within the applicable leadership standards?
« In what ways do the selected measure(s) offer valid, reliable, and actionable data that supports
ongoing professional development and continuous improvement?
« If principals are permitted to choose from a set of measures for an individual standard(s), please

describe the selection procedure in the box for each applicable standard.

improvement. Structured evidence collection tied to MPPR descriptors ensures that strengths and growth

areas are identified objectively, producing actionable feedback that supports ongoing professional

learning and drives continuous improvement.
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GOAL SETTING AND ATTAINMENT
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.
Goal setting and attainment is a process for identifying goals in educational practice and measuring progress
toward those goals.

Please complete the information below to describe the process related to the use of goal setting.

Goal Creation
WHAT INFORMATION WILL BE USED TO CREATE GOALS?

Please select all that apply.

M Other: Principal goals will be developed to align with the school district's Strategic Plan.

PLEASE UPLOAD THE TEMPLATE FOR THE GOAL SETTING PROCESS
This template should include a form to enter the following information:
* measurable goals,
* benchmarks,
s timelines,
« evaluation process, and

« standards.
Principals Goals Template.pdf

Goal Setting and Evaluation

WHO WILL SET GOALS [WHO WILL MONITOR WHO WILL EVALUATE |HOW FREQUENTLY

FOR PRINCIPALS?

Please select all that

apply.

GOAL PROGRESS?
Please select all that

apply.

GOAL ATTAINMENT?
Please select all that

apply.

WILL PROGRESS
TOWARD ACHIEVING
GOALS BE
EVALUATED?

M Principal (self-

B Principal (self-

M Supervisor

2x/academic year (mid-

year and end of year

determined) review)

monitoring)

Supervisor M Supervisor

Goal Attainment Scoring

The information entered below is specific to scoring goal attainment only. How a goal attainment score will contribute

to the final rating for each applicable standard will be addressed in Part 7.
HOW IS GOAL ATTAINMENT SCORED?

Please use the text box to describe the scoring process and add any applicable documents below.

The district uses the Multidimensional Principal Performance Rubric (MPPR) to evaluate principal performance. This rubric is organized
around the Professional Standards for Educational Leaders (PSEL), with each Domain aligned to one or more PSEL Standards. Each
Domain is further divided into components and indicators that describe specific leadership practices and behaviors.

The district evaluates each applicable PSEL Standard by focusing on selected MPPR Domains, as outlined in the rationale above.
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These Domains are assessed through a combination of school site visits (principal observations) and principal goals, depending on the
nature of the leadership work associated with each standard. Principal goals will be evaluated by the superintendent or designee as part
of the STEPS Plan. Goal attainment is scored using the MPPR rubric, which is aligned to the Professional Standards for Educational
Leaders (PSEL)-specifically Standards 3, 4, 6, 8, and 9. These standards represent high-impact leadership domains that require

sustained, systems-level work and are therefore appropriately assessed through the principal goal-setting process.
Principal Goals

Principal goals are used to assess leadership practices that require sustained, systems-level work and are not fully observable during a
single site visit. Each goal must be aligned to the District Strategic Plan and to one or more MPPR Domains, which are aligned to PSEL
Standards 3, 4, 6, 8, and 9.

At the conclusion of the evaluation cycle, each goal is reviewed and scored by the superintendent or designee using the MPPR rubric
and a four-point scale (1-4). Scoring is based on the degree to which the principal met the stated outcomes, the quality of
implementation, and the impact on students, staff, and school systems. When multiple Domains are associated with a goal, the

evaluator will consider evidence across all aligned Domains to determine a single goal score.
1. Submission and Review of Goals

Each principal submits annual leadership goals that must:

1. Directly align to one or more priorities in the District’s Strategic Plan

2. Include measurable success criteria, timelines, and the data sources that will be used to determine progress

3. Reflect systems-level leadership work (equity, instruction, community engagement, operations, capacity building)
The superintendent or designee reviews each goal at the beginning of the school year to ensure:

 Alignment with district strategic priorities

* Clear, measurable indicators of success

 Evidence sources that allow for valid and reliable scoring

« Direct correlation to MPPR domains associated with the PSEL standards
2. Evidence Collection Throughout the Year

Principals provide evidence to the superintendent or designee tied to each goal. Evidence may include:
« Student learning or performance dat
« Equity audits or subgroup analyses
* PLC or PD documentation
* Feedback/observation data from instructional rounds
» Family and community engagement metrics
« Budget, scheduling, or operational plans
« Implementation records, meeting notes, and progress monitoring tools

This ongoing collection ensures that the final goal rating reflects longitudinal performance, not a single event.
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3. Mid-Year Reflection and Adjustment

A mid-year check-in and review of the Principal’s goals occurs to:
» Review evidence collected to date
» Assess progress toward goal benchmarks
« Adjust strategies, supports, or resources as needed
» Ensure alignment with evolving school or district priorities

This process strengthens reliability and leads to richer, more actionable end-of-year evaluations.
4. End-of-Year Evaluation Process

At the end of the year, principals submit:
* A written review summarizing progress
« Evidence demonstrating implementation and impact
 Data showing measurable outcomes

The superintendent or designee reviews all evidence using the MPPR rubric indicators aligned to PSEL Standards 3, 4, 6, 8, and 9.
5. Scoring of Goal Attainment

Each Principal goal will be evaluated using the relevant components and domains of the MPPR rubric and scored on a 1-4 scale. Each
MPPR domain is aligned to a corresponding PSEL Standard; therefore, goal scores contribute directly to the scoring of the associated
PSEL Standards. All indicators aligned to a given PSEL Standard are weighted equally. When multiple goals align to the same PSEL
Standard, all relevant indicators across those goals will be evaluated, weighted equally, and averaged to produce a single score for that
PSEL Standard. When only one goal aligns to a PSEL Standard, the score for that goal will serve as the final score for the
corresponding PSEL Standard. The scoring will be rated as:

4-Exceeds Expectations (3.50-4.00)

The principal exceeded the expectations of the goal, demonstrated high-impact leadership aligned to the District Strategic Plan, and
provided evidence of substantial positive outcomes for students, staff, or systems.

3-Meets Expectations (2.50-3.49)

The principal met the expectations of the goal, demonstrated consistent leadership aligned to the strategic plan, and showed evidence
of meaningful progress and positive outcomes.

2-Partially Meets Expectations (1.50-2.49)

The principal made progress but did not fully meet goal expectations. Evidence shows partial implementation, inconsistent progress, or
limited impact.

1-Significantly Below Expectations (1.0-1.49)

The principal did not meet the goal expectations. Evidence shows minimal progress, insufficient implementation, or no measurable

impact on student learning, staff capacity, or school systems.
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PRINCIPAL SCHOOL VISITS

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.

School visits are a formal or informal observation of principal practice taking place in a school or other learning

environment. The Commissioner's Regulations require that school visits occur with a sufficient number and

duration such that the evaluator can collect meaningful evidence of principal practice.

Please complete the information below to describe the process related to principal school visits.

School Visit Instrument
WHAT INSTRUMENT WILL BE USED TO CONDUCT SCHOOL VISITS?

Multidimensional Principal Performance Rubric

School Visit Process

WHO WILL CONDUCT SCHOOL HOW MANY |WHAT IS THE NATURE OF THE WHICH
VISITS? SCHOOL SCHOOL VISITS TO BE METHOD(S)
Please select all that apply. VISITS WILL |CONDUCTED? WILL BE
BE « Formal school visits may include [USED TO
CONDUCTED planned school visits and pre- CONDUCT
ACROSS THE and post-school visit activities. SCHOOL
EVALUATION « Informal school visits may VISITS?
CYCLE? include walk-throughs of building |Please select
or activities. all that apply.
Please select all that apply.
M Supervisor 2 M Formal, announced M In person

Formal, unannounced
M Informal, announced

A Informal, unannounced

School Visit Scoring

The information entered below is specific to scoring principal school visits only. How a principal school visit score will

contribute to the final rating for each applicable standard will be addressed in Part 7.
HOW ARE PRINCIPAL SCHOOL VISITS SCORED?

Please use the text box to describe the scoring process and add any applicable documents below.

The district uses the Multidimensional Principal Performance Rubric (MPPR) to evaluate principal performance. The MPPR is aligned to

the Professional Standards for Educational Leaders (PSEL), with each rubric domain corresponding to one or more PSEL standards.

Each domain includes components and indicators that describe observable and measurable leadership practices. The district evaluates

applicable PSEL standards through a combination of school site visits (principal observations) and principal goals, based on the nature

of the leadership work associated with each standard. School site visits are used to assess leadership practices that are best evaluated

through direct observation and real-time evidence.
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During each school site visit, the superintendent or designee collects evidence of observable leadership practices aligned to the
applicable MPPR domains. The evaluator rates only those indicators that are directly observed or substantiated through evidence
gathered during the visit, using the MPPR four-point scale (1-4).

For each visit, the scores of all observed indicators within a domain are averaged to determine a domain score. If only one indicator
within a domain is observed, that score serves as the domain score for the visit. This process is applied consistently across all site visits.
At the conclusion of the evaluation cycle, domain scores from all site visits are averaged equally to determine the final score for each
applicable PSEL standard. Because school site visits serve as the sole measure for these standards, the final standard score also

serves as the overall observation measure score.

PSEL Standards Assessed Through Site Visits

School site visits are used to assess PSEL Standards 1, 2, 5, 7, and 10, which emphasize mission and vision, ethical leadership, student
support, professional community, and continuous school improvement. These standards are aligned to the following MPPR domains:
* Domain 1 — Shared Vision of Learning (PSEL 1, 10)
* Domain 2 — School Culture and Instructional Program (PSEL 5, 7)
* Domain 3 — Safe, Efficient, and Effective Environment (PSEL 5)
* Domain 4 — Community (PSEL 7, 10)
« Domain 5 — Integrity, Fairness, and Ethics (PSEL 2)
Principal performance is evaluated against the behavioral indicators within each applicable domain, ensuring a structured and consistent
scoring framework. Each domain observed during a site visit is scored individually based on evidence. Site visit observations are scored
using the MPPR four-point scale:
» 4-Exceeds Expectations (3.50—4.00): Leadership practices exceed expectations and demonstrate a positive, sustained impact on
students, staff, and school systems.
» 3-Meets Expectations (2.50-3.49): Leadership practices consistently meet expectations and support effective school operations and
improvement.
« 2-Partially Meets Expectations (1.50-2.49): Leadership practices partially meet expectations, with inconsistent implementation or
limited impact.
« 1-Significantly Below Expectations (1.00—1.49): Leadership practices do not meet expectations and demonstrate minimal or negative
impact.
Following each site visit, the superintendent or designee provides feedback aligned to the MPPR domains and PSEL standards. This
feedback identifies leadership strengths and areas for growth based on:
» Observable leadership behaviors
« Alignment to rubric indicators
« Impact on school climate, staff capacity, and student outcomes
« Patterns across multiple observations and settings
Feedback includes actionable recommendations that support targeted professional learning and continuous improvement. This
evaluation approach ensures:
« Validity through the collection of evidence in authentic school leadership contexts
« Reliability through consistent use of a standardized rubric and multiple observations across the year

« Actionability through rubric-aligned feedback that informs professional development and instructional leadership practice
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School site visits provide a valid, reliable, and evidence-based method for evaluating principal leadership. By aligning observations to
the MPPR rubric and PSEL Standards 1, 2, 5, 7, and 10, the district ensures a fair, consistent, and meaningful assessment process that

supports principal growth and sustained school improvement.
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CULTURALLY RESPONSIVE-SUSTAINING EDUCATION

Culturally Responsive-Sustaining Education (CRSE) and the Culturally Responsive-Sustaining Framework (the CR-S Framework)
The CR-S Framework was adopted by the NYS Board of Regents in 2018 to help education stakeholders create student-centered learning
environments that affirm cultural identities; foster positive academic outcomes; develop students’ abilities to connect across lines of difference;
elevate historically marginalized voices; empower students as agents of social change; and contribute to individual student engagement,
learning, growth, and achievement through the cultivation of critical thinking. Subpart 30-4 of the Rules of the Board of Regents integrates the
CR-S Framework as a part of the Professional Standards for Educational Leaders, to be addressed as part of a NYS STEPS Plan under

Education Law 83012-e.

Please use the space below to describe how the measures selected in your STEPS plan for principals address each
of the principles of the CR-S Framework. Your response should include:

* Which measure(s) address each of the CR-S Framework Principles, including: Welcoming and Affirming
EnvironmentHigh Expectations and Rigorous Instructioninclusive Curriculum and AssessmentOngoing
Professional Learning and Support

* How the evidence collected for each measure will integrate the relevant principles of the CR-S Framework with
the Educational Leadership Standards. See the standards and crosswalk here: PSELs (NYS Version) and CR-S
Education Framework Crosswalk, and

« How the district will ensure that the evaluation process helps educators to design and implement student-
centered learning environments consistent with the CR-S Framework.

The CR-S framework helps educators create student-centered learning environments that affirm identities, prepare students for rigor,
develop connections across differences, elevate marginalized voices, and empower students as agents of social change,. The four CR-
S principles are: Welcoming and Affirming Environment, High Expectations and Rigorous Instruction, Inclusive Curriculum and
Assessment, and Ongoing Professional Learning,.

Below is an outline of how the PSEL standards are distributed between Observations and Goals, and how they connect to the MPPR

Domains and the CR-S principles:
Principal Observations (PSEL Standards 1, 2, 5, 7, 10)

Measures based on principal observations encompass the daily operations, leadership modeling, instructional monitoring, and

aintenance of school environment and systems
PSEL Standards for Observation | Corresponding MPPR CR-S Principle Alignment Key Focus for School Leaders
Domain(s) (Evidence from Sources)
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PROFESSIONAL LEARNING AND GROWTH

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource

page.
A significant component of a STEPS plan is the requirement that LEAs maintain a comprehensive system of
professional learning for all principals that is supported by data, in order to improve their practice and support the
success of all students.
LEAs must design a professional learning system that addresses the needs of principals as identified from a
variety of sources including: a formal needs analysis, data from the STEPS plan evaluation process, and other
available student and educator information. The LEA will use data to monitor student progress, sustain
professional growth, and inform, plan, and assess the effectiveness of their professional growth system. LEAs

should consider leveraging existing systems and processes such as their professional learning plan.

Assurances

Please read the assurances below and check each box.

M Assure that the LEA will maintain a comprehensive, systematic approach to high-quality professional learning for all educators to
improve outcomes that address the diversity of all students.

M Assure that the LEA's formal professional growth plan will incorporate a variety of sources and types of student, educator, evaluation
process, and system data.

Assure that the LEA will use data to monitor student progress, sustain professional growth, and inform, plan, assess, and evaluate
professional learning.

M Assure that feedback to principals from the STEPS plan will be timely and actionable.

Assure that the system of professional learning and growth includes a process where principals who receive an overall rating of Level

1 or 2 shall have a personalized principal support plan developed by the LEA in coordination with the principal and their supervisor.

Goal Setting Process
Who determines professional learning goals for principals?

Please select all that apply.

|

District leadership

&

Building leadership

|

Supervisor

Self-identified

|

At what level are professional learning goals organized?

Please select all that apply.

District level

M Building level

What will provide the basis for professional learning goals?
Please select all that apply.

M Needs assessment
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What qualitative and/or quantitative data or information sources does your LEA review to determine principal

and/or student needs?

Please select all that apply.

Formal Support
How will formal support be provided to guide goal attainment?

Please select all that apply.

[

[]

[

[

Assessing Impact
How will the LEA determine whether principals feel supported by the professional learning provided?

Please select all that apply.

How will the LEA determine if professional learning opportunities provided are effective in improving principal
practice and student outcomes?

Please select all that apply.

[]

[

How will information collection from the LEA's STEPS plan help the LEA achieve its goals?

Please select all that apply.

Support Plan

Please read the assurance below and check the box.
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exercise of their pedagogical judgment, and subject to collective bargaining to the extent required under article 14 of the Civil Service
Law, shall include: identification of areas in need of growth and support, how the LEA will support growth in the identified areas,

measurable goals and timelines.

Please upload a copy of the Principal Support Plan (PSP) form for those principals that receive an overall rating of
Level 1 or Level 2 on their evaluation.
Principal Support Plan Template.pdf
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EVALUATOR TRAINING
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

Training

Please describe how training and retraining evaluators is conducted.

Please select all that apply.

M As an LEA, we conduct our own training

M Other: Use of an outside consultant to provide training.

Please read the assurances below and check each box.

M Assure that the training course shall provide training on the following: the Professional Standards for Educational Leaders; school
visit technigues; maintaining inter-rater reliability; the application and use of locally selected methodology, instruments, assessment
tools, measures and scoring system to evaluative principals; and any other specific considerations for evaluating principals based on
their specific context.

Assure that the duration of training and retraining is sufficient to train on all elements required by Section 30-4 of the Rules of the

Board of Regents.

Inter-rater Reliability

Inter-rater reliability refers to the extent to which different evaluators produce similar ratings in judging the same
abilities or characteristics in the same target person or object over a period of time. Within the context of educator
evaluation, inter-rater reliability requires that all evaluators be trained in the school visit process to reach
independent consensus on observable behaviors and actions. This process ensures the accuracy, consistency,
and precision of the implementation of the chosen evaluation instrument(s). It also requires administrators to
analyze and track educator evaluation data and ensure that school visits are being completed with fidelity.

Select the option(s) below that best describe the process in place for maintaining inter-rater reliability over a period
of time.

Please select all that apply.

Data analysis to detect disparities on the part of the evaluators
M Periodic comparisons of an evaluator's assessment of the same building principal

M Inter-rater reliability is addressed during annual training
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PRINCIPAL EVALUATION SCORING: ASSURANCES
For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

Please read the assurances below and check each box.

A Assure that any measure selected to evaluate a principal shall provide direct evidence of such principal's practice that appropriately
and accurately assesses the degree to which the educator meets each applicable Professional Standard for Educational Leaders.

M Assure that the selected measures for each Professional Standard for Educational Leaders will result in a level 1-4 rating for the
applicable standard using a locally-determined process.

Assure that, across an evaluation cycle, a level 1-4 rating will be assigned for each NYS Teaching Standard consistent with the
LEA's expectations for leadership and learning in accordance with the Board of Regents Rules section 30-4.5

M Assure that ratings from all the Professional Standard for Educational Leaders will be combined to result in an overall rating of level
1-4 across the principal's evaluation cycle.

M Assure that the final standard ratings and the overall rating will be calculated consistent with selections made in the STEPS plan.

PRINCIPAL EVALUATION SCORING: FINAL STANDARD RATINGS
Please complete the information below to describe the process for rating each Professional Standard for Educational Leaders.
Please note: For each standard, you will indicate principal applicability. The "Add Row" button should be used to enter additional rows

where different groups of principals (as defined in Part 5) use different processes.

The LEA will determine the system that will result in a levels 1-4 rating for each Professional Standard for
Educational Leaders based on LEA-defined expectations for leadership and learning. The rating levels are:

« Performance significantly below an LEA’s expectations aligned to leadership standards (level 1)

« Performance that partially meets an LEA’s expectations aligned to leadership standards (level 2)

« Performance that meets an LEA’s expectations aligned to leadership standards (level 3)

« Performance that exceeds an LEA’s expectations aligned to leadership standards (level 4)
Probationary principals are required to receive a Level 1-4 rating on each of the Professional Standards for
Educational Leaders on an annual basis, and tenured principals receive a Level 1-4 rating on all standards across

an annual or multi-year evaluation cycle.
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Which principals PLEASE HOW IS A FINAL STANDARD |(If option (B), (D), (E), or (F) was selected in the previous
does this INDICATE THE RATING OF 1-4 column, please describe in the text box below or add an
information apply |STANDARDS DETERMINED? upload below this table.
to? APPLICABLE TO (B) The conversion process for the single measure used to
THE FINAL reach a final standard rating of 1-4 for the indicated
STANDARD standard(s).
RATING (D/E) The weights for multiple measures used to reach a
PROCESS final standard rating of 1-4.
DESCRIBED IN (F) The holistic weighting process for multiple measures
THIS ROW used to reach a final standard rating of 1-4.

If applicable, documentation relevant to option (B), (D), (E),

or (F) can be uploaded below this table.

& All principals E All standards, (A) This standard is
1-10 evaluated using only one
measure, which results in a

score of 1-4.

PRINCIPAL EVALUATION SCORING: OVERALL RATING

To determine the overall rating, an LEA may use a system of scoring that results in a rating of 1-4, design a conversion chart, develop a matrix,
or use another method.

The LEA will determine how to combine ratings from applicable standards in order to reach an overall rating of 1-4. Overall ratings must be

based on the rating received for each standard, and not on a subset of standards.

The LEA will determine the standards for the 1-4 overall rating, based on locally determined expectations for
teaching and learning. The rating levels are:

« Performance significantly below an LEA’s expectations aligned to leadership standards (level 1)

« Performance that partially meets an LEA’s expectations aligned to leadership standards (level 2)

« Performance that meets an LEA’s expectations aligned to leadership standards (level 3)

» Performance that exceeds an LEA’s expectations aligned to leadership standards (level 4)
Probationary principals are required to receive an overall rating on an annual basis, and tenured principals must

receive an overall rating at least once across an annual or multi-year evaluation cycle.

Which principals does this|HOW WILL THE FINAL STANDARD RATINGS OF 1-4 BE COMBINED TO DETERMINE AN OVERALL
information apply to? RATING?

If applicable, documentation relevant to the assignment of an overall rating can be uploaded below this

table.
& All principals The final Overall Rating for each Principal is calculated by taking a straight average of the 10 PSEL
O Principal group 1 Standard scores within a given evaluation cycle. If a decimal score exists, it will then be reduced to a whole
O Principal group 2 number score using the following ranges:
O Principal group 3 4=Exceeds expectations: 3.50-4.0
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Which principals does this [HOW WILL THE FINAL STANDARD RATINGS OF 1-4 BE COMBINED TO DETERMINE AN OVERALL
information apply to? RATING?

If applicable, documentation relevant to the assignment of an overall rating can be uploaded below this

table.

3=Meets expectations: 2.50-3.49

2=Partially meets expectations: 1.50-2.49

1=Significantly below expectations: 1-1.49

PRINCIPAL EVALUATION SCORING: TENURED PRINCIPALS
Are tenured principals evaluated on an annual or multi-year evaluation cycle?

M ALL tenured principals are evaluated on an annual cycle (a principal receives a rating for each standard and an overall rating every

year).
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NYS STANDARDS-BASED EDUCATOR EVALUATION AND PROFESSIONAL SUPPORT SYSTEM

For guidance related to the NYS Standards-based Educator Evaluation and Professional Support (STEPS) System, see the STEPS resource
page.

The Department will review the contents of each local educational agency's (LEA) Standards-based Educator Evaluation and Professional
Support (STEPS) plan as submitted using this online form, including required attachments, to determine if the plan complies with Education Law
§3012-e and Subpart 30-4 of the Rules of the Board of Regents. The Department's finding of compliance does not represent endorsement of

specific educational approaches in an LEA's plan.

The Department reserves the right to request further information from an LEA to monitor compliance with Education Law §3012-e and Subpart
30-4 of the Rules of the Board of Regents. Each LEA is required to keep detailed records on file for each section of the currently implemented
STEPS plan. Such detailed records must be provided to the Department upon request. The Department reserves the right to review for
compliance and require modification of an LEA's plan that does not adhere to the requirements of Education Law §3012-e and Subpart 30-4 of

the Rules of the Board of Regents.

The Department will not review any attachments other than those required in the online form. Any additional attachments supplied by the LEA
are for informational purposes only for the teachers and principals reviewed under this STEPS plan. Statements and/or materials in such
additional attachments have not been endorsed by the Department. However, the Department considers void any other signed agreements
between and among parties in any form that prevent, conflict, or interfere with full implementation of the STEPS plan reviewed by the

Department. The Department also reserves the right to request further information from the LEA, as necessary, as part of its review of this plan.

If the Department reasonably believes, through investigation, or otherwise, that statements made in this STEPS plan are not true or accurate, it

reserves the right to reject this plan at any time and/or to request additional information to determine the veracity of such statements.

STEPS ASSURANCES
Please read the assurances below and check each box.

Assure that this form represents the LEA's entire STEPS plan and that such plan is in compliance with Education Law Section 3012-
e and Subpart 30-4 of the Rules of the Board of Regents.

Assure that a detailed version of the LEA's entire STEPS plan is kept on file at the LEA and that a copy of such plan will be provided
to the Department upon request for review of compliance with Education Law Section 3012-e and Subpart 30-4 of the Rules of the
Board of Regents.

Assure that the STEPS plan will be posted on the LEA's website no later than September 10th of each school year, or within 10 days
after the plan has been determined to be compliant by the Commissioner, whichever shall occur later.

A Assure that the LEA is aware that the STEPS plan will be posted in its entirety on the NYSED website* following a determination by
the Commissioner that such plan is compliant with Education Law Section 3012-e.

Assure that all educators receive appropriate training on the NYS STEPS system and the LEA's STEPS plan to encourage

engagement and participation.

APPEALS ASSURANCES

Education Law §3012-e does not require that an LEA provide or describe a process available to reviewed educators to appeal a rating received
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under the NYS-STEPS system. However, in the event that an appeals process is collectively bargained, the LEA must assure that the terms of

such appeal process are consistent with the regulations of the Commissioner.

Please read the assurances below and check each box.

[]

[

DATA ASSURANCES

Please read the assurances below and check each box.
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APPLICABILITY OF THE STEPS PLAN
Please indicate below the first academic year to which this evaluation plan will be applicable.

2025-26

JOINT CERTIFICATION OF THE STEPS PLAN
Please Note: SED Monitoring timestamps each revision and signatures cannot be dated earlier than the last revision. To ensure the accuracy of

the timestamp on each task, please submit from the "CERTIFICATION OF STEPS PLAN" page only.

Please obtain the required signatures, create a PDF file, and upload your joint certification of the STEPS plan using

this linked STEPS Certification Form.
EVAL 3012e District Certification Form-Smithtown 2026.pdf
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SMITHTOW N

CENTRAL SCHOOL DISTRICT

Cycle 1 Tenured STA Annual Reflective Summary Worksheet

:Complete and submit this form electronically in Frontline Professional Growth no later than May 1. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

!In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall |
Ecomposite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the!
:school year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel |
ifree to use this document as a continuous worksheet if you wish to add to it as needed. :

EArtEfacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload até
:least one artifact for each of the seven NYS Teaching Standards. :

CYCLE 1 - STANDARD 1 - KNOWLEDGE OF STUDENTS AND STUDENT LEARNING

Teachers acquire knowledge of each student and demonstrate knowledge of student development and learning to
promote achievement for all students.

It is not enough for teachers to know and understand childhood or adolescent development norms. Teachers must also know their
students: their strengths and weaknesses, their interests, their readiness levels and skill sets, and the outside influences that affect their
learning: family dynamics, cultural customs, and socio-economic status. Furthermore, teachers must demonstrate this knowledge and
understanding and also incorporate appropriate 21st Century Skills in the planning and preparation of their lessons.

Question 1.1:

1.1 Citing examples from the current school year, describe how you integrate current research to design lesson plans and
adjust instruction to address the needs of all students. (NYS Teaching Standard 1.2)
" \b | Tahoma v B I U | A A A' aby
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Standard 1:

1.1: Citing examples from the current school year, describe how you integrate current research to design lesson plans and adjust
instruction to address the needs of all students. (NYS Teaching Standard 1.2)

1

2

3

4

The response/artifact shows little to
no evidence of using current
research to inform lesson planning

or inconsistent integration of
levidence from current research to

or instructional practices. It lacks
specific examples from the current
school year and provides minimal or|
no indication of how instruction is
adjusted to address student needs.
Understanding of differentiated or
responsive instruction is unclear or
missing.

inform lesson planning or
instructional practices. Examples
from the school year are vague or
lack strong connections to
research-based practices. While
there is some awareness of student
needs, adjustments to instruction
lare minimal or not clearly linked to
research.

The response/artifact reflects limited

The response/artifact shows solid

research to inform lesson planning

the general application of
research-based practices. The

teacher demonstrates a clear effort

to meet the needs of all students,

with some evidence of instructional

flexibility.

and effective evidence from current

or instructional practices. Examples
from the current school year support]

The response/artifact demonstrates
a strong and consistent integration
of evidence from current research to
inform lesson planning or
instructional practices. Multiple,
specific examples from the current
school year show clear connections
between research-based strategies
and responsive teaching practices.
Instruction is thoughtfully adjusted
to meet the needs of all students,
including those with diverse
lacademic, linguistic, cultural, and
social-emotional needs.

Question 1.2:

1.2 Citing examples from the current school year, describe how you plan for and vary and modify instruction for student
strengths, interests, and experiences to meet the diverse learning needs of each student. (NYS Teaching Standard 1.3)
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1.2: Citing examples from the current school year, describe how you plan for and vary and modify instruction for student strengths,
interests, and experiences to meet the diverse learning needs of each student. (NYS Teaching Standard 1.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of planning
for or adapting instruction based on
student strengths, interests, or
experiences. Little to no relevant
lexamples are provided from the
current school year. Instructional
strategies appear one-size-fits-all,
with limited consideration of student
diversity or individual learning
needs.

The response/artifact reflects a
basic awareness of student
differences but lacks depth or
specificity in how instruction is
varied or modified. Examples from
the current school year are vague,
limited, or loosely connected to
planning and instructional decisions.
There is limited evidence of
differentiation, but it may not fully
address the diverse needs of all
learners.

The response/artifact shows a solid
understanding of how to plan and
adjust instruction based on student
strengths, interests, and
experiences. Examples from the
current school year are relevant and
ldemonstrate purposeful variation in
instruction to support diverse
learners. The response reflects
effective and consistent instructional
practices.

The response/artifact demonstrates
a deep, intentional approach to
instructional planning that is clearly
informed by students’ individual
strengths, interests, and
lexperiences. Specific, relevant
lexamples from the current school
year show how instruction is
thoughtfully varied and consistently
modified to meet the full range of
Istudent needs. The teacher exhibits
a strong understanding of
differentiation and a commitment to
equitable, student-centered
learning.




Question 1.3:

1.3 Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers
to enhance student learning. (NYS Teaching Standard 1.4)
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1.3: Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers to
enhance student learning. (NYS Teaching Standard 1.4)

1

2

3

4

The response/artifact shows little or
no meaningful communication with
parents, guardians, or caregivers.
Examples from the current school
year are missing or unclear, and
there is no clear link between
lcommunication and student
learning. The response lacks
evidence of outreach or strategies
to involve families in the educational
process.

The response/artifact demonstrates
minimal effort to communicate with
families, but examples are limited,
general, or lack depth.
[Communication is infrequent,
lone-way, or focused mainly on
lacademic performance without a
clear link to enhancing learning.
There is limited evidence of
intentional strategies to engage or
collaborate with caregivers.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful communication with
families. The teacher uses effective
strategies to share information and
lengage caregivers in ways that

approach may be more routine than
personalized. There is evidence of
positive outreach and
responsiveness to family concerns.

support student success, though the

The response/artifact provides clear,
specific examples from the current
school year that demonstrate
consistent, proactive, and
meaningful communication with
families. The communication
methods are varied, inclusive, and
designed to build strong
partnerships that directly support
and enhance student learning. The
teacher shows a strong commitment
to collaboration and responsiveness
to family needs and input.




Question 1.4:

1.4 Citing examples from the current school year, describe how you use available technological tools and strategies to engage
each student. (NYS Teaching Standard 1.6)
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1.4: Citing examples from the current school year, describe how you use available technological tools and communication strategies to
engage each student. (NYS Teaching Standard 1.6)

1

2

3

]

The response/artifact shows
minimal or no use of technological
tools or communication strategies to|
support student engagement.
Examples from the current school
lyear are absent or unclear. There is
little indication that technology is

lengaging individual learners are
lacking.

used purposefully, and strategies forl

The response/artifact reflects limited
or inconsistent use of technology
land communication strategies to
lengage students. Examples from
the current school year are general
or vague, and there is little evidence
of intentional planning to meet
varied student needs. Engagement
appears superficial or limited to
basic instructional tasks.

The response/artifact includes clear
examples from the current school
year that demonstrate effective use
of available technology and
communication strategies to engage|
most students. The teacher uses
appropriate tools and methods to
support learning and maintain
student interest, with some
evidence of differentiation and
thoughtful implementation.

The response/artifact provides
specific, relevant examples from the
current school year showing
consistent and innovative use of a
variety of technological tools and
lcommunication strategies to actively|
lengage all students. The approach
is clearly personalized, inclusive,
and reflects a deep understanding
of how technology can support
diverse learning styles, promote
student voice, and enhance
lengagement and achievement.

Attendance

Sick

Personal 1

Administrative Comments

Administrative Comments:
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CYCLE 2 - STANDARD V - ASSESSMENT FOR STUDENT LEARNING

Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify

instruction.

Assessment is an integral part of the instructional process. The design of instruction must account for a range of assessment strategies:
formative and summative, formal and informal. High quality assessment practice makes students fully aware of criteria and performance
standards, informs teacher's instructional decisions, and leverages both teacher and student feedback. Further; these practices also

incorporate student self-assessment and teacher analysis and reflection to inform instruction.

Question 5.1:

5.1 Citing examples from the current school year, describe how you design and/or select assessments to establish learning
goals and inform instruction, measure and record student achievement, and align assessments to learning goals. (NYS

Teaching Standard V.1)
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5.1: Citing examples from the current school year, describe how you design and/or select assessments to establish learning goals and
inform instruction, measure and record student achievement, and align assessments to learning goals. (NYS Teaching Standard V.1)

1

2

3

4

The response/artifact shows
minimal or no clear understanding
of how to design, select, or use
assessments effectively. Examples
from the current school year are
missing or not clearly connected to
assessment practices. There is litlle
to no evidence of using assessment
to inform instruction, establish
goals, or measure and record
student achievement in a
meaningful way.

The response/artifact reflects basic
understanding of assessment
design and use but lacks detail,
depth, or consistency. Examples
from the current school year are
general or limited, and the
alignment between assessments
and learning goals is weak or
unclear. There is some indication of
assessment use to guide
instruction, but evidence of impact
on student learning is minimal.

The responsefartifact includes

relevant examples from the current

school year of the design, selection,

and purposeful use of assessments
to set learning goals, inform
instruction, and measure student
achievement. Assessments are
aligned to learning goals and show
a clear connection to classroom
planning and decision-making.

The response/artifact provides clear,
detailed examples from the current
school year showing how
assessments are thoughtfully
designed or selected to establish
meaningful learing goals, inform
instruction, and accurately measure
student achievement. There is
strong evidence that assessments
are well-aligned to learning goals
and standards, varied in format, and
used to guide timely instructional
adjustments. The teacher
demonstrates a deep understanding

of assessment as an ongoing,
integrated part of the learning
process.




Question 5.2:

5.2 Citing examples from the current school year, describe how you use assessment data as feedback to set goals with
students and engage students in self-assessment. (NYS Teaching Standard V.2)
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5.2: Citing examples from the current school year, describe how you use assessment data as feedback to set goals with students and
engage students in self-assessment. (NYS Teaching Standard V.2)

1

2

3

4

The response/artifact shows little or
no use of assessment data to
provide feedback or set goals with
students. There are no clear
examples from the current school
year, and student self-assessment
is absent or not addressed. The
teacher demonstrates minimal
understanding of how to involve
students in using assessment to
guide their own learning.

The response/artifact shows limited
or inconsistent use of assessment
data as feedback for goal-setting.
Examples from the current schoaol
year are vague or general, and
student engagement in
self-assessment is minimal. While
the teacher shows some awareness
of the importance of feedback and
student reflection, the
implementation is underdeveloped
lor minimally utilized.

The response/artifact includes
relevant examples from the current
school year showing regular use of
assessment data to provide
feedback and set learning goals
with students. Students are involved
in some form of self-assessment,
and the teacher uses feedback to
support student understanding and
progress.

The response/artifact provides clear
specific examples from the current
school year showing how
assessment data is consistently
used as meaningful feedback to
guide individual goal-setting with
students. Students are actively
lengaged in self-assessment and
reflection, and there is strong
evidence of a classroom culture that
lempowers learners to take
lownership of their progress. The
teacher demonstrates a deep
understanding of formative
assessment practices that support
student growth and motivation.




Question 5.3:

5.3 Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your
comprehensive assessment system to make adjustments to it and plan instruction accordingly. (NYS Teaching Standard V.4)
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5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your comprehensive
assessment system to make adjustments to it and plan instruction accordingly. (NYS Teaching Standard V.4)

1

2

3

4

The response/artifact lacks
evidence of meaningful reflection on
or evaluation of the assessment
system. Examples from the current
school year are absent or unclear.
There is little to no indication that
assessment data is used to make
informed adjustments or guide
instructional planning. The
assessment system is disconnected
from decision-making.

The response/artifact shows some
awareness of the need to reflect on
assessment practices but provides
limited or vague examples from the
current school year. Adjustments to
the assessment system appear
minimal, occasional, or not clearly
linked to reflection. Instructional
planning is minimally connected to
assessment results, and the system
may not consistently support
student learning needs.

The response/artifact includes
relevant examples from the current
school year that show the teacher
reflects on and evaluates the
assessment system with regularity.
Adjustments are made based on
student performance or instructional
outcomes, and the system supports
effective planning.

The response/artifact provides
detailed, specific examples from the
current school year showing a
consistent and thoughtful process
for reflecting on and evaluating the
assessment system. The teacher
regularly uses data and student
outcomes to assess the
effectiveness of various assessment|
tools and makes intentional
adjustments to improve alignment
with learning goals and inform
instructional planning.




Question 5.4:

5.4 Citing examples from the current school year, describe how you communicate the purpose of the assessments you use, the
criteria for success, and how you prepare students for particular assessment formats. (NYS Teaching Standard V.5)
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5.4: Citing examples from the current school year, describe how you communicate the purpose of the assessments you use, the criteria
for success, and how you prepare students for particular assessment formats. (NYS Teaching Standard V.5)

1

2

3

4

The response/artifact provides little
or no evidence of communicating
the purpose of assessments, criterig|
for success, or preparation for
assessment formats. Examples
from the current school year are
absent or unclear. Students are not
adequately informed or prepared,
which negatively affects their
performance and confidence.

The response/artifact shows some
effort to communicate assessment
purposes, criteria, and preparation,
but examples are limited, vague, or
inconsistent. Students may receive
general information about
assessments, but preparation and
explanation of success criteria are
insufficient or unclear.
Communication practices lack
consistency.

The response/artifact includes
relevant examples from the current
school year showing that the
teacher communicates the purpose
of assessments and criteria for
success. Students receive
preparation for assessment formats,
which helps them approach
assessments with understanding
and readiness. Communication is
clear and effective.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
clear and consistent communication
of assessment purposes and
success criteria. The teacher
thoughtfully prepares students for
various assessment formats,
ensuring they understand
expectations and feel confident.
Communication is proactive and

tailored to student needs, fostering
a supportive assessment
environment.

Attendance

Sick 0

Personal 1

Administrati

ve Comments

Administrative Comments:
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CENTRAL SCHOOL DISTRICT

Cycle 1 Tenured STA Annual Reflective Summary Worksheet

:Complete and submit this form electronically in Frontline Professional Growth na later than May 1. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall .
composite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the!
:school year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel |
ifree to use this document as a continuous worksheet if you wish to add to it as needed. '

;Artifacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload até
:least one artifact for each of the seven NYS Teaching Standards. |

CYCLE 3 - STANDARD VI - PROFESSIONAL RESPONSIBILITIES AND COLLABORATION

Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth,
development, and learning.

Teaching professionals display the highest standards of integrity and ethical conduct; they are intellectually honest and conduct themselves
in ways consistent with a comprehensive moral code. Educators recognize that the purpose of schools is to educate students and embrace
a responsibility to ensure, that to the best of their ability, every student will learn. Teachers are keenly alert to and advocate for the needs
of their students. Educators demonstrate a commitment to professional standards, problem solving and decision-making. Professional
educators comply with school, district, state and federal regulations and procedures.




Question 6.1:

Citing examples from the current school year, describe how you advocate for students. (NYS Teaching Standard VI.1)
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6.1: Citing examples from the current school year, describe how you advocate for students. (NYS Teaching Standard VI.1)

1

2

3

4

The response/artifact shows little or
no evidence of advocacy for
students. Examples from the current|
school year are absent or unclear.
The teacher does not demonstrate
an active role in supporting student
needs.

The response/artifact reflects some
effort to advocate for students but
provides limited or vague examples.

lAdvocacy actions may be reactive

rather than proactive and show

inconsistent follow-through. There is|
lsome awareness of student needs,

but efforts to support or remove
barriers are minimal or not clearly

described.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful advocacy for students.

through communication and
collaboration with families and staff
and works to address challenges
that impact learning. Advocacy is
consistent and positively influences
student outcomes.

The teacher supports student needsjadvocacy for students’ academic,

The response/artifact provides clear)
detailed examples from the current
school year demonstrating

proactive, consistent, and effective

social, and emotional needs. The
teacher actively collaborates with
families, colleagues, and community]
resources to remove barriers and
promote equitable opportunities.
IAdvocacy efforts are
student-centered, impactful, and
reflect a strong commitment to each
student’s success and well-being.




Question 6.2:

Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to

develop and sustain a common culture that supports high expectations for student learning. (NYS Teaching Standard VI.2)

~

Tahoma

B 7

A. 7,

u

A A

o

(=2

Name

Upload Date

Upload User

File

b 4

6.2: Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to
develop and sustain a common culture that supports high expectations for student learning. (NYS Teaching Standard V1.2)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration with
colleagues or the community.
Examples from the current school
year are missing or unclear, and
there is no indication of efforts to
contribute to a common culture that
supports high expectations for
student learning.

The response/artifact shows some
collaboration with colleagues and
the community but provides limited
or vague examples. Engagement is
loccasional with minimal impact on
developing or sustaining a shared
culture of high expectations. The
teacher’s role in collaboration is
unclear or inconsistent.

The response/artifact includes
relevant examples from the current
school year demonstrating regular
lengagement and collaboration with
colleagues and the community. The
teacher contributes to maintaining a
culture of high expectations and
supports collective efforts to
lenhance student learning.
Collaboration is consistent and
effective.

The response/artifact provides
detailed, specific examples from the
current school year showing
proactive, sustained collaboration
with colleagues and community
members to build and maintain a
shared culture centered on high
lexpectations. The teacher actively
fosters a positive environment,
participates in decision-making, and
helps align goals and practices to
promote student success.
[Collaboration is inclusive,
purposeful, and leads to
improvements in the learning
lcommunity.




Question 6.3:

Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching

Standard VI.4)
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6.3: Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching Standard

VL4)

1

2

3

4

The response/artifact provides little
or no evidence of participation in
school or district events. Examples
from the current school year are
absent or unclear, and the teacher
demonstrates minimal engagement
with the school community beyond
the classroom.

The responsefartifact reflects
loccasional or limited participation in
school or district events. Examples
are general or infrequent, with
minimal impact on the broader
school community. The teacher’'s
involvement appears reactive rather
than proactive.

The response/artifact includes
relevant examples showing regular
participation in school and district
events. The teacher supports
community activities and engages
positively with colleagues, students,
and families, contributing to a
welcoming and involved school
culture.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, consistent, and enthusiastic
participation in a wide range of
school and district events. The
teacher takes on leadership roles or
contributes meaningfully to event
planning and execution, showing
strong commitment to the school
lcommunity beyond the classroom.




Question 6.4:

Citing examples from the current school year, describe how you communicate and collaborate with families, guardians, and
caregivers to enhance student development and success. (NYS Teaching Standard VI.3)
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6.4: Citing examples from the current school year, describe how you communicate and ceollaborate with families, guardians, and
caregivers to enhance student development and success. (NYS Teaching Standard VI1.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of
communication or collaboration with
families, guardians, or caregivers.
Examples from the current school
year are absent or unclear. There is
little indication that family
partnerships are considered or
leveraged to support student
development.

The response/artifact reflects limited
or inconsistent communication and
collaboration with families.
Examples are vague or infrequent,
and family engagement is reactive
or one-sided. The teacher shows
some awareness of the importance
of family invalvement, yet effective
or sustained partnerships are not
evident.

The response/artifact includes
relevant examples showing regular
communication and collaboration
with families and caregivers. The
teacher shares important
information, responds to concems,
and engages families in supporting
student learning. Collaboration is
positive and consistent.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive, ongoing, and meaningful
communication and collaboration
with families, guardians, and
caregivers. The teacher builds
strong partnerships, listens to family
input, shares student progress
transparently, and works
collaboratively to support student

development and success.

Attendance

Sick

Personal 1

Administrative Comments
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Cycle 1 Tenured STA Annual Reflective Summary Worksheet

:Complete and submit this form electranically in Frontline Professional Growth no later than May L. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

!In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall g
Ecom posite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the;
ischool year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel !
ifree to use this document as a continuous worksheet if you wish to add to it as needed. '

EArtifacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload ati
:least one artifact for each of the seven NYS Teaching Standards. :

CYCLE 4 - STANDARD VII - PROFESSIONAL GROWTH

Teachers set informed goals and strive for continuous professional growth.

In a world of rapidly expanding access to information, opportunity, and technology, educators have a responsibility to continually prepare
themselves to align instruction with transforming student needs. Continued professional growth and development s essential to creating
dynamic learning environments. Teachers use information from a variety of sources to inform their professional development and practice.




Question 7.1:

Citing examples from the current school year, describe how you reflect on evidence of student learning to improve
instructional effectiveness and guide your professional growth. (NYS Teaching Standards VIL.1)
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7.1: Citing examples from the current school year, describe how you reflect on evidence of student learning to improve instructional
effectiveness and guide your professional growth. (NYS Teaching Standard VII.1)

1

2

3

4

The response/artifact shows
minimal or no evidence of reflecting
on student learning data to improve
instruction or guide professional
growth. Examples from the current
school year are absent or unclear.
Reflection appears limited or
absent, and instructional practices

on student outcomes.

are not meaningfully adjusted based|

The responsef/artifact reflects some
consideration of student learning
evidence but provides limited or
vague examples. The use of data to
guide instruction or professional
growth is inconsistent or superficial.
Reflection is occasional or reactive,
with unclear impact on teaching
effectiveness or professional
growth.

[The response/artifact includes
relevant examples showing regular
reflection on student learning data.

inform instructional decisions and

identifies professional development
needs. Reflection is purposeful and
supports instructional improvement.

[The teacher uses this information to

The response/artifact provides
detailed, specific examples from the
current school year showing a
thoughtful and systematic reflection
on diverse evidence of student
learning. The teacher uses these
insights to make meaningful
adjustments in instruction and
actively pursue targeted
professional growth opportunities.
Reflection is ongoing,
data-informed, and clearly linked to
improving student outcomes and
professional growth.




Question 7.2:
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Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. (NYS Teaching Standard VII.2)
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7.2: Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. (NYS Teaching Standard VII.2)

1

2

3

4

The response/artifact shows
minimal or no evidence of setting
personal professional goals or
lengaging in ongoing professional
development. Examples from the
current school year are absent or
unclear. There is little indication of a
reflective or growth-oriented
approach to improving teaching
skills.

The response/artifact reflects some
awareness of the importance of

but provides limited or vague
examples. Goal-setting and

may be sporadic or lack clear
alignment with teaching
competencies. The teacher shows
limited or inconsistent effort toward
growth.

professional goals and development

The response/artifact includes
relevant examples demonstrating
that the teacher sets personal
professional goals and regularly
participates in professional

engagement in professional learningidevelopment. The goals are

appropriate and support
improvement in teaching
competencies.

The response/artifact provides
detailed, specific examples from the
current school year showing a
proactive, reflective approach to
setting clear, relevant personal
professional goals. The teacher
actively pursues and applies
longoing professional development
lopportunities that are thoughtfully
aligned with their goals and

teaching competencies. There is
evidence of continuous growth and
a strong commitment to
self-improvement.




Question 7.3:

Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. (NYA Teaching Standard VII.3)
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7.3: Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. (NYS Teaching Standard VII.3)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration or
constructive feedback practices.
Examples from the current school
year are absent or unclear. The
teacher demonstrates minimal
lengagement in peer collaboration or
feedback exchange aimed at
improving professional practice.

The response/artifact shows some
collaboration and limited or
inconsistent use of constructive
feedback. Examples may be vague
or reflect occasional engagement.
The teacher may receive or give
feedback but with minimal impact on|
professional growth or team
dynamics.

The responsef/artifact includes
relevant examples showing regular
collaboration with colleagues and
appropriate exchange of
constructive feedback. The teacher
participates positively in feedback
conversations and uses input to
improve professional practice.
Collaboration and feedback
contribute to a supportive work
environment.

The responsef/artifact provides
detailed, specific examples from the
current school year demonstrating
active, respectful, and ongoing
collaboration with colleagues. The
teacher effectively gives and
receives constructive feedback,
fostering a culture of trust and
continuous improvement. Feedback

exchanges are thoughtful, balanced,
and clearly aimed at enhancing
professional practice and student
outcomes.




Question 7.4:

Citing examples from the current school year, describe how you access professional resources to increase your understanding
of teaching and learning as it applies to curriculum, instruction, and assessment methods. (NYS Teaching Standard VII.4)
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7.4: Citing examples from the current school year, describe how you access professional resources to increase your understanding of
teaching and learning as it applies to curriculum, instruction, and assessment methods. (NYS Teaching Standard VIl.4)

1

2

3

4

The response/artifact provides little
or no evidence of accessing
professional resources to enhance
understanding of teaching and
learning. Examples from the current
school year are absent or unclear.
There is little or no indication of
seeking or applying new knowledge
related to curriculum, instruction, or
assessment.

The response/artifact shows some
access to professional resources
but with limited examples. The
application of new knowledge to
curriculum, instruction, or
assessment is inconsistent or
minimal. The teacher’s use of
resources lacks depth or clear
impact on practice.

The response/artifact includes
relevant examples showing regular
use of professional resources to
support understanding of teaching
and learning. The teacher applies
new information to improve
curriculum, instruction, or
assessment with positive effects on
practice. Engagement with
resources is consistent and
purposeful.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive and strategic access to a
wide range of professional
resources. The teacher critically
evaluates and applies new
knowledge to enhance curriculum,
instruction, and assessment
practices. There is clear evidence of|
continuous learning and thoughtful
integration of best practices.

Attendance

Sick

Personal 1
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i
[
|
{

SMITHTOWN

E ! ly in Frontling Professional Growth ne later than May L Your administrators will
;?ad_d cemments and then you will need to acknowledgz the form. :

{1n addition to classrosm observations and visits, professionaland collagial efforts will be recognized as part of the overall

oraposite score. Referring to the NYSUT 2012 rubric, pleas list or write about the work that you have done throughout the!
chool year relevant tothe NYS Teaching Standard addressad. Only includs information relative to this schaol year Fesl
frea to use this document as a continuous worksheet if you wish to add to it as needed. {

Artifacts must be uploaded as evidence of the information submitted. Initial ceriificate holders are requirad fo upload at:
:least one ariifact for each of the seven NYS Teaching Standards. :

| CYCLE 1 - STANDARD 1 - KNOWIFDGE DF STUDENTS AND STUDENT LFARNING

Teachers acquire knowledge of each student and demonstrate knowledge of student development and {earning to
promote achievement for all students,

it is not enough for teachers to know and undesstand childhood or adolescent development norms. Teachers must also know their
students: their strengths and weaknesses, fheir inferests, their readiness levels and skill safs, and the outside influences that affect their
learning: fernily dynanics, culburs! customs, and socio-economic statis. Furthermure, feachers must demi te this knowledge and

| wnderstanding and also incorporate appropriate 21st Century Skills jnr the Havning and prepsration of their lessons.

Question 1.1:

1.1 Citing examples from the current school year, describe how you integrate current research to design lesson plans and
adjust instruction to address the neads of all students, (NYS Teaching Standard 1.3}
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Standard 1:

1.4: Citing examples from the current school year, describe how you integrate current research to design lesson plans and adjust
instruction to address the needs of all students. (NYS Teaching Standard 1.2}

1

2

3

4

The response/artifact shows litfie to
no evidence of using current
research to inform lesson planning
or instructional practices. It facks
specific examples from the current
schoo!l year and provides minimal or
no indication of how instruction is
adiusted to address student needs.
Understanding of differentiated or
responsive instruction is unclear or
rissing.

The responsefartifact reflects limited
or inconsistent integration of
svidence from current research fo
inform lesson planning or
instructional practices. Examples
from the school year are vague or
lack sirong connections to
Iresearch-based practices. While
there is some awareness of student
neads, adjustments to instruction
are minimal or not clearly linked o
research.

The response/artifact shows solid
research o inform lgsson planning

from the current school year suppol
the genaral application of
research-based practices. The
teacher demonstrates a clear effort
fo meet the needs of ali students,
with some evidence of instructional
flexibility.

and effective evidence from current

The responsefartifact demonsirates
a strong and consisient integration
of evidence from currant research to

or instructional practices. Examples [inform fesson planning or

rlinstructional praciices. Multiple,
specific examples from the current
school year show clear connections
between research-based strategies
and responsive teaching practices
Instruction is thoughtfully adjusted
to meet the needs of all students,
including those with diverse
academic, linguisiic, culiural, and
social-emotionat needs.

Guestion 1.2:

1.2 Citing examples from the carrent school year, describe how you plan for and vary and modify instruction for student
strengths, interests, and experiences to meet the diverse learning needs of each student. {NYS Teaching Standard 1.3)
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1.2: Citing examples from the current school year, describe how you plan for and vary and modify instruction for student strengths,
interests, and experiences to meet the diverse learning needs of each student. {NYS Teaching Standard 1.3}

1

2

3

4

The responsefartifact shows
minimal or no evidence of planning
for ar adapting instruction based on
student strengths, interests, or
experiences, Litlle to no relevant
examples are pravidsd from the
current schoot year, Instructional
strategies appear one-size-fits-all,
with limited considsration of student
diversity or individual learning
needs.

The response/artifact reflects a
basic awareness of student
differences but lacks depth or
specificity in how instruction is
varied or modified. Examples from
the current school year are vague,
limited, or fcosely connected to
planning and instructional decisions.
There is limited evidence of
differentiation, but & may nat fully
address the diverse needs of all
learners,

ldemonstrate purposeful variation in

sffective and consistent instructional
practices.

The response/artifact shows a solid
understanding of how {o plan and
adjust instruction based on student
sirengths, interests, and
experiences. Examples from the
current schoo! year are refevant and|

instruction lo suppori diverse
iearners. The response reflects

he response/artifact demonstraies
@ deep, intentional approachio
instructiona! planning that is dearly
informed by students’ individual
strengths, interssts, and
experiences. Specific, relevant
exampies from the current school
vear show how instruction is
thoughtfully varied and consistently
modified to meet the full range of
student needs. The teacher exhibits
a strong understanding of
differentiation and a commitment to
equitable, student-centered
earning.




Question 1.3:

1.3 Ciling examples froim the current schoel year, describe how you communicate with parents, guardions, and/or caregivers
to enhance student learning. {NYS Teaching Standard 1.4}
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1.3: Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers to
enhance student learning. {NYS Teaching Standard 1.4}

1

2

3

4

The response/artifact shows little or
ne meaningful communication with
parents, guardians, or caregivers,
Examples from the current school
year are missing or unclear, and
there is no clear link between
communication and student
tearning. The response lacks
svidence of outreach or stralegies
to involve families in the educational
process.,

The responsefartifact demonstraies
minimat effort to communicate with
families, but examples are limited,
general, or lack depth.
Communication is infrequent,
one-way, or focused mainly on
academic performance without a
clear link to enhancing leamning.
There is limited evidence of
intentional strategies fo engage or
collaborate with caregivers.

[The responsefartifact includes
relevant examples from the current
school year showing regular and
purposeful communication with
families. The teacher uses effective
sirategies to share information and
engage caregivers in ways that
support student success, though the
approach may be more routine than
personalized. There is evidence of
positive autreach and
responsivenass to family concems.

The responsefariifact provides clear)
spacific examples from the current
school year that demonstrale
consistent, proactive, and
meaningful communication with
families. The communication
methods are varied, inclusive, and
designed to build strong
partnerships that directly support
and enhance student learning. The
teacher shows a strong commitmant]
to collaboration and responsivenass,

io family needs and input,




Question 1.4:

1.4 Giting examples from the current school year, describe how you use available technological tools and strategies to engage
each student. {(NYS Teaching Standard 1.6)
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1.4: Citing examples from the current school year, describe how you use available technological tools and communication strategies to
engage each student. {NYS Teaching Standard 1.6)

1

2

3

4

The response/artifact shows
minimal or no use of technological
tools of communication strategies 1o
support student engagement.
Examples from the cufrent schos!
vear are absent or unclear. There is
little indication that technology is
used purposefully, and strategies for
engaging individual leamers are
lacking.

The responsefartifact reflects limited
or inconsistent use of technoiogy
and communication strategies to
engage students. Examples from
the current school year are general
or vague, and there Is litle evidence|
of intentionatl planning to meet
varied student needs. Engagement
appears superficial or limited to
basic instructional tasks.

[The responsefartifact includes clear
examples from the current school
vear that demonstrate effective use
of avaitable technology and
communication strategies to engags
most students. The teacher uses
appropriate tools and methods to
support leaming and maintain
student interest, with some
levidence of differentiation and
thoughtful implementation.

The responsefartifact provides
specific, relevant examples from the
current school year showing
consistent and innovative use of a
variety of technological tools and
communication strategies fo actively
engage ali students. The approach
is clearly personalized, inclusive,
and reflects a deep understanding
of how technology can support
[diverse leaming styles, promate
student voice, and enhance

engagement and achisvement.
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CYCLE 2 - STANDARD V - ASSFESSMENT FOR STUDENT L FARNING

Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify

instruction.

A
o

ssment is an integral part of the instructionsf process. The design of instruction mast account for

sarnient stratay

& range of as:

rmgtive and summaltive, formal and informal, High quality sssessment practice makes students Fully aware of ariteriz and performance

standards, informs teacher’s instructional decisions, and leverages both teacher and studant feedback. Further, these praciices also

incorporate student seff-assessment and teacher anslysis and reflection to inform instruction.

Question 5.1:

5.1 Citing exanples from the carrent school year, describe how you design and/or select

assessments to establish learning

goals and inform instraction, measure and record student achievement, and align assessments to learning goals. (NYS

Teaching Standard V.1}
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Standard 5:

5.1: Citing examples from the current school year, describe how you design andfor select
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inform instruction, measure and record student achievement, and align assessments to learning g

nents to establish learning goals and
oals. {NYS Teaching Standard V.1}

1 2

4

IThe response/artifacl shows IThe responsa/ariifact reflects basic [The raspunseiartifac:t includes

The responss/artifact provides clear,

minimal or no clear understanding
of how Lo design, select, or use
assessments effeclively. Examples

the current school year are
missing or not clearly connected fo
assessment practices. There is litde
to no evidence of using assessment
to inform instruction, establish
goals. or measure and record
student achievement in a
meaningful way.

underslanding of assessment
design and use but lacks detail,
idepth, or consistency. Examples
from the current school year are
igeneral or timited, and the
alignment between assessments
and learning goals is weak or

assessment use to guide
instruction, but evidence of impact
on student fearning is minimal.

relevant examples from the current

and purposeful use of assessments
0 set learning goals, inform
instruction, and measure student
achievement. Assessments are
aligned to leaming goals and show

unclear. There is some indication of [a clear connection to classroom

planning and decision-making.

school year of the design, sslection,

integrated part of the leamning

datajled examples from the current
schaal year showing how
ssessments are thoughtfully
asigned or selected to establish
imeaningful learning goals, inform
instruction, and acecurately measure
student achievement. There is
strong evidence that assessments
are well-aligned to learning goals
and standards, varied in format, and
used to guide timely instructional
adjustments. The teacher
demonstrates a deep understandmg
of assessment as an ongoing,

rocess




Question 5.2;

5.2 Citing examples from the current school year, describe how you use assessment data as feedback to set goals with
students and engage students in self-assessment. {(NYS Teaching Standard V.2)
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5.2: Citing examples from the current school year, describe how you use assessment data as feedback to set goals with students and
engage students in self-assessment. {NYS Teaching Standard V.2}

1

2

3

4

The respanse/artifact shows little or
no use of assessment data to
provide feedback or set goals with
students. There are no clear
examples from the current school
year, and student self-assessment
is absent or nof addressed. The
teacher demonstrates minimal
understanding of how to involve
students in using assessment fo
guide their own learning.

The responsefartifact shows limited
or inconsistent use of assessment
data as feedback for goal-setting.
Examples from the current school
vear are vague or general, and
student engagement in
self-assessment is minimal. While
the teacher shows some awareness
of the importance of feedback and
student reflection, the
implementation is underdeveloped
or minimally utiized.

(The response/artifact includes
relevant examples from the current
schoo! year showing regular use of
assessment data to provide
feedback and set learning goals
with students. Students ars involved
in some form of self-assessment,
and the teacher uses feedback to
support student understanding and
progress.

The response/artifact provides clear,
specific examples from the current
school year showing how
assessment date is consistently
used as meaningfut fesdback to

guide individual goal-setting with
students. Studants are actively
engaged in self-assessment and
reflection, and there is strong
evidence of a classroom culture tha
empowers learners 1o take
ownership of their progress. The
teacher demonsirates a deep
understanding of formative
assessment practices that suppart
student growth and motivation.




Duestion 5.3:

5.3 Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your
comprehensive assessment system to make adjustments to it and plan instruction accordingly. {NYS Teaching Standard V.4)
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5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your comprehensive
assessment system to make adjustments to it and plan instruction accordingly. {NYS Teaching Standard V.4)

1

2

3

4

he responsefartifact lacks
evidence of meaningful reflection on
or evaluation of the nent

The response/artifact shows some

ment practices but provides

system. Exampiles from ths current
school year are absent or unclear.
There is little to no indication that
assessment data is used to make
informed adjustments or guide
instructional planning. The
assessment system is disconnected
from decisiorn-making.

rwareness of the need to reflect on
a
|

imited or vague examples from the
current school year. Adjusiments to
the assessment systen: appear
minimal, occasional, or not clearly
linked to reflection. Instructional
plareing is minimally connected fo
assessment resulls, and the system
may not consistently support
student learning needs.

he responsefartifact includes
relevant examples from the current
school year that shaw the teacher
refiects on and svaluates the
assessment system with regularity.
Adjustments are made based on
student perdormance or instructional
outcomes, and the system supporis
effective planning.

The responsefartifact provides
detailed, specific examples from the
current school year showing a
consistent and thoughtful process
for reflecting on and evaluating the
assessment system. The teacher
regutarly uses data and student
outcomes lo assess the
effectiveness of various assessment
tools and makes intentional
adiustmants fo improve alighment

with learning goals and inform
insfructional planning.




Question 5.4:

5.4 Citing examples from the current schoel year, describe how you communicate the purpose of the assessments you use, the
criteria for success, and how you prepare students for particular assessment formats. {NYS Teaching Standard V.5}
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5.4: Citing examples from the current school year, descrilie how you communicate the purpose of the assessments you use, the criteria
for success, and how you prepare students for particular assessment formats. {NYS Teaching Standard V.5)

1

2

3

4

The response/artifact provides little
lor no evidence of communicating
the purpose of assessments, criterig
for success, or preparation for
|assessment formats. Examples
from the current school year are
ebsent or unclear. Students are not
adeguately informed or prepared,
which negatively affects their
performance and confidence.

he response/fartifact shows some
effort ta communicate assessmant
purposes, criteria, and preparation,
but examples are limited, vague, or
inconsistent. Students may receive
general information about
assessments, but preparation and
explanation of success criteria are
insufficient or unclear.
|Communication practices lack
lconsistency.

The response/artifact includes
retevant examples from the current
school year showing that the
teacher communicates the purpose
of assessments and criteria for
success. Students receive
preparation for assessment formats,
lwhich helps them approach
assessments with understanding
and readiness. Communication is
clear and effective.

The response/artifact provides
detailed, specific examples from the
current school year demonsirating
clear and consistent communication
of assessment purposes and
success criteria. The teacher
thoughtfuily prepares students for
various assessmeant formats,
ensuring they understand
expectations and feel confident.
Communication is proactive and

tailored to student needs, fostering
a supportive assessment
environment.
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CYCLE 3 - STANDARD VI - PROFESSTONAIL RFSPONSTRIITTIES AND COLIARORATION

| Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth,
development, and learning.

Teaching professionals display the highest standards of integrity and ethical conduct: they are intsliectually honest and conduct themsefves
| i ways consistent with a comprehensive rmoral tode. Educators recogiize that the purpase of schools is fo educate students and embrace

| & responsibility fo ensure, thal to the best of their ability, every student will learn. Teackers are keenly alert to and advocate for the needs
of their students. Educators demonstrate 2 commitment to professional standards, probiem solving and decision-making. Professional
educators comply with school, district, state and federal regulations and procedures.



Question 6.1:

Citing examples from the current school year, describe how you advocate for students. {NYS Teaching Standard V1.1}
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6.1: Citing examples from the current school year, describe how you advocate for students. {NYS Teaching Standard Vi.1}

1

2

3

4

IThe response/artifact shows fittle or
no evidence of advocacy for
students. Examples from the current
school year are absent or unclear,
The teacher does not demonstrate
an active role in supporting student
needs.

The responsefartifact reflects some
offort to advocate for students but
provides limited or vague examples.
Advocacy actions may be reactive
rather than proactive and show
inconsistent follow-through. There is
some awareness of student neads,
hut efforts to support or remove
barriers are minimal or not clearly
described.

The responsefartifact includes
relevant examples from the current
school year showing regular and
purposeful advacacy for students,
The teacher supports student neads
through communication and
collaboration with families and staff

rid works to address challenges
that impact learning. Advocacy is
consistent and posifively influsnces
student oulcomes.

The responsefartifact provides dear,
detailed examples from the current
school year demonstrating
oroactive, consistent, and effective
advocacy for students’ academic,
social, and emotional needs. The
‘eacher actively collaborates with
famities, colleagues, and community
resources o remove barriers and
promote equitable opportunitiss.
\Advacacy efforts are
student-centered, impactful, and
reflect a strong commitment to each

student’s success and wel-being.




Question 6.2:

Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to
develop and sustain a common culture that supports high expectations for student learning. {NYS Teaching Standard VI.2)
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6.2: Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to

develop and sustain a common culture that supports high expectations for student learning. {NYS Teaching Standard V1.2)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration with
colleagues or the community.
Examples from the current school
year are missing or unclear, and
there is no indication of efforts fo
contripute ta a common culture that
supports high expectations for
student learning.

he responsefartifact shows some
collaboration with colieagues and
the community but provides imited
or vague examples. Engagement is
occasional with minimal impact on
developing or sustaining & shared
culture of high expectations. The
teacher’s role in collaboration is
unclear or inconsistent.

The response/artifact includes
relevant examples from the current
school year demonstrating regular
engagement and collaboration with
colleagues and the communily. The
teacher contributes to maintaining a
culture of high expectations and
supporis collective efforts to
enhance student learning.
Coliaboration is consistent and
sffective.

The responsefartifact provides
detailed, specific examples from the
lcurrent school year showing
proactive, sustained collaboration
with colleagues and community
maembars {o build and mainiain a
shared culture centered on high
expectations. The teacher aclively
fosters a positive environment,
participates in decision-making, and
helps align goals and praciices to
promote student success,
Cellaboration is inclusive,
purposeful, and leads fo
improverments in the leaming
comimiunity.




Question 6.3:

Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching
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6.3: Citing exampies from the current school year, describe how you participate in school and district events. {NYS Teaching Standard

Vi.4}

1

2

3

4

The response/artifact provides liitie
or no evidence of participation in
school or district events. Examples
from the current schaol year are
absent or unclear, and the teacher
demaonstrates minimal engagemeant
lwith the school community beyond
the classroom

The response/artifact reflects
occasional or limited participation in
school or district events. Examples
are general or infrequent, with
minimal impact on the broader
school community. The teacher’s
involvement appears reactive rather
than proactive.

The responsefariifact includes
refevant examples showing regular
participation in school and district
avents. The teachsr supporis
community activities and engages
positively with colleagues, students,
land families, contributingto a
welcoming and involved schoel
culture.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, consistent, and enthusiastic
patticipation in a wide rangs of
school and district events. The
teacher takes on leadership roles or
contributes meaningfully to event
pianning and execution, showing
strong commitment to the school

community beyond the classroom.




Duestion 6.4:

Citing examples from the carrent school year, describe how you communicate and collaborate with families, guardians, and
caregivers to enhance student development and success. {NYS Teaching Standard V1.3)
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6.4: Citing examples from the current school year, describe how you communicate and collaborate with families, guardians, and
caregivers {o enhance student development and success. {NYS Teaching Standard V1.3)

1

2

3

4

The responsefartifact shows
minimal or no evidence of
communication or collaboration with
families, guardians, or caregivers.
Examples from the current school
year are absent or unclear. There is
litthes indicatian that family
partnerships are considerad or
leveraged fo support student
development.

The response/artifact reflects limited
or inconsistent communication and
coffaboration with famities.
Examples are vague or infrequent,
and family engagement is reactive
or one-sided. The teacher shows
some awareness of the importance
lof family involvement, yet sffective
lor sustained partnerships are not
evident.

The response/artifact includes
relevant examples showing regular
communication and collaboration
with families and caregivers. The
teacher shares important
information, responds to concems,

Land engages famifies in supporting

student learning. Collaboration is
positive and consistent,

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive, ongoing, and meaningful
communication and collaboration
with families, guardians, and
caregivers. The teacher builds
strong partnerships, listens fo family
input, shares student progress
transparently, and works
eoltaboratively to support student
Idevelopment and success.
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CYCLE 4 - STANDARD V11 - PROFESSIONAL GROWTH

Teachers set informed goals and strive for continuous professional growth,

In a world of rapidly expanding access fo information, oppartunity, and technolegy, educators have a tesponsibility to continually prepare
i themselves to afign instruction with transforming student needs. Continued profassional growth and development is essential io creating
. dynamic learning envitonments. Teachers use information from a variely of sources ta inform their professional development and praciice.



Question 7.1:

Citing examples from the current school year, describe how you reflect on evidence of student learning to improve
instructional effectiveness amd guide your professional growth, {NYS Teaching Standards VIL1)}
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7.1: Citing examples from the current school year, describe how you reflect on evidence of student learning to improve instructional
effectiveness and guide your professional growth. {NYS Teaching Standard ViL.4)

1

2

3

%

[The responsefartifact shows
minimai or no evidence of reflecting
on student learning data to improve
instruction or guide professional
growth. Exampies from the current
school year are absent or unclear.
Reflection appears limited or
absent, and instructional practices
are not meaningfully adjusted based
on student outcomes.

The response/attifact reflects some
lconsideration of student learing
evidence but provides limited or
vague examples. The use of data {o
guide instruction or professional
growth is inconsistent or superficial.
Reflection is occasional or reactive,
with unclear impact on teaching
effectivensss or professional
growih.

The response/artifact includes
relevant examples showing reguiar
reflection on student leaming data.
The teacher uses this information to
inform instructional decisions and
identifies professional development
needs. Reflection is purposeful and
supports instructional improvement.

The response/fartifact provides
detailed, specific examples from the
current school year showing a
thoughtful and systematic refiection
on diverse evidence of student
learning. The teacher uses these
insights to make meaningfut
adjustments in instruction and
actively pursue targeted
professional growth opportunities.
Reflection is ongoing,
data-informed, and clearly linked to
[mproving student culcomes and

professional growth.




Question 7.2:

| €iting examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. {(NYS Teaching Standard VIL2)
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7.2: Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. {NYS Teaching Standard ViL.2)

1

2

3

4

|The response/artifact shows
minimal or no evidence of setting
personal professional goals or
engaging in ongoing professional
development. Examples from the
current school year are absent or
unclear. There is little indication of 2
reflective or growth-oriented
approach to improving teaching
skilts.

The response/artifact reflects some
awareness of the importance of
professional goals and development
but provides {imited or vague
examples. Goal-selting and
engagement in professional learming
may be sporadic or lack clear
alignment with teaching
competencies. The tsacher shows
limited or inconsistent effort toward
lgrowth.

IThe response/artifact includes
rslevant examples demonstrating
that the teacher sets personal
professional goals and regularly
participates in professional
development. The goals are
appropriate and support
improvement in teaching
compatencies.

The responsefartifact provides
detailed, specific examples from the
cutrent school year showing a
proaciive, reflective approach io
setling clear, relevant personal

|professional goals. The teacher

actively pursues and applies
angoing professional development
lopportunities that are thoughtfully
alignad with their goals and
teaching competencies. There is
evidence of continuous growth and
a strong commitment to

setf-improvement.




Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. {NYA Teaching Standard VIL3}
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7.3: Citing examples from the current schoof year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colieagues for the purpose of improving professional practice. {NYS Teaching Standard VIL3)

1

2

3

4

The responsefartifact provides little
or no evidence of collaboration or
constructive feedback practices,
Exampies from the current school
year are absent or unclear. The
teacher demonstrates minimal
engagement in peer collaboration of|
feedback exchange aimed al
improving professional practice.

The responsefariifact shows some
coliaboration and limited or
inconsistent use of constructive
feedback. Examples may be vague
or refiect occasionai engagement.
The teacher may receive or give
feadback but with minimal impact on)
professional growth or team
dynamics,

The response/ariifact includes
relevant examples showing regular
coliaboration with colleagues and
appropriate exchange of
constructive feedback. The teacher
participates positively in feedback
conversations and uses input to
improve professional practice.
Coilaboration and feedback
contribute to a supportive work
snvironment.

The response/ariifact provides
detailed, specific examples from the
currant schoo! year demonsbrating
active, respectful, and ongoing
coliaboration with colleagues. The
teacher effectively gives and
receives constructive feedback,
fostering a culture of trust and
contintious improverment, Feedback
exchanges are thoughtful, balanced,

and clearly aimed at enhancing
professional practice and student
joutcomes.




Citing examples from the current school year, describe how you access professional resources to increase your understanding
of teaching and learning as it applies o curricutum, instruction, and assessment methods. {NYS Teaching Standard VIL4)
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7.4: Citing exampies from the current school year, describe how you access professional resources o increase your understanding of

teaching and learning as it applies o curriculum, instruction, and assessment methods. {NYS Teaching Standard ViL.4}
1 2 3 4

The response/artifect provides little

or no evidence of aceessing
professional resources to enhance
understanding of teaching and
learning. Examples fram the current
schoo! year are absent or unclear.
There is littie or no indication of
seeking or applying new knowiedge
related to curriculum, instruction, or
assessment.

The responselartifact shows some
access to professional resources
but with limited examples. The
application of new knowledge to
surrictlum, instruction, or
assessment is inconsistent or
minimal. The feacher’s use of
resources lacks depth or clear
impact on practice.

The responsefartifact includes
relevant examples showing regular
use of professional resources to
support understanding of teaching
and learning. The teacher applies
new information to improve
lcurriculum, instruction, or
assessment with positive effects on
practice. Engagement with
resources is consistent and
purposeful,

The response/artifact provides
detailed, specific examples from the
current school year demonstating
proactive and strategic access to a
wide range of professional
resources. The teacher critically
ovaluates and applies new
knowledge fo enhance curriculum,
instruction, and assessment
practices. There is clear evidence of]
lcontinuous learning and thoughtful

integration of best practices.
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Non-Tenured Teacher Calculation
(Single Year Cycle)

Observation Observation Observation Summative
#1 #2 #3 Reflection
The indiyidual ratings fro

will be used to cajéulate a ight avexage for gach of
the threei teaching s rds in d ox the form carryovgr for each of these standards
ore fo ore fo Score for Score for

ob ation ingtance 2 ingle question

andard Standard Standard
4 1 5

Overall Ratin g

(a straight average of rating from each of the seven teaching
standards will be used to calculate the overall rating)




Tenured Teacher Calculation
(Four Year Cycle)

. Year 2: . Year 4:
Year 1: . Year 3: X
. Summative . Summative
Observation . Observation .
Reflection Reflection

All instances of a rated standagdon an observation or reflection form would be uséd to|calcidate a straight average for the starfdard.
This woyldralso be the case in instagces where multiple obsegr¢ations took plasg in the same year.

a a Year 2: €3 ea ear 4 Year 4:
e fo ore fo ore fo Score for ore fo ore fo ore fo Score for
ard andard andard Standard andard andard andard Standard
4 5 4 5
A straight a e of the an | rating o applicable standard will be to rmi ing for edch of the seven teaching standards across the four yeaf cycle
Overa Overa Overa Overall
ore fo ore fo ore fo Score for
andard andard andard Standard
5

Overall Rating

(a straight average of rating from each of the seven teaching
standards will be used to calculate the overall rating)




Type of Observation [+
Announced/Unannounced — Beesssssssccsiainoman =
(Choose from drop down)

Type of Observation Full [

Length/Walkthrough S — : \E \:O‘RN\
(Choose from drop down)

Indicate Grade/Course | ;
_

Observation may be uploaded here if necessary.

FJIE Llst

Flle Name ' Date Uploaded Size

Date of Observation:

II. KNOWLEDGE OF CONTENT AND INSTRUCTIONAL PLANNING: [Teachers know the content they are responsible for teaching and
plan instruction that ensures growth and achievement for all students.)

Element 2.5: Teachers design relevant instruction that connects students’ prior understanding and experiences to new knowledge.

*NYSUT 2012 2.5 b
Crlterla Slgnlf icantly Below i Pa?tnlaﬁ“i I\)I_ee'ts ..... fﬁéets __ExceedsE pectatlons
De5|gns Iearnmg Teacher does not design E Teacher designs some | Teacher designs learning | Teacher deS|gns learning experiences that
. experiences Iearnlng experiences that f learning experiences experiences that connect | connect prior content knowledge to new ;
| using prior . connect students’ prior | that connect prior i prior content knowledge to ; learning. Teacher plans opportunities for
|- knowledge | content knowledge to /| content knowledge to | new learning within and | students themselves to make connections |
; i new learning. :| new learning. i| across disciplines. I to prior learning within and across
i || disciplines. !

Element 2.6: Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in
meeting learning goals.

FNYSUT 2012 2.6 a



~ Criteria ‘Significantly Below ‘Partially Meets
. Organizes | Teacher does not Teacher considers time
. consider time . allocations but those times

 time v
i - allocations to achieve
" learning goals.

may be either too long or too
‘# short to achieve the learning
 goals.

Evidence of Standards in Practice:

'+ Teacher assigns reasonable

¢ time allocations to achieve the
- learning goals and adjusts if

- students need more or less

time.

| Wiy i S iiasil A

AU Ry TS  IQ SO PR R

Y/Exc»eveds Expe'c\té‘t’idlql;

I Teacher assigns reasonable time allocations
© to achieve the learning goals and adjusts if
' students need more or less time. Students
" may request additional or less time to

~ achieve learning goals.

IIL. INSTRUCTIONAL PRACTICE: [Teachers implement instruction that engages and challenges all students to meet or exceed the learning

standards.]

Element 3.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and

standards-driven instruction that motivates and engages students in

o

,i*’\‘\"’-"‘l’” 2012 5.1
&

learning.

“Significantly Below -

Meets

Teacher implements most

Exceeds Expectations

Teacher implements all learning

Criteria Partially Meets
Aligns Teacher does not Teacher implements some
instruction implement learning learning experiences that are

to standards  experiences that are
aligned with learing
standards. Students are

unaware of the learning

aligned with learning standards.
Students are aware of the
learning standards, but may be
unable to clearly convey their

learning experiences that are
aligned with learning
standards. Students are aware
of the learning standards and
can convey how they relate to

experiences that are aligned with
learning standards. Students are aware
of the learning standards and can
convey how they refate to the learning
experiences. Students are able to

o

standards. relation to the learning the learning experiences. make connections between different
experiences. learning experiences and learning
standards.
E*’M'L‘Hl e 01 2350
Criteria Significantly Below Partially Meets Meets Exceeds Expectations

Uses research- Teacher does not

based implement research-
instruction based instructional
practices.
EENVSIT T 01T
f - R S . e L S S —
Criteria Significantly Below
Engages = Teacher’s instructional
students = practices engage students

at a low level of cognitive
challenge. Students have
little interaction with the
teacher or with peers.

Teacher implements
some research-based
instructional practices.

Partially Meets
Teacher’s instructional
practices engage students at
an insufficient level of
cognitive challenge. Students
have occasional opportunities
to interact with the teacher
and/or with peers.

Teacher implements
muitiple research-based
instructional practices.

Teacher implements multiple research-based
instructional practices. Teacher seeks out
the newest research to deepen and expand

instruction.

Meets

Teacher’s instructional practices
engage students at an
appropriately high level of
cognitive challenge. Students
have regular and ongoing
opportunities to interact with
the teacher and with peers.

| &

Dsmersl |

Exceeds Expectations

Teacher’s instructional practices
engage students at an appropriately

~ high level of cognitive challenge.
- Students have regular and ongoing

opportunities to interact with the
teacher and with peers. Students
initiate interactions to deepen cognitive
engagement.

==

Element 3.2: Teachers communicate clearly and accurately with students to maximize their understanding and learning.




elow

(Criteria. | Significantly 1

Teacher dlrect]ons and | Teacher direcuons and Teacher dlrectsons and procedures are

| Provides j Teacher directions and i
: dll‘eCtIOI‘lS and | procedures are confusing procedures are clarified after | procedures are clear to clear, complete, and anticipate possible |
|| procedures ! to students. Teacher does ‘ initial student confusion. students. Teacher adjusts || student misunderstanding. Teacher E
1 - not adjust explanation to || Teacher attempts to adjust explanations to meet | adjusts explanations to meet the needs |
| | meet student needs. k| explanations to meet student | student needs. ’i of individual students. il
| I j needs. [ | S )

_ Partially Meets' ||~ Meets

'§ Uses Teacher’s questions are | Teacher's questions are a | Most of teacher’s ! Teacher's questions are open in ]
| questioning largely closed in nature. combination of open and closed J questions are open in i | nature and challenge studentsto |

techniques Questions do not invite a | questions. Some questions invite || nature and engage think and demonstrate reasoning.

' | thoughtful response or | a thoughtful response and/or || students in deeper I Techniques require all students to
| || further discussion. | further discussion. Techniques thlnklng and further |I respond. Students formulate many |
i Techniques result in few result in most students having | discussion. Techniques || questions to advance their !
students having an | an opportunity to respond. | require all students to | understanding. |
ji [ opportunity to respond. L’ respond ” ||
|

Griteria | iSignificantly Below || Partiaily Meets

” ARG

| Teacher responds to | Teacher and students respond :
[

| Responds 1| Teacher ignores students’ i Teacher responds to some
| to || questions/comments and/or i students’ questions/comments. students’ | to students’
‘ students | provides a response that shuts || Response gives students the | questions/comments. |' questions/comments,
|| down student learning. || answer rather than challenge || Responses challenge student | Responses challenge all Il
! ‘ | student thinking. | thinking. | students’ thinking.

|

|:Significantly Below

Communicates | Teacher’s spoken language is l Teacher’s spoken Ianguage is ;I Teacher's spoken and \| Teacher’s spoken and written
|| content inaudible, and/or written | audible, and written language | written language is clear. language is clear and expressive.
| language is illegible. Spoken | is legible. Content is accurate || Content and grammar are
! || or written language contains || and grammatical errors are || accurate. Graphic methods
|
|

Content and grammar are

accurate. Various graphic methods
|| content or serious | insignificant to student | are used regularly to | are used regularly to enhance
|| grammatical errors. Graphic | understanding. Graphic '| enhance content | content understanding. Students
|| methods are not used or [ methods are used || understanding. | offer their own graphic
| used lneffectlvely occasionally. ! It representatlon of the content
= e =

Artlculates Teacher does not | Teacher articulates how Teacher artlculates how Teacher artlculates how success will be

| measures of | articulate how success | success will be . success will be measured. ' measured. Students can articulate how

' success will be measured; 1 measured; students may | Students can articulate how thelr success will be measured and have |

§ students are unaware of | . be confused about the | their success will be measured | scorlng criteria and exemplars as models. |
the criteria for success. criteria for success. and have scoring criteria asa | Students have created or analyzed the

i guide. || success criteria with the teacher. g

Element 3.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning
needs, engage students and promote achievement.

*NYSUT20123.4 a




Criteria

' Differentiates
- instruction

,'Signif»ic_antly»‘»BVelcﬁ)W

. Teacher uses instructional
. strategies that are not

. appropriate to students or
* to instructional purposes,
and do not motivate or
cognitively challenge
students. There is no
attention to 21st Century

~Partially Meets

: Teacher uses only some
| differentiated instructional

* students or to the instructional
outcomes. Some strategies
motivate and represent a

- moderate cognitive challenge.

" There is occasional attention to

: Meets' ol

Teacher uses differentiated
| instructional strategies that are -
' strategies that are appropriate to

appropriate to groups of
students and to the
instructional outcomes.
Strategies motivate and
represent significant cognitive

- challenge and promote 21st

;Exce'éds Ekpectathns

- Teacher uses differentiated

instructional strategies that

* motivate and engage each

student in high-level cognitive
activities that reflect
instructional outcomes, 21st
Century Skills, and are
appropriate, for individual and

Skills. 21st Century Skills. - Century Skills. diverse learners.
[—.ﬁh'ﬁ:ﬂu 20125
Criteria Significéntly Below Partié!ly Meets Meets Exceeds Expe(tatibns

Implements Teacher adheres rigidly to Teacher attempts to Teacher incorporates Teacher seamlessly incorporates

strategies for an instructional approach, Incorporate instructional instructional approaches  instructional approaches and
- mastery of even when a change is approaches and technologies  and technologies to allow  technologies to allow students to
- learning clearly needed to allow - to allow students to - students to demonstrate  demonstrate mastery of learning
- outcomes - students to demonstrate " demonstrate mastery of mastery of learning outcomes. Students suggest

mastery of learning
outcomes.

learning outcomes, with
* partially successful results.

outcomes.

them demonstrate their own
learning.

instructional strategies that will help

Element 3.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration, critical
thinking, and use of technology.

Criteria

Provi
opportunities
for

coliaberation

Significantly Below

The teacher
provides few
opportunities for
students to
collaborate with
others.

S NY SO T2 T 5D

a

The teacher provides
occasionatl opportunities
for students to
collaborate with others
from diverse groups
and/or with opposing
points of view.

Partially Meets

Meets

The teacher provides regular
opportunities for students to
collaborate with others from
diverse groups and with
opposing points of view. The
teacher models effective
interpersonal skills to promote
collaborative student learning.

discussion.

Exceeds Expectations

The teacher provides regular opportunities
for students to coliaborate with others from
diverse groups and with opposing points of
view. The teacher transparently models and
encourages effective use of interpersonal
skills to build student capacity for
collaboration. Students themselves ensure
that all voices and ideas are heard in the

Criteria

Provides
synthesis,
critical
thinking, and
problem-
solving

Significantly Below

Teacher provides few
opportunities in written or
oral format for students to
synthesize, think critically, or
problem solve, The teacher
does not use the available

_ technology to support
~instruction.

Partially Meets

Teacher provides occasional
opportunities in written or oral
format for students to
synthesize, think critically, and

- problem solve. Teacher and

students use the available

~technology with limited

effectiveness.

Meets

Exceeds Expectations

Teacher provides regular
opportunities in written or
oral format for students to
synthesize, think critically,
problem solve and to use

~available technology in
alignment with 21st Century
Skills.

Teacher provides regular
opportunities in written and oral

format for students to synthesize,
~ think critically, problem solve and

use available technology in

alignment with 21st Century Skills.

Students initiate collaborative,
problem-solving opportunities.

SBAS

Element 3.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.
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( Criteria

Uses formative
assessment to
monitor and

- adjust pacing
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Significantly Below

Teacher does not use
formative assessment
during instruction to

- monitor student learning.
Teacher does not adjust

© the pace, focus, or

< delivery of instruction.

- student progress to adjust

“instruction with uneven

Partially Meets

Teacher occasionally uses
formative assessment to

monitor student learning.
Teacher occasionally uses

the pace, focus, or delivery of

" results.

Teacher frequently uses

formative assessment to

monitor student learning.

Teacher uses student

progress to immediately

adjust the pace, focus, or
- delivery of instruction.

Meets

Teacher always uses a variety of
formative assessment to monitor the
progress of individual students.
Teacher uses student progress to
immediately adjust the pace, focus,
or delivery of instruction. Students
self-assess progress and suggest

adjustments to instruction.

— T
-
[V - -

Exceeds Expectations



ANYSUT20123.65b

ir =

iL c ] rtially Meets || Meets | | Exceeds Expectations.
| T e o T el
| Provides é' Teacher’s feedbac| | Teacher’s feedback to students is | Teacher’s feedback to . Teacher’s feedback to students is s’
. feedback during || to students is | inconsistent in timeliness, students is timely, timely, frequent, and relevant. !
i and after | limited, infrequent | frequency and/or relevance. i: frequent, and relevant. Feedback consistently advances
student learning. Students use the I

' advances student eedback to advance their own

instruction and/or irrelevant. ’i Feedback inconsistently advances | Feedback frequently
: ] student learning.

learning.

|
i o jeerning. jjleaming.

Evidence of Standards in Practice:

IV. LEARNING ENVIRONMENT: [Teachers work with all students to create a dynamic learning environment that supports achievement and
growth.]

m

Element 4.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student.

Significantly Belo _Partially |

== e e |

' Interactions | Teacher interactions, with at ]l Teacher-student interactions | Teacher-student interactions II Teacher-student interactions

| with least some students, is | are generally appropriate but demonstrate general caring and || reflect genuine respect, caring, ‘
students inappropriate to the age or | may reflect occasional respect. Interactions are and cultural understanding for |

i | culture of the students. The || inconsistencies, favoritism, or || appropriate to the ages and individuals as well as groups of |

| | classroom climate is not disregard for students’ cultures. || cultures of the students. | students. Teacher creates a safe

‘ || conducive to feeling . Only some students feel Teacher creates a safe learning | learning environment where all |

| I accepted or free to take ‘ accepted and free to take environment where students || students feel accepted and free ‘

3  learning risks. learning risks. feel accepted and free taking taking learning risks.

f L || learning risks. ’ |

Partially Meets || Meets | | x5d

|+ Teacher does not | Teacher

' Reinforces + Teacher ensures that student l Teacher ensures that students |
|

| positive || address student f inconsistently interactions are generally polite || demonstrate respect for one another and |
il interactions || interactions that are | addresses and respectful. Such !l monitor one another’s treatment of peers. I'
among students f inappropriate and || inappropriate student | interactions are appropriate to || Students correct classmates respectfully |

‘ | disrespectful. j| interactions. the age and cultures of the || when needed, and demonstrate personal v
responsibility. I

|| students. Il

ﬂ_ A | R 1 i

Element 4.2: Teachers create an intellectually challenging and stimulating learning environment.
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' Promotes student
;, pride in work and
- accomplishments

Criteria

- Significantly Below

|| Teacher does not

| promote a sense of pride

- in student work or
accomplishment,
discourages students
from expressing their
ideas, and/or initiating
their own learning and
achievement.,
Students are not
motivated to complete
work or are unwilling to
persevere,

‘partially Meets ||

Teacher inconsistently
promotes a sense of pride
in student work or
accomplishment creates an
environment where
students express their

_ideas, take initiative and

have high expectations for
their own learning and

- achievement.

Students minimally accept
the responsibility to “do
good work” but invest little
of their energy into its
quality.

' '__Meets
Teacher consistently

|| promotes a sense of pride in

student work or
accomplishment, creates an
environment where students
are encouraged to express
their ideas, take initiative,
and have high expectations
for their own learning and
achievement,

Students accept the
teacher’s insistence on work
of high quality and
demonstrate perseverance.

Exceeds Expectations:

i Teacher consistently promotes a

. sense of pride in student work or

' accomplishment and creates an

* environment where all students are
expected to express their ideas,
take initiative, and have high
expectations and pride for their own
learning and achievement. Students
monitor their own progress as they
strive to meet challenging learning
goals with innovation, flexibility and
originality.

s i 4
Se1) st il

p b 2ef A 14

e L L)

i Critéri“a.\

fSigniﬁﬁahfhj B_elllorw

_Partially Meets

Exceeds Expectations

‘Meets
Promotes Teacher conveys a negative  Teacher conveys importance Teacher conveys enthusiasm Teacher conveys genuine
student attitude, suggesting that of learning, but with little for learning, and students enthusiasm for learning. Students
curiosity and learning is not important or  conviction and only minimal demonstrate consistent — through their curiosity, initiative,
has been mandated. apparent buy-in by the commitment to its value. and active participation—

enthusiasm
o demonstrate enthusiasm for
learning. Students are cognitively
engaged and strive to meet
challenging learning goals.

Students are cognitively
engaged and enthusiastic
about appropriately
challenging learning.

students. Some students are
cognitively engaged and
enthusiastic.

* Students are not
cognitively engaged or
enthusiastic about
learning.

Element 4.3: Teachers manage the learning environment for the effective operation of the classroom.

Partially Meets

Criteria Significantly Below Meets Exceeds Expectations

Teacher’s routines/ The teacher and students have

Establishes routines/
procedures/transitions and
expectations for student
behavior

The teacher’s routines/
procedures/ transitions
and standards of
conduct, are chaotic,
with much instructional
time being lost between
activities or lesson
segments. Students are

The teacher’s routines/
procedures/ transitions
and standards of
conduct are somewhat
efficient, resulting in
some loss of
instructional time. Most
students seem to

procedures/ transitions
and standards of conduct
occur smoothly, with little
loss of instructional time.
Students assume some
responsibility under
teacher direction.

established seamless routines/
procedures/ transitions and
standards of conduct. They are
clear to all students and appear
to be internalized. Students
assume responsibility in
developing routines and

confused. understand them. standards of conduct, and in
ensuring their efficient
operation,.
.&m‘,; T Y W e g T e AT T Ly X A e st o EepE, ;i“]
s d i LAl Ly e e P e T l 3 LT W R T

Partially Meets ‘Exceeds Expectations

Criteria’ Significantly Below Meets
" Establishes " Teacher’s grouping Teacher’s grouping results in -~ Teacher’s grouping results in ~* Teacher’s grouping results in small
instructional results in students who students in only some groups small group work being well group work being well organized and
groups are not working with the  being productively engaged in  organized and most students  students are productively engaged at

all times, with students assuming
responsibility for productivity.
Students work independently and
collaboratively to accomplish goals.
Student interactions are consistently
polite and respectful.

are productively engaged in
learning while unsupervised
by the teacher. Student
interactions are generally
polite and respectful.

learning while unsupervised by
the teacher. Student
interactions are generally
appropriate but occasionally
may reflect disrespect for one
another.

teacher, are not
productively engaged in
learning and/or exhibit
disrespect to the teacher
and/or other students.

Element 4.4: Teachers organize and utilize available resources (e.g. physical space, time, people, technology) to create a safe and
productive learning environment,

FNYsUT 2012442 10



| iCriteria
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| Organizes ~I Teacher has not organlzed | Teacher has organized the Teacher has organlzed the Iearnfng ' Teacher has organized the |

| learning | the learning environment | learning environment to || environment to accommodate all ' learning environment to |‘

environment to meet student learning adequately accommodate | student learning needs. Available accommodate all student |

| ' needs, or the teacher student learning needs. i| resources, time and technologies | learning needs. Available l
l: makes poor or inequitable || Available resources, time and J; are equally accessible to all ‘ resources, time and I

i | use of physical resources. || technologies are accessible to || students. The resources are technologies are equally |

f _ most students. || adjusted to support the learning | accessible to all students.

[ | The resources may be ‘ activities. Students adjust the resources |
! adjusted for a lesson, but with

i . to advance their learning.
! :‘ limited effectiveness. !

Manages volunteers
nd/or || use the services and skills of

_ ‘Meets Is B ] .
I Teacher does not ef’fectwely ¢ Teacher attempts to use the | Teacher eﬂ’ectwe!y uses the | Teacher effectively uses the ||

I
' services and skills of available | services and skills of services and skills of ";
{

|
8 |
araprofessionals || available paraprofessionals || paraprofessionals and/or available paraprofessionals || available paraprofessionals
| and/or volunteers. Their ] volunteers. Their presence . and/or volunteers. Their {| and/or volunteers, resulting
| presence is disruptive to the | may be distracting to the :| presence supports the I in a productive and proactive
‘ || learning environment. || learning environment.

| learning environment. '| Ieaming environment.

Teacher does not know, or | Teamer |ncunsistent!y

|| Establishes | Teacher consistently 'i eacher knows and Implements
| classroom || knows but does not implement ?’ implements classroom mplements classroom | classroom safety procedures
| safety g‘ classroom safety procedures. || safety procedures. afety procedures. | consistently. Students have internalized |

i[ i | the safety procedures.

Evidence of Standards in Practice:

Commendations and Recommendations

File List

File Name ' Date Uploaded Size



Reflective Summary Questions with Proposed Rubric

Standard 1:

1.1: Citing examples from the current school year, describe how you integrate current research to design lesson plans and adjust
instruction to address the needs of all students. (NYS Teaching Standard 1.2)

1

2

3

4

[The response/artifact shows little to
no evidence of using current
research to inform lesson planning
or instructional practices. It lacks
specific examples from the current
school year and provides minimal or
no indication of how instruction is
adjusted to address student needs.
Understanding of differentiated or
responsive instruction is unclear or
missing.

The response/artifact reflects limited
or inconsistent integration of
evidence from current research to
inform lesson planning or
instructional practices. Examples
from the school year are vague or
lack strong connections to
research-based practices. While
there is some awareness of student
needs, adjustments to instruction
are minimal or not clearly linked to
research.

The response/artifact shows solid
and effective evidence from current
research to inform lesson planning
or instructional practices. Examples
from the current school year support
the general application of
research-based practices. The
teacher demonstrates a clear effort
to meet the needs of all students,
with some evidence of instructional
flexibility.

The response/artifact demonstrates
a strong and consistent integration
of evidence from current research to
inform lesson planning or
instructional practices. Multiple,
specific examples from the current
school year show clear connections
between research-based strategies
and responsive teaching practices.
Instruction is thoughtfully adjusted
to meet the needs of all students,
including those with diverse
academic, linguistic, cultural, and
social-emotional needs.

1.2: Citing examples from the current school year, describe how you plan for and vary and modify instruction for student strengths,
interests, and experiences to meet the diverse learning needs of each student. (NYS Teaching Standard 1.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of planning
for or adapting instruction based on
student strengths, interests, or
experiences. Little to no relevant
examples are provided from the
current school year. Instructional
strategies appear one-size-fits-all,
with limited consideration of student
diversity or individual learning
needs.

The response/artifact reflects a
basic awareness of student
differences but lacks depth or
specificity in how instruction is
varied or modified. Examples from
the current school year are vague,
limited, or loosely connected to
planning and instructional decisions.
There is limited evidence of
differentiation, but it may not fully
address the diverse needs of all
learners.

The response/artifact shows a solid
understanding of how to plan and
adjust instruction based on student
strengths, interests, and
experiences. Examples from the
current school year are relevant and
demonstrate purposeful variation in
instruction to support diverse
learners. The response reflects
effective and consistent instructional
practices.

[The response/artifact demonstrates
a deep, intentional approach to
instructional planning that is clearly
informed by students’ individual
strengths, interests, and
experiences. Specific, relevant
examples from the current school
year show how instruction is
thoughtfully varied and consistently
modified to meet the full range of
student needs. The teacher exhibits
a strong understanding of
differentiation and a commitment to
equitable, student-centered

learning.




Reflective Summary Questions with Proposed Rubric

1.3: Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers to
enhance student learning. (NYS Teaching Standard 1.4)

1

2

3

4

The response/artifact shows little or
no meaningful communication with
parents, guardians, or caregivers.
Examples from the current school
year are missing or unclear, and
there is no clear link between
communication and student
learning. The response lacks
evidence of outreach or strategies
to involve families in the educational
process.

[The response/artifact demonstrates
minimal effort to communicate with
families, but examples are limited,
general, or lack depth.
Communication is infrequent,
one-way, or focused mainly on
academic performance without a
clear link to enhancing learning.
There is limited evidence of
intentional strategies to engage or
collaborate with caregivers.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful communication with
families. The teacher uses effective
strategies to share information and
engage caregivers in ways that
support student success, though the
approach may be more routine than
personalized. There is evidence of
positive outreach and
responsiveness to family concerns.

[The response/artifact provides clear,
specific examples from the current
school year that demonstrate
consistent, proactive, and
meaningful communication with
families. The communication
methods are varied, inclusive, and
designed to build strong
partnerships that directly support
and enhance student learning. The
teacher shows a strong commitment
to collaboration and responsiveness

to family needs and input.

1.4: Citing examples from the current school year, describe how you use available technological tools and communication strategies to
engage each student. (NYS Teaching Standard 1.6)

1

2

3

4

The response/artifact shows
minimal or no use of technological
tools or communication strategies to
support student engagement.
Examples from the current school
year are absent or unclear. There is
little indication that technology is
used purposefully, and strategies for
engaging individual learners are
lacking.

[The response/artifact reflects limited
or inconsistent use of technology
and communication strategies to
engage students. Examples from
the current school year are general
or vague, and there is little evidence
of intentional planning to meet
varied student needs. Engagement
appears superficial or limited to
basic instructional tasks.

The response/artifact includes clear
examples from the current school
year that demonstrate effective use
of available technology and
communication strategies to engage
most students. The teacher uses
appropriate tools and methods to
support learning and maintain
student interest, with some
evidence of differentiation and
thoughtful implementation.

The response/artifact provides
specific, relevant examples from the
current school year showing
consistent and innovative use of a
variety of technological tools and
communication strategies to actively
engage all students. The approach
is clearly personalized, inclusive,
and reflects a deep understanding
of how technology can support
diverse learning styles, promote
student voice, and enhance
engagement and achievement.




Standard 5:

Reflective Summary Questions with Proposed Rubric

5.1: Citing examples from the current school year, describe how you design and/or select assessments to establish learning goals and
inform instruction, measure and record student achievement, and align assessments to learning goals. (NYS Teaching Standard V.1)

1

2

3

4

The response/artifact shows
minimal or no clear understanding
of how to design, select, or use
assessments effectively. Examples
from the current school year are
missing or not clearly connected to
assessment practices. There is little
to no evidence of using assessment
to inform instruction, establish
goals, or measure and record
student achievement in a
meaningful way.

The response/artifact reflects basic
understanding of assessment
design and use but lacks detail,
depth, or consistency. Examples
from the current school year are
general or limited, and the
alignment between assessments
and learning goals is weak or
unclear. There is some indication of
assessment use to guide
instruction, but evidence of impact
on student learning is minimal.

The response/artifact includes
relevant examples from the current
school year of the design, selection,
and purposeful use of assessments
to set learning goals, inform
instruction, and measure student
achievement. Assessments are
aligned to learning goals and show
a clear connection to classroom
planning and decision-making.

[The response/artifact provides clear,
detailed examples from the current
school year showing how
assessments are thoughtfully
designed or selected to establish
meaningful learning goals, inform
instruction, and accurately measure
student achievement. There is
strong evidence that assessments
are well-aligned to learning goals
and standards, varied in format, and
used to guide timely instructional
adjustments. The teacher
demonstrates a deep understanding
of assessment as an ongoing,
integrated part of the learning
rocess.

5.2: Citing examples from the current school year, describe how you use assessment data as feedback to set goals with students and
engage students in self-assessment. (NYS Teaching Standard V.2)

1

2

3

4

The response/artifact shows little or
no use of assessment data to
provide feedback or set goals with
students. There are no clear
examples from the current school
year, and student self-assessment
is absent or not addressed. The
teacher demonstrates minimal
understanding of how to involve
students in using assessment to
guide their own learning.

The response/artifact shows limited
or inconsistent use of assessment
data as feedback for goal-setting.
Examples from the current school
year are vague or general, and
student engagement in
self-assessment is minimal. While
the teacher shows some awareness
of the importance of feedback and
student reflection, the
implementation is underdeveloped
or minimally utilized.

The response/artifact includes
relevant examples from the current
school year showing regular use of
assessment data to provide
feedback and set learning goals
with students. Students are involved
in some form of self-assessment,
and the teacher uses feedback to
support student understanding and
progress.

[The response/artifact provides clear,
specific examples from the current
school year showing how
assessment data is consistently
used as meaningful feedback to
guide individual goal-setting with
students. Students are actively
engaged in self-assessment and
reflection, and there is strong
evidence of a classroom culture that
empowers learners to take
ownership of their progress. The
teacher demonstrates a deep
understanding of formative
assessment practices that support

student growth and motivation.




Reflective Summary Questions with Proposed Rubric

5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your comprehensive
assessment system to make adjustments to it and plan instruction accordingly. (NYS Teaching Standard V.4)

1

2

3

4

The response/artifact lacks
evidence of meaningful reflection on
or evaluation of the assessment
system. Examples from the current
school year are absent or unclear.
There is little to no indication that
assessment data is used to make
informed adjustments or guide
instructional planning. The
assessment system is disconnected
from decision-making.

The response/artifact shows some
awareness of the need to reflect on
assessment practices but provides
limited or vague examples from the
current school year. Adjustments to
the assessment system appear
minimal, occasional, or not clearly
linked to reflection. Instructional
planning is minimally connected to
assessment results, and the system
may not consistently support
student learning needs.

The response/artifact includes
relevant examples from the current
school year that show the teacher
reflects on and evaluates the
assessment system with regularity.
Adjustments are made based on
student performance or instructional
outcomes, and the system supports
effective planning.

The response/artifact provides
detailed, specific examples from the
current school year showing a
consistent and thoughtful process
for reflecting on and evaluating the
assessment system. The teacher
regularly uses data and student
outcomes to assess the
effectiveness of various assessment
tools and makes intentional
adjustments to improve alignment
with learning goals and inform
instructional planning.

5.4: Citing examples from the current school year, describe how you communicate the purpose of the assessments you use, the criteria
for success, and how you prepare students for particular assessment formats. (NYS Teaching Standard V.5)

1

2

3

4

The response/artifact provides little
or no evidence of communicating
the purpose of assessments, criteria
for success, or preparation for
assessment formats. Examples
from the current school year are
absent or unclear. Students are not
adequately informed or prepared,
which negatively affects their
performance and confidence.

[The response/artifact shows some
effort to communicate assessment
purposes, criteria, and preparation,
but examples are limited, vague, or
inconsistent. Students may receive
general information about
assessments, but preparation and
explanation of success criteria are
insufficient or unclear.
ICommunication practices lack
consistency.

The response/artifact includes
relevant examples from the current
school year showing that the
teacher communicates the purpose
of assessments and criteria for
success. Students receive
preparation for assessment formats,
which helps them approach
assessments with understanding
and readiness. Communication is
clear and effective.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
clear and consistent communication
of assessment purposes and
success criteria. The teacher
thoughtfully prepares students for
various assessment formats,
ensuring they understand
expectations and feel confident.
ICommunication is proactive and
tailored to student needs, fostering
a supportive assessment

environment.




Standard 6:

Reflective Summary Questions with Proposed Rubric

6.1: Citing examples from the current school year, describe how you advocate for students. (NYS Teaching Standard VI.1)

1

2

3

4

The response/artifact shows little or
no evidence of advocacy for

school year are absent or unclear.
The teacher does not demonstrate
an active role in supporting student
needs.

students. Examples from the current

The response/artifact reflects some
effort to advocate for students but
provides limited or vague examples.
Advocacy actions may be reactive
rather than proactive and show
inconsistent follow-through. There is
some awareness of student needs,
but efforts to support or remove
barriers are minimal or not clearly
described.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful advocacy for students.
[The teacher supports student needs
through communication and
collaboration with families and staff
and works to address challenges
that impact learning. Advocacy is
consistent and positively influences
student outcomes.

[The response/artifact provides clear,
detailed examples from the current
school year demonstrating
proactive, consistent, and effective
advocacy for students’ academic,
social, and emotional needs. The
teacher actively collaborates with
families, colleagues, and community
resources to remove barriers and
promote equitable opportunities.
Advocacy efforts are
student-centered, impactful, and
reflect a strong commitment to each
student’s success and well-being.

6.2: Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to
develop and sustain a common culture that supports high expectations for student learning. (NYS Teaching Standard V1.2)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration with
colleagues or the community.
Examples from the current school
year are missing or unclear, and
there is no indication of efforts to
contribute to a common culture that
supports high expectations for
student learning.

[The response/artifact shows some
collaboration with colleagues and
the community but provides limited
or vague examples. Engagement is
occasional with minimal impact on
developing or sustaining a shared
culture of high expectations. The
teacher’s role in collaboration is
unclear or inconsistent.

The response/artifact includes
relevant examples from the current
school year demonstrating regular
engagement and collaboration with
colleagues and the community. The
teacher contributes to maintaining a
culture of high expectations and
supports collective efforts to
enhance student learning.
Collaboration is consistent and
effective.

The response/artifact provides
detailed, specific examples from the
current school year showing
proactive, sustained collaboration
with colleagues and community
members to build and maintain a
shared culture centered on high
expectations. The teacher actively
fosters a positive environment,
participates in decision-making, and
helps align goals and practices to
promote student success.
Collaboration is inclusive,
purposeful, and leads to
improvements in the learning
community.




Reflective Summary Questions with Proposed Rubric

6.3: Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching Standard

V1.4)

1

2

3

4

The response/artifact provides little
or no evidence of participation in
school or district events. Examples
from the current school year are
absent or unclear, and the teacher
demonstrates minimal engagement
with the school community beyond
the classroom.

The response/artifact reflects
occasional or limited participation in
school or district events. Examples
are general or infrequent, with
minimal impact on the broader
school community. The teacher’s
involvement appears reactive rather
than proactive.

The response/artifact includes
relevant examples showing regular
participation in school and district
events. The teacher supports
community activities and engages
positively with colleagues, students,
and families, contributing to a
welcoming and involved school
culture.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, consistent, and enthusiastic
participation in a wide range of
school and district events. The
teacher takes on leadership roles or
contributes meaningfully to event
planning and execution, showing
strong commitment to the school
community beyond the classroom.

6.4: Citing examples from the current school year, describe how you communicate and collaborate with families, guardians, and
caregivers to enhance student development and success. (NYS Teaching Standard VI.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of
communication or collaboration with
families, guardians, or caregivers.
Examples from the current school
year are absent or unclear. There is
little indication that family
partnerships are considered or
leveraged to support student
development.

[The response/artifact reflects limited
or inconsistent communication and
collaboration with families.
Examples are vague or infrequent,
and family engagement is reactive
or one-sided. The teacher shows
some awareness of the importance
of family involvement, yet effective
or sustained partnerships are not
evident.

The response/artifact includes
relevant examples showing regular
communication and collaboration
with families and caregivers. The
teacher shares important
information, responds to concerns,
and engages families in supporting
student learning. Collaboration is
positive and consistent.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive, ongoing, and meaningful
communication and collaboration
with families, guardians, and
caregivers. The teacher builds
strong partnerships, listens to family
input, shares student progress
transparently, and works
collaboratively to support student
development and success.




Standard 7:

Reflective Summary Questions with Proposed Rubric

7.1: Citing examples from the current school year, describe how you reflect on evidence of student learning to improve instructional
effectiveness and guide your professional growth. (NYS Teaching Standard VII.1)

1

2

3

4

The response/artifact shows
minimal or no evidence of reflecting
on student learning data to improve
instruction or guide professional
growth. Examples from the current
school year are absent or unclear.
Reflection appears limited or
absent, and instructional practices
are not meaningfully adjusted based
on student outcomes.

The response/artifact reflects some
consideration of student learning
evidence but provides limited or
vague examples. The use of data to
guide instruction or professional
growth is inconsistent or superficial.
Reflection is occasional or reactive,
with unclear impact on teaching
effectiveness or professional
growth.

The response/artifact includes
relevant examples showing regular
reflection on student learning data.
The teacher uses this information to
inform instructional decisions and
identifies professional development
needs. Reflection is purposeful and
supports instructional improvement.

The response/artifact provides
detailed, specific examples from the
current school year showing a
thoughtful and systematic reflection
on diverse evidence of student
learning. The teacher uses these
insights to make meaningful
adjustments in instruction and
actively pursue targeted
professional growth opportunities.
Reflection is ongoing,
data-informed, and clearly linked to
improving student outcomes and
rofessional growth.

7.2: Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing

professional development needed to continually improve teaching competencies. (NYS Teaching Standard VIil.2)

1

2

3

4

The response/artifact shows
minimal or no evidence of setting
personal professional goals or
engaging in ongoing professional
development. Examples from the
current school year are absent or
unclear. There is little indication of a
reflective or growth-oriented
approach to improving teaching
skills.

The response/artifact reflects some
awareness of the importance of
professional goals and development
but provides limited or vague
examples. Goal-setting and
engagement in professional learning
may be sporadic or lack clear
alignment with teaching
competencies. The teacher shows
limited or inconsistent effort toward
growth.

The response/artifact includes
relevant examples demonstrating
that the teacher sets personal
professional goals and regularly
participates in professional
|[development. The goals are
appropriate and support
improvement in teaching
competencies.

The response/artifact provides
detailed, specific examples from the
current school year showing a
proactive, reflective approach to
setting clear, relevant personal
professional goals. The teacher
actively pursues and applies
ongoing professional development
opportunities that are thoughtfully
aligned with their goals and
teaching competencies. There is
evidence of continuous growth and
a strong commitment to
self-improvement.




Reflective Summary Questions with Proposed Rubric

7.3: Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. (NYS Teaching Standard VII.3)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration or
constructive feedback practices.
Examples from the current school
year are absent or unclear. The
teacher demonstrates minimal
engagement in peer collaboration or
feedback exchange aimed at
improving professional practice.

[The response/artifact shows some
collaboration and limited or
inconsistent use of constructive
feedback. Examples may be vague
or reflect occasional engagement.
The teacher may receive or give
feedback but with minimal impact on
professional growth or team
dynamics.

The response/artifact includes
relevant examples showing regular
collaboration with colleagues and
appropriate exchange of
constructive feedback. The teacher
participates positively in feedback
|conversations and uses input to
improve professional practice.
Collaboration and feedback
contribute to a supportive work
environment.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, respectful, and ongoing
collaboration with colleagues. The
teacher effectively gives and
receives constructive feedback,
fostering a culture of trust and
continuous improvement. Feedback
exchanges are thoughtful, balanced,
and clearly aimed at enhancing
professional practice and student
outcomes.

7.4: Citing examples from the current school year, describe how you access professional resources to increase your understanding of
teaching and learning as it applies to curriculum, instruction, and assessment methods. (NYS Teaching Standard VIi.4)

1

2

3

4

The response/artifact provides little
or no evidence of accessing
professional resources to enhance
understanding of teaching and
learning. Examples from the current
school year are absent or unclear.
There is little or no indication of
seeking or applying new knowledge
related to curriculum, instruction, or
assessment.

[The response/artifact shows some
access to professional resources
but with limited examples. The
application of new knowledge to
curriculum, instruction, or
assessment is inconsistent or
minimal. The teacher’s use of
resources lacks depth or clear
impact on practice.

The response/artifact includes
relevant examples showing regular
use of professional resources to
support understanding of teaching
and learning. The teacher applies
new information to improve
curriculum, instruction, or
assessment with positive effects on
practice. Engagement with
resources is consistent and
purposeful.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive and strategic access to a
wide range of professional
resources. The teacher critically
evaluates and applies new
knowledge to enhance curriculum,
instruction, and assessment
practices. There is clear evidence of
continuous learning and thoughtful

integration of best practices.




Reflective Summary Questions with Proposed Rubric

Cycle 1 (25-26) 1.1 5.1 6.1 7.1 M-Z (25-26)

Untenured Cycle 2 (26-27) 1.2 52 6.2 792 A-L (26-27) Tenured
Teacher Teacher
Cycles Cycle 3 (27-28) 1.3 5.3 6.3 7.3 M-Z (27-28) Cycles
Cycle 4 (28-29) 14 5.4 6.4 74 A-L (28-29)
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| CYCLE 1 - STANDARD 1 - KNOWIFDGE DF STUDENTS AND STUDENT LFARNING

Teachers acquire knowledge of each student and demonstrate knowledge of student development and {earning to
promote achievement for all students,

it is not enough for teachers to know and undesstand childhood or adolescent development norms. Teachers must also know their
students: their strengths and weaknesses, fheir inferests, their readiness levels and skill safs, and the outside influences that affect their
learning: fernily dynanics, culburs! customs, and socio-economic statis. Furthermure, feachers must demi te this knowledge and

| wnderstanding and also incorporate appropriate 21st Century Skills jnr the Havning and prepsration of their lessons.

Question 1.1:

1.1 Citing examples from the current school year, describe how you integrate current research to design lesson plans and
adjust instruction to address the neads of all students, (NYS Teaching Standard 1.3}
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Standard 1:

1.4: Citing examples from the current school year, describe how you integrate current research to design lesson plans and adjust
instruction to address the needs of all students. (NYS Teaching Standard 1.2}

1

2

3

4

The response/artifact shows litfie to
no evidence of using current
research to inform lesson planning
or instructional practices. It facks
specific examples from the current
schoo!l year and provides minimal or
no indication of how instruction is
adiusted to address student needs.
Understanding of differentiated or
responsive instruction is unclear or
rissing.

The responsefartifact reflects limited
or inconsistent integration of
svidence from current research fo
inform lesson planning or
instructional practices. Examples
from the school year are vague or
lack sirong connections to
Iresearch-based practices. While
there is some awareness of student
neads, adjustments to instruction
are minimal or not clearly linked o
research.

The response/artifact shows solid
research o inform lgsson planning

from the current school year suppol
the genaral application of
research-based practices. The
teacher demonstrates a clear effort
fo meet the needs of ali students,
with some evidence of instructional
flexibility.

and effective evidence from current

The responsefartifact demonsirates
a strong and consisient integration
of evidence from currant research to

or instructional practices. Examples [inform fesson planning or

rlinstructional praciices. Multiple,
specific examples from the current
school year show clear connections
between research-based strategies
and responsive teaching practices
Instruction is thoughtfully adjusted
to meet the needs of all students,
including those with diverse
academic, linguisiic, culiural, and
social-emotionat needs.

Guestion 1.2:

1.2 Citing examples from the carrent school year, describe how you plan for and vary and modify instruction for student
strengths, interests, and experiences to meet the diverse learning needs of each student. {NYS Teaching Standard 1.3)
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1.2: Citing examples from the current school year, describe how you plan for and vary and modify instruction for student strengths,
interests, and experiences to meet the diverse learning needs of each student. {NYS Teaching Standard 1.3}

1

2

3

4

The responsefartifact shows
minimal or no evidence of planning
for ar adapting instruction based on
student strengths, interests, or
experiences, Litlle to no relevant
examples are pravidsd from the
current schoot year, Instructional
strategies appear one-size-fits-all,
with limited considsration of student
diversity or individual learning
needs.

The response/artifact reflects a
basic awareness of student
differences but lacks depth or
specificity in how instruction is
varied or modified. Examples from
the current school year are vague,
limited, or fcosely connected to
planning and instructional decisions.
There is limited evidence of
differentiation, but & may nat fully
address the diverse needs of all
learners,

ldemonstrate purposeful variation in

sffective and consistent instructional
practices.

The response/artifact shows a solid
understanding of how {o plan and
adjust instruction based on student
sirengths, interests, and
experiences. Examples from the
current schoo! year are refevant and|

instruction lo suppori diverse
iearners. The response reflects

he response/artifact demonstraies
@ deep, intentional approachio
instructiona! planning that is dearly
informed by students’ individual
strengths, interssts, and
experiences. Specific, relevant
exampies from the current school
vear show how instruction is
thoughtfully varied and consistently
modified to meet the full range of
student needs. The teacher exhibits
a strong understanding of
differentiation and a commitment to
equitable, student-centered
earning.




Question 1.3:

1.3 Ciling examples froim the current schoel year, describe how you communicate with parents, guardions, and/or caregivers
to enhance student learning. {NYS Teaching Standard 1.4}
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1.3: Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers to
enhance student learning. {NYS Teaching Standard 1.4}

1

2

3

4

The response/artifact shows little or
ne meaningful communication with
parents, guardians, or caregivers,
Examples from the current school
year are missing or unclear, and
there is no clear link between
communication and student
tearning. The response lacks
svidence of outreach or stralegies
to involve families in the educational
process.,

The responsefartifact demonstraies
minimat effort to communicate with
families, but examples are limited,
general, or lack depth.
Communication is infrequent,
one-way, or focused mainly on
academic performance without a
clear link to enhancing leamning.
There is limited evidence of
intentional strategies fo engage or
collaborate with caregivers.

[The responsefartifact includes
relevant examples from the current
school year showing regular and
purposeful communication with
families. The teacher uses effective
sirategies to share information and
engage caregivers in ways that
support student success, though the
approach may be more routine than
personalized. There is evidence of
positive autreach and
responsivenass to family concems.

The responsefariifact provides clear)
spacific examples from the current
school year that demonstrale
consistent, proactive, and
meaningful communication with
families. The communication
methods are varied, inclusive, and
designed to build strong
partnerships that directly support
and enhance student learning. The
teacher shows a strong commitmant]
to collaboration and responsivenass,

io family needs and input,




Question 1.4:

1.4 Giting examples from the current school year, describe how you use available technological tools and strategies to engage
each student. {(NYS Teaching Standard 1.6)
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1.4: Citing examples from the current school year, describe how you use available technological tools and communication strategies to
engage each student. {NYS Teaching Standard 1.6)

1

2

3

4

The response/artifact shows
minimal or no use of technological
tools of communication strategies 1o
support student engagement.
Examples from the cufrent schos!
vear are absent or unclear. There is
little indication that technology is
used purposefully, and strategies for
engaging individual leamers are
lacking.

The responsefartifact reflects limited
or inconsistent use of technoiogy
and communication strategies to
engage students. Examples from
the current school year are general
or vague, and there Is litle evidence|
of intentionatl planning to meet
varied student needs. Engagement
appears superficial or limited to
basic instructional tasks.

[The responsefartifact includes clear
examples from the current school
vear that demonstrate effective use
of avaitable technology and
communication strategies to engags
most students. The teacher uses
appropriate tools and methods to
support leaming and maintain
student interest, with some
levidence of differentiation and
thoughtful implementation.

The responsefartifact provides
specific, relevant examples from the
current school year showing
consistent and innovative use of a
variety of technological tools and
communication strategies fo actively
engage ali students. The approach
is clearly personalized, inclusive,
and reflects a deep understanding
of how technology can support
[diverse leaming styles, promate
student voice, and enhance

engagement and achisvement.
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CYCLE 2 - STANDARD V - ASSFESSMENT FOR STUDENT L FARNING

Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify

instruction.

A
o

ssment is an integral part of the instructionsf process. The design of instruction mast account for

sarnient stratay

& range of as:

rmgtive and summaltive, formal and informal, High quality sssessment practice makes students Fully aware of ariteriz and performance

standards, informs teacher’s instructional decisions, and leverages both teacher and studant feedback. Further, these praciices also

incorporate student seff-assessment and teacher anslysis and reflection to inform instruction.

Question 5.1:

5.1 Citing exanples from the carrent school year, describe how you design and/or select

assessments to establish learning

goals and inform instraction, measure and record student achievement, and align assessments to learning goals. (NYS

Teaching Standard V.1}
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Standard 5:

5.1: Citing examples from the current school year, describe how you design andfor select
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inform instruction, measure and record student achievement, and align assessments to learning g

nents to establish learning goals and
oals. {NYS Teaching Standard V.1}

1 2

4

IThe response/artifacl shows IThe responsa/ariifact reflects basic [The raspunseiartifac:t includes

The responss/artifact provides clear,

minimal or no clear understanding
of how Lo design, select, or use
assessments effeclively. Examples

the current school year are
missing or not clearly connected fo
assessment practices. There is litde
to no evidence of using assessment
to inform instruction, establish
goals. or measure and record
student achievement in a
meaningful way.

underslanding of assessment
design and use but lacks detail,
idepth, or consistency. Examples
from the current school year are
igeneral or timited, and the
alignment between assessments
and learning goals is weak or

assessment use to guide
instruction, but evidence of impact
on student fearning is minimal.

relevant examples from the current

and purposeful use of assessments
0 set learning goals, inform
instruction, and measure student
achievement. Assessments are
aligned to leaming goals and show

unclear. There is some indication of [a clear connection to classroom

planning and decision-making.

school year of the design, sslection,

integrated part of the leamning

datajled examples from the current
schaal year showing how
ssessments are thoughtfully
asigned or selected to establish
imeaningful learning goals, inform
instruction, and acecurately measure
student achievement. There is
strong evidence that assessments
are well-aligned to learning goals
and standards, varied in format, and
used to guide timely instructional
adjustments. The teacher
demonstrates a deep understandmg
of assessment as an ongoing,

rocess




Question 5.2;

5.2 Citing examples from the current school year, describe how you use assessment data as feedback to set goals with
students and engage students in self-assessment. {(NYS Teaching Standard V.2)
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5.2: Citing examples from the current school year, describe how you use assessment data as feedback to set goals with students and
engage students in self-assessment. {NYS Teaching Standard V.2}

1

2

3

4

The respanse/artifact shows little or
no use of assessment data to
provide feedback or set goals with
students. There are no clear
examples from the current school
year, and student self-assessment
is absent or nof addressed. The
teacher demonstrates minimal
understanding of how to involve
students in using assessment fo
guide their own learning.

The responsefartifact shows limited
or inconsistent use of assessment
data as feedback for goal-setting.
Examples from the current school
vear are vague or general, and
student engagement in
self-assessment is minimal. While
the teacher shows some awareness
of the importance of feedback and
student reflection, the
implementation is underdeveloped
or minimally utiized.

(The response/artifact includes
relevant examples from the current
schoo! year showing regular use of
assessment data to provide
feedback and set learning goals
with students. Students ars involved
in some form of self-assessment,
and the teacher uses feedback to
support student understanding and
progress.

The response/artifact provides clear,
specific examples from the current
school year showing how
assessment date is consistently
used as meaningfut fesdback to

guide individual goal-setting with
students. Studants are actively
engaged in self-assessment and
reflection, and there is strong
evidence of a classroom culture tha
empowers learners 1o take
ownership of their progress. The
teacher demonsirates a deep
understanding of formative
assessment practices that suppart
student growth and motivation.




Duestion 5.3:

5.3 Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your
comprehensive assessment system to make adjustments to it and plan instruction accordingly. {NYS Teaching Standard V.4)
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5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your comprehensive
assessment system to make adjustments to it and plan instruction accordingly. {NYS Teaching Standard V.4)

1

2

3

4

he responsefartifact lacks
evidence of meaningful reflection on
or evaluation of the nent

The response/artifact shows some

ment practices but provides

system. Exampiles from ths current
school year are absent or unclear.
There is little to no indication that
assessment data is used to make
informed adjustments or guide
instructional planning. The
assessment system is disconnected
from decisiorn-making.

rwareness of the need to reflect on
a
|

imited or vague examples from the
current school year. Adjusiments to
the assessment systen: appear
minimal, occasional, or not clearly
linked to reflection. Instructional
plareing is minimally connected fo
assessment resulls, and the system
may not consistently support
student learning needs.

he responsefartifact includes
relevant examples from the current
school year that shaw the teacher
refiects on and svaluates the
assessment system with regularity.
Adjustments are made based on
student perdormance or instructional
outcomes, and the system supporis
effective planning.

The responsefartifact provides
detailed, specific examples from the
current school year showing a
consistent and thoughtful process
for reflecting on and evaluating the
assessment system. The teacher
regutarly uses data and student
outcomes lo assess the
effectiveness of various assessment
tools and makes intentional
adiustmants fo improve alighment

with learning goals and inform
insfructional planning.




Question 5.4:

5.4 Citing examples from the current schoel year, describe how you communicate the purpose of the assessments you use, the
criteria for success, and how you prepare students for particular assessment formats. {NYS Teaching Standard V.5}
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5.4: Citing examples from the current school year, descrilie how you communicate the purpose of the assessments you use, the criteria
for success, and how you prepare students for particular assessment formats. {NYS Teaching Standard V.5)

1

2

3

4

The response/artifact provides little
lor no evidence of communicating
the purpose of assessments, criterig
for success, or preparation for
|assessment formats. Examples
from the current school year are
ebsent or unclear. Students are not
adeguately informed or prepared,
which negatively affects their
performance and confidence.

he response/fartifact shows some
effort ta communicate assessmant
purposes, criteria, and preparation,
but examples are limited, vague, or
inconsistent. Students may receive
general information about
assessments, but preparation and
explanation of success criteria are
insufficient or unclear.
|Communication practices lack
lconsistency.

The response/artifact includes
retevant examples from the current
school year showing that the
teacher communicates the purpose
of assessments and criteria for
success. Students receive
preparation for assessment formats,
lwhich helps them approach
assessments with understanding
and readiness. Communication is
clear and effective.

The response/artifact provides
detailed, specific examples from the
current school year demonsirating
clear and consistent communication
of assessment purposes and
success criteria. The teacher
thoughtfuily prepares students for
various assessmeant formats,
ensuring they understand
expectations and feel confident.
Communication is proactive and

tailored to student needs, fostering
a supportive assessment
environment.
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CYCLE 3 - STANDARD VI - PROFESSTONAIL RFSPONSTRIITTIES AND COLIARORATION

| Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth,
development, and learning.

Teaching professionals display the highest standards of integrity and ethical conduct: they are intsliectually honest and conduct themsefves
| i ways consistent with a comprehensive rmoral tode. Educators recogiize that the purpase of schools is fo educate students and embrace

| & responsibility fo ensure, thal to the best of their ability, every student will learn. Teackers are keenly alert to and advocate for the needs
of their students. Educators demonstrate 2 commitment to professional standards, probiem solving and decision-making. Professional
educators comply with school, district, state and federal regulations and procedures.



Question 6.1:

Citing examples from the current school year, describe how you advocate for students. {NYS Teaching Standard V1.1}
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6.1: Citing examples from the current school year, describe how you advocate for students. {NYS Teaching Standard Vi.1}

1

2

3

4

IThe response/artifact shows fittle or
no evidence of advocacy for
students. Examples from the current
school year are absent or unclear,
The teacher does not demonstrate
an active role in supporting student
needs.

The responsefartifact reflects some
offort to advocate for students but
provides limited or vague examples.
Advocacy actions may be reactive
rather than proactive and show
inconsistent follow-through. There is
some awareness of student neads,
hut efforts to support or remove
barriers are minimal or not clearly
described.

The responsefartifact includes
relevant examples from the current
school year showing regular and
purposeful advacacy for students,
The teacher supports student neads
through communication and
collaboration with families and staff

rid works to address challenges
that impact learning. Advocacy is
consistent and posifively influsnces
student oulcomes.

The responsefartifact provides dear,
detailed examples from the current
school year demonstrating
oroactive, consistent, and effective
advocacy for students’ academic,
social, and emotional needs. The
‘eacher actively collaborates with
famities, colleagues, and community
resources o remove barriers and
promote equitable opportunitiss.
\Advacacy efforts are
student-centered, impactful, and
reflect a strong commitment to each

student’s success and wel-being.




Question 6.2:

Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to
develop and sustain a common culture that supports high expectations for student learning. {NYS Teaching Standard VI.2)
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6.2: Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to

develop and sustain a common culture that supports high expectations for student learning. {NYS Teaching Standard V1.2)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration with
colleagues or the community.
Examples from the current school
year are missing or unclear, and
there is no indication of efforts fo
contripute ta a common culture that
supports high expectations for
student learning.

he responsefartifact shows some
collaboration with colieagues and
the community but provides imited
or vague examples. Engagement is
occasional with minimal impact on
developing or sustaining & shared
culture of high expectations. The
teacher’s role in collaboration is
unclear or inconsistent.

The response/artifact includes
relevant examples from the current
school year demonstrating regular
engagement and collaboration with
colleagues and the communily. The
teacher contributes to maintaining a
culture of high expectations and
supporis collective efforts to
enhance student learning.
Coliaboration is consistent and
sffective.

The responsefartifact provides
detailed, specific examples from the
lcurrent school year showing
proactive, sustained collaboration
with colleagues and community
maembars {o build and mainiain a
shared culture centered on high
expectations. The teacher aclively
fosters a positive environment,
participates in decision-making, and
helps align goals and praciices to
promote student success,
Cellaboration is inclusive,
purposeful, and leads fo
improverments in the leaming
comimiunity.




Question 6.3:

Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching
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6.3: Citing exampies from the current school year, describe how you participate in school and district events. {NYS Teaching Standard

Vi.4}

1

2

3

4

The response/artifact provides liitie
or no evidence of participation in
school or district events. Examples
from the current schaol year are
absent or unclear, and the teacher
demaonstrates minimal engagemeant
lwith the school community beyond
the classroom

The response/artifact reflects
occasional or limited participation in
school or district events. Examples
are general or infrequent, with
minimal impact on the broader
school community. The teacher’s
involvement appears reactive rather
than proactive.

The responsefariifact includes
refevant examples showing regular
participation in school and district
avents. The teachsr supporis
community activities and engages
positively with colleagues, students,
land families, contributingto a
welcoming and involved schoel
culture.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, consistent, and enthusiastic
patticipation in a wide rangs of
school and district events. The
teacher takes on leadership roles or
contributes meaningfully to event
pianning and execution, showing
strong commitment to the school

community beyond the classroom.




Duestion 6.4:

Citing examples from the carrent school year, describe how you communicate and collaborate with families, guardians, and
caregivers to enhance student development and success. {NYS Teaching Standard V1.3)
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6.4: Citing examples from the current school year, describe how you communicate and collaborate with families, guardians, and
caregivers {o enhance student development and success. {NYS Teaching Standard V1.3)

1

2

3

4

The responsefartifact shows
minimal or no evidence of
communication or collaboration with
families, guardians, or caregivers.
Examples from the current school
year are absent or unclear. There is
litthes indicatian that family
partnerships are considerad or
leveraged fo support student
development.

The response/artifact reflects limited
or inconsistent communication and
coffaboration with famities.
Examples are vague or infrequent,
and family engagement is reactive
or one-sided. The teacher shows
some awareness of the importance
lof family involvement, yet sffective
lor sustained partnerships are not
evident.

The response/artifact includes
relevant examples showing regular
communication and collaboration
with families and caregivers. The
teacher shares important
information, responds to concems,

Land engages famifies in supporting

student learning. Collaboration is
positive and consistent,

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive, ongoing, and meaningful
communication and collaboration
with families, guardians, and
caregivers. The teacher builds
strong partnerships, listens fo family
input, shares student progress
transparently, and works
eoltaboratively to support student
Idevelopment and success.
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CYCLE 4 - STANDARD V11 - PROFESSIONAL GROWTH

Teachers set informed goals and strive for continuous professional growth,

In a world of rapidly expanding access fo information, oppartunity, and technolegy, educators have a tesponsibility to continually prepare
i themselves to afign instruction with transforming student needs. Continued profassional growth and development is essential io creating
. dynamic learning envitonments. Teachers use information from a variely of sources ta inform their professional development and praciice.



Question 7.1:

Citing examples from the current school year, describe how you reflect on evidence of student learning to improve
instructional effectiveness amd guide your professional growth, {NYS Teaching Standards VIL1)}
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7.1: Citing examples from the current school year, describe how you reflect on evidence of student learning to improve instructional
effectiveness and guide your professional growth. {NYS Teaching Standard ViL.4)

1

2

3

%

[The responsefartifact shows
minimai or no evidence of reflecting
on student learning data to improve
instruction or guide professional
growth. Exampies from the current
school year are absent or unclear.
Reflection appears limited or
absent, and instructional practices
are not meaningfully adjusted based
on student outcomes.

The response/attifact reflects some
lconsideration of student learing
evidence but provides limited or
vague examples. The use of data {o
guide instruction or professional
growth is inconsistent or superficial.
Reflection is occasional or reactive,
with unclear impact on teaching
effectivensss or professional
growih.

The response/artifact includes
relevant examples showing reguiar
reflection on student leaming data.
The teacher uses this information to
inform instructional decisions and
identifies professional development
needs. Reflection is purposeful and
supports instructional improvement.

The response/fartifact provides
detailed, specific examples from the
current school year showing a
thoughtful and systematic refiection
on diverse evidence of student
learning. The teacher uses these
insights to make meaningfut
adjustments in instruction and
actively pursue targeted
professional growth opportunities.
Reflection is ongoing,
data-informed, and clearly linked to
[mproving student culcomes and

professional growth.




Question 7.2:

| €iting examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. {(NYS Teaching Standard VIL2)
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7.2: Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. {NYS Teaching Standard ViL.2)

1

2

3

4

|The response/artifact shows
minimal or no evidence of setting
personal professional goals or
engaging in ongoing professional
development. Examples from the
current school year are absent or
unclear. There is little indication of 2
reflective or growth-oriented
approach to improving teaching
skilts.

The response/artifact reflects some
awareness of the importance of
professional goals and development
but provides {imited or vague
examples. Goal-selting and
engagement in professional learming
may be sporadic or lack clear
alignment with teaching
competencies. The tsacher shows
limited or inconsistent effort toward
lgrowth.

IThe response/artifact includes
rslevant examples demonstrating
that the teacher sets personal
professional goals and regularly
participates in professional
development. The goals are
appropriate and support
improvement in teaching
compatencies.

The responsefartifact provides
detailed, specific examples from the
cutrent school year showing a
proaciive, reflective approach io
setling clear, relevant personal

|professional goals. The teacher

actively pursues and applies
angoing professional development
lopportunities that are thoughtfully
alignad with their goals and
teaching competencies. There is
evidence of continuous growth and
a strong commitment to

setf-improvement.




Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. {NYA Teaching Standard VIL3}
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7.3: Citing examples from the current schoof year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colieagues for the purpose of improving professional practice. {NYS Teaching Standard VIL3)

1

2

3

4

The responsefartifact provides little
or no evidence of collaboration or
constructive feedback practices,
Exampies from the current school
year are absent or unclear. The
teacher demonstrates minimal
engagement in peer collaboration of|
feedback exchange aimed al
improving professional practice.

The responsefariifact shows some
coliaboration and limited or
inconsistent use of constructive
feedback. Examples may be vague
or refiect occasionai engagement.
The teacher may receive or give
feadback but with minimal impact on)
professional growth or team
dynamics,

The response/ariifact includes
relevant examples showing regular
coliaboration with colleagues and
appropriate exchange of
constructive feedback. The teacher
participates positively in feedback
conversations and uses input to
improve professional practice.
Coilaboration and feedback
contribute to a supportive work
snvironment.

The response/ariifact provides
detailed, specific examples from the
currant schoo! year demonsbrating
active, respectful, and ongoing
coliaboration with colleagues. The
teacher effectively gives and
receives constructive feedback,
fostering a culture of trust and
contintious improverment, Feedback
exchanges are thoughtful, balanced,

and clearly aimed at enhancing
professional practice and student
joutcomes.




Citing examples from the current school year, describe how you access professional resources to increase your understanding
of teaching and learning as it applies o curricutum, instruction, and assessment methods. {NYS Teaching Standard VIL4)
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7.4: Citing exampies from the current school year, describe how you access professional resources o increase your understanding of

teaching and learning as it applies o curriculum, instruction, and assessment methods. {NYS Teaching Standard ViL.4}
1 2 3 4

The response/artifect provides little

or no evidence of aceessing
professional resources to enhance
understanding of teaching and
learning. Examples fram the current
schoo! year are absent or unclear.
There is littie or no indication of
seeking or applying new knowiedge
related to curriculum, instruction, or
assessment.

The responselartifact shows some
access to professional resources
but with limited examples. The
application of new knowledge to
surrictlum, instruction, or
assessment is inconsistent or
minimal. The feacher’s use of
resources lacks depth or clear
impact on practice.

The responsefartifact includes
relevant examples showing regular
use of professional resources to
support understanding of teaching
and learning. The teacher applies
new information to improve
lcurriculum, instruction, or
assessment with positive effects on
practice. Engagement with
resources is consistent and
purposeful,

The response/artifact provides
detailed, specific examples from the
current school year demonstating
proactive and strategic access to a
wide range of professional
resources. The teacher critically
ovaluates and applies new
knowledge fo enhance curriculum,
instruction, and assessment
practices. There is clear evidence of]
lcontinuous learning and thoughtful

integration of best practices.
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II. KNOWLEDGE OF CONTENT AND INSTRUCTIONAL PLANNING: [Teachers know the content they are responsible for teaching and
plan instruction that ensures growth and achievement for all students.)

Element 2.5: Teachers design relevant instruction that connects students’ prior understanding and experiences to new knowledge.

*NYSUT 2012 2.5 b
Crlterla Slgnlf icantly Below i Pa?tnlaﬁ“i I\)I_ee'ts ..... fﬁéets __ExceedsE pectatlons
De5|gns Iearnmg Teacher does not design E Teacher designs some | Teacher designs learning | Teacher deS|gns learning experiences that
. experiences Iearnlng experiences that f learning experiences experiences that connect | connect prior content knowledge to new ;
| using prior . connect students’ prior | that connect prior i prior content knowledge to ; learning. Teacher plans opportunities for
|- knowledge | content knowledge to /| content knowledge to | new learning within and | students themselves to make connections |
; i new learning. :| new learning. i| across disciplines. I to prior learning within and across
i || disciplines. !

Element 2.6: Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in
meeting learning goals.

FNYSUT 2012 2.6 a



~ Criteria ‘Significantly Below ‘Partially Meets
. Organizes | Teacher does not Teacher considers time
. consider time . allocations but those times

 time v
i - allocations to achieve
" learning goals.

may be either too long or too
‘# short to achieve the learning
 goals.

Evidence of Standards in Practice:

'+ Teacher assigns reasonable

¢ time allocations to achieve the
- learning goals and adjusts if

- students need more or less

time.

| Wiy i S iiasil A

AU Ry TS  IQ SO PR R

Y/Exc»eveds Expe'c\té‘t’idlql;

I Teacher assigns reasonable time allocations
© to achieve the learning goals and adjusts if
' students need more or less time. Students
" may request additional or less time to

~ achieve learning goals.

IIL. INSTRUCTIONAL PRACTICE: [Teachers implement instruction that engages and challenges all students to meet or exceed the learning

standards.]

Element 3.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and

standards-driven instruction that motivates and engages students in

o

,i*’\‘\"’-"‘l’” 2012 5.1
&

learning.

“Significantly Below -

Meets

Teacher implements most

Exceeds Expectations

Teacher implements all learning

Criteria Partially Meets
Aligns Teacher does not Teacher implements some
instruction implement learning learning experiences that are

to standards  experiences that are
aligned with learing
standards. Students are

unaware of the learning

aligned with learning standards.
Students are aware of the
learning standards, but may be
unable to clearly convey their

learning experiences that are
aligned with learning
standards. Students are aware
of the learning standards and
can convey how they relate to

experiences that are aligned with
learning standards. Students are aware
of the learning standards and can
convey how they refate to the learning
experiences. Students are able to

o

standards. relation to the learning the learning experiences. make connections between different
experiences. learning experiences and learning
standards.
E*’M'L‘Hl e 01 2350
Criteria Significantly Below Partially Meets Meets Exceeds Expectations

Uses research- Teacher does not

based implement research-
instruction based instructional
practices.
EENVSIT T 01T
f - R S . e L S S —
Criteria Significantly Below
Engages = Teacher’s instructional
students = practices engage students

at a low level of cognitive
challenge. Students have
little interaction with the
teacher or with peers.

Teacher implements
some research-based
instructional practices.

Partially Meets
Teacher’s instructional
practices engage students at
an insufficient level of
cognitive challenge. Students
have occasional opportunities
to interact with the teacher
and/or with peers.

Teacher implements
muitiple research-based
instructional practices.

Teacher implements multiple research-based
instructional practices. Teacher seeks out
the newest research to deepen and expand

instruction.

Meets

Teacher’s instructional practices
engage students at an
appropriately high level of
cognitive challenge. Students
have regular and ongoing
opportunities to interact with
the teacher and with peers.

| &

Dsmersl |

Exceeds Expectations

Teacher’s instructional practices
engage students at an appropriately

~ high level of cognitive challenge.
- Students have regular and ongoing

opportunities to interact with the
teacher and with peers. Students
initiate interactions to deepen cognitive
engagement.

==

Element 3.2: Teachers communicate clearly and accurately with students to maximize their understanding and learning.




elow

(Criteria. | Significantly 1

Teacher dlrect]ons and | Teacher direcuons and Teacher dlrectsons and procedures are

| Provides j Teacher directions and i
: dll‘eCtIOI‘lS and | procedures are confusing procedures are clarified after | procedures are clear to clear, complete, and anticipate possible |
|| procedures ! to students. Teacher does ‘ initial student confusion. students. Teacher adjusts || student misunderstanding. Teacher E
1 - not adjust explanation to || Teacher attempts to adjust explanations to meet | adjusts explanations to meet the needs |
| | meet student needs. k| explanations to meet student | student needs. ’i of individual students. il
| I j needs. [ | S )

_ Partially Meets' ||~ Meets

'§ Uses Teacher’s questions are | Teacher's questions are a | Most of teacher’s ! Teacher's questions are open in ]
| questioning largely closed in nature. combination of open and closed J questions are open in i | nature and challenge studentsto |

techniques Questions do not invite a | questions. Some questions invite || nature and engage think and demonstrate reasoning.

' | thoughtful response or | a thoughtful response and/or || students in deeper I Techniques require all students to
| || further discussion. | further discussion. Techniques thlnklng and further |I respond. Students formulate many |
i Techniques result in few result in most students having | discussion. Techniques || questions to advance their !
students having an | an opportunity to respond. | require all students to | understanding. |
ji [ opportunity to respond. L’ respond ” ||
|

Griteria | iSignificantly Below || Partiaily Meets

” ARG

| Teacher responds to | Teacher and students respond :
[

| Responds 1| Teacher ignores students’ i Teacher responds to some
| to || questions/comments and/or i students’ questions/comments. students’ | to students’
‘ students | provides a response that shuts || Response gives students the | questions/comments. |' questions/comments,
|| down student learning. || answer rather than challenge || Responses challenge student | Responses challenge all Il
! ‘ | student thinking. | thinking. | students’ thinking.

|

|:Significantly Below

Communicates | Teacher’s spoken language is l Teacher’s spoken Ianguage is ;I Teacher's spoken and \| Teacher’s spoken and written
|| content inaudible, and/or written | audible, and written language | written language is clear. language is clear and expressive.
| language is illegible. Spoken | is legible. Content is accurate || Content and grammar are
! || or written language contains || and grammatical errors are || accurate. Graphic methods
|
|

Content and grammar are

accurate. Various graphic methods
|| content or serious | insignificant to student | are used regularly to | are used regularly to enhance
|| grammatical errors. Graphic | understanding. Graphic '| enhance content | content understanding. Students
|| methods are not used or [ methods are used || understanding. | offer their own graphic
| used lneffectlvely occasionally. ! It representatlon of the content
= e =

Artlculates Teacher does not | Teacher articulates how Teacher artlculates how Teacher artlculates how success will be

| measures of | articulate how success | success will be . success will be measured. ' measured. Students can articulate how

' success will be measured; 1 measured; students may | Students can articulate how thelr success will be measured and have |

§ students are unaware of | . be confused about the | their success will be measured | scorlng criteria and exemplars as models. |
the criteria for success. criteria for success. and have scoring criteria asa | Students have created or analyzed the

i guide. || success criteria with the teacher. g

Element 3.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning
needs, engage students and promote achievement.

*NYSUT20123.4 a




Criteria

' Differentiates
- instruction

,'Signif»ic_antly»‘»BVelcﬁ)W

. Teacher uses instructional
. strategies that are not

. appropriate to students or
* to instructional purposes,
and do not motivate or
cognitively challenge
students. There is no
attention to 21st Century

~Partially Meets

: Teacher uses only some
| differentiated instructional

* students or to the instructional
outcomes. Some strategies
motivate and represent a

- moderate cognitive challenge.

" There is occasional attention to

: Meets' ol

Teacher uses differentiated
| instructional strategies that are -
' strategies that are appropriate to

appropriate to groups of
students and to the
instructional outcomes.
Strategies motivate and
represent significant cognitive

- challenge and promote 21st

;Exce'éds Ekpectathns

- Teacher uses differentiated

instructional strategies that

* motivate and engage each

student in high-level cognitive
activities that reflect
instructional outcomes, 21st
Century Skills, and are
appropriate, for individual and

Skills. 21st Century Skills. - Century Skills. diverse learners.
[—.ﬁh'ﬁ:ﬂu 20125
Criteria Significéntly Below Partié!ly Meets Meets Exceeds Expe(tatibns

Implements Teacher adheres rigidly to Teacher attempts to Teacher incorporates Teacher seamlessly incorporates

strategies for an instructional approach, Incorporate instructional instructional approaches  instructional approaches and
- mastery of even when a change is approaches and technologies  and technologies to allow  technologies to allow students to
- learning clearly needed to allow - to allow students to - students to demonstrate  demonstrate mastery of learning
- outcomes - students to demonstrate " demonstrate mastery of mastery of learning outcomes. Students suggest

mastery of learning
outcomes.

learning outcomes, with
* partially successful results.

outcomes.

them demonstrate their own
learning.

instructional strategies that will help

Element 3.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration, critical
thinking, and use of technology.

Criteria

Provi
opportunities
for

coliaberation

Significantly Below

The teacher
provides few
opportunities for
students to
collaborate with
others.

S NY SO T2 T 5D

a

The teacher provides
occasionatl opportunities
for students to
collaborate with others
from diverse groups
and/or with opposing
points of view.

Partially Meets

Meets

The teacher provides regular
opportunities for students to
collaborate with others from
diverse groups and with
opposing points of view. The
teacher models effective
interpersonal skills to promote
collaborative student learning.

discussion.

Exceeds Expectations

The teacher provides regular opportunities
for students to coliaborate with others from
diverse groups and with opposing points of
view. The teacher transparently models and
encourages effective use of interpersonal
skills to build student capacity for
collaboration. Students themselves ensure
that all voices and ideas are heard in the

Criteria

Provides
synthesis,
critical
thinking, and
problem-
solving

Significantly Below

Teacher provides few
opportunities in written or
oral format for students to
synthesize, think critically, or
problem solve, The teacher
does not use the available

_ technology to support
~instruction.

Partially Meets

Teacher provides occasional
opportunities in written or oral
format for students to
synthesize, think critically, and

- problem solve. Teacher and

students use the available

~technology with limited

effectiveness.

Meets

Exceeds Expectations

Teacher provides regular
opportunities in written or
oral format for students to
synthesize, think critically,
problem solve and to use

~available technology in
alignment with 21st Century
Skills.

Teacher provides regular
opportunities in written and oral

format for students to synthesize,
~ think critically, problem solve and

use available technology in

alignment with 21st Century Skills.

Students initiate collaborative,
problem-solving opportunities.

SBAS

Element 3.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.
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( Criteria

Uses formative
assessment to
monitor and

- adjust pacing

= R

o : “

-—
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Significantly Below

Teacher does not use
formative assessment
during instruction to

- monitor student learning.
Teacher does not adjust

© the pace, focus, or

< delivery of instruction.

- student progress to adjust

“instruction with uneven

Partially Meets

Teacher occasionally uses
formative assessment to

monitor student learning.
Teacher occasionally uses

the pace, focus, or delivery of

" results.

Teacher frequently uses

formative assessment to

monitor student learning.

Teacher uses student

progress to immediately

adjust the pace, focus, or
- delivery of instruction.

Meets

Teacher always uses a variety of
formative assessment to monitor the
progress of individual students.
Teacher uses student progress to
immediately adjust the pace, focus,
or delivery of instruction. Students
self-assess progress and suggest

adjustments to instruction.

— T
-
[V - -

Exceeds Expectations
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iL c ] rtially Meets || Meets | | Exceeds Expectations.
| T e o T el
| Provides é' Teacher’s feedbac| | Teacher’s feedback to students is | Teacher’s feedback to . Teacher’s feedback to students is s’
. feedback during || to students is | inconsistent in timeliness, students is timely, timely, frequent, and relevant. !
i and after | limited, infrequent | frequency and/or relevance. i: frequent, and relevant. Feedback consistently advances
student learning. Students use the I

' advances student eedback to advance their own

instruction and/or irrelevant. ’i Feedback inconsistently advances | Feedback frequently
: ] student learning.

learning.

|
i o jeerning. jjleaming.

Evidence of Standards in Practice:

IV. LEARNING ENVIRONMENT: [Teachers work with all students to create a dynamic learning environment that supports achievement and
growth.]

m

Element 4.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student.

Significantly Belo _Partially |

== e e |

' Interactions | Teacher interactions, with at ]l Teacher-student interactions | Teacher-student interactions II Teacher-student interactions

| with least some students, is | are generally appropriate but demonstrate general caring and || reflect genuine respect, caring, ‘
students inappropriate to the age or | may reflect occasional respect. Interactions are and cultural understanding for |

i | culture of the students. The || inconsistencies, favoritism, or || appropriate to the ages and individuals as well as groups of |

| | classroom climate is not disregard for students’ cultures. || cultures of the students. | students. Teacher creates a safe

‘ || conducive to feeling . Only some students feel Teacher creates a safe learning | learning environment where all |

| I accepted or free to take ‘ accepted and free to take environment where students || students feel accepted and free ‘

3  learning risks. learning risks. feel accepted and free taking taking learning risks.

f L || learning risks. ’ |

Partially Meets || Meets | | x5d

|+ Teacher does not | Teacher

' Reinforces + Teacher ensures that student l Teacher ensures that students |
|

| positive || address student f inconsistently interactions are generally polite || demonstrate respect for one another and |
il interactions || interactions that are | addresses and respectful. Such !l monitor one another’s treatment of peers. I'
among students f inappropriate and || inappropriate student | interactions are appropriate to || Students correct classmates respectfully |

‘ | disrespectful. j| interactions. the age and cultures of the || when needed, and demonstrate personal v
responsibility. I

|| students. Il

ﬂ_ A | R 1 i

Element 4.2: Teachers create an intellectually challenging and stimulating learning environment.

Vet 301242 A




' Promotes student
;, pride in work and
- accomplishments

Criteria

- Significantly Below

|| Teacher does not

| promote a sense of pride

- in student work or
accomplishment,
discourages students
from expressing their
ideas, and/or initiating
their own learning and
achievement.,
Students are not
motivated to complete
work or are unwilling to
persevere,

‘partially Meets ||

Teacher inconsistently
promotes a sense of pride
in student work or
accomplishment creates an
environment where
students express their

_ideas, take initiative and

have high expectations for
their own learning and

- achievement.

Students minimally accept
the responsibility to “do
good work” but invest little
of their energy into its
quality.

' '__Meets
Teacher consistently

|| promotes a sense of pride in

student work or
accomplishment, creates an
environment where students
are encouraged to express
their ideas, take initiative,
and have high expectations
for their own learning and
achievement,

Students accept the
teacher’s insistence on work
of high quality and
demonstrate perseverance.

Exceeds Expectations:

i Teacher consistently promotes a

. sense of pride in student work or

' accomplishment and creates an

* environment where all students are
expected to express their ideas,
take initiative, and have high
expectations and pride for their own
learning and achievement. Students
monitor their own progress as they
strive to meet challenging learning
goals with innovation, flexibility and
originality.
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fSigniﬁﬁahfhj B_elllorw

_Partially Meets

Exceeds Expectations

‘Meets
Promotes Teacher conveys a negative  Teacher conveys importance Teacher conveys enthusiasm Teacher conveys genuine
student attitude, suggesting that of learning, but with little for learning, and students enthusiasm for learning. Students
curiosity and learning is not important or  conviction and only minimal demonstrate consistent — through their curiosity, initiative,
has been mandated. apparent buy-in by the commitment to its value. and active participation—

enthusiasm
o demonstrate enthusiasm for
learning. Students are cognitively
engaged and strive to meet
challenging learning goals.

Students are cognitively
engaged and enthusiastic
about appropriately
challenging learning.

students. Some students are
cognitively engaged and
enthusiastic.

* Students are not
cognitively engaged or
enthusiastic about
learning.

Element 4.3: Teachers manage the learning environment for the effective operation of the classroom.

Partially Meets

Criteria Significantly Below Meets Exceeds Expectations

Teacher’s routines/ The teacher and students have

Establishes routines/
procedures/transitions and
expectations for student
behavior

The teacher’s routines/
procedures/ transitions
and standards of
conduct, are chaotic,
with much instructional
time being lost between
activities or lesson
segments. Students are

The teacher’s routines/
procedures/ transitions
and standards of
conduct are somewhat
efficient, resulting in
some loss of
instructional time. Most
students seem to

procedures/ transitions
and standards of conduct
occur smoothly, with little
loss of instructional time.
Students assume some
responsibility under
teacher direction.

established seamless routines/
procedures/ transitions and
standards of conduct. They are
clear to all students and appear
to be internalized. Students
assume responsibility in
developing routines and

confused. understand them. standards of conduct, and in
ensuring their efficient
operation,.
.&m‘,; T Y W e g T e AT T Ly X A e st o EepE, ;i“]
s d i LAl Ly e e P e T l 3 LT W R T

Partially Meets ‘Exceeds Expectations

Criteria’ Significantly Below Meets
" Establishes " Teacher’s grouping Teacher’s grouping results in -~ Teacher’s grouping results in ~* Teacher’s grouping results in small
instructional results in students who students in only some groups small group work being well group work being well organized and
groups are not working with the  being productively engaged in  organized and most students  students are productively engaged at

all times, with students assuming
responsibility for productivity.
Students work independently and
collaboratively to accomplish goals.
Student interactions are consistently
polite and respectful.

are productively engaged in
learning while unsupervised
by the teacher. Student
interactions are generally
polite and respectful.

learning while unsupervised by
the teacher. Student
interactions are generally
appropriate but occasionally
may reflect disrespect for one
another.

teacher, are not
productively engaged in
learning and/or exhibit
disrespect to the teacher
and/or other students.

Element 4.4: Teachers organize and utilize available resources (e.g. physical space, time, people, technology) to create a safe and
productive learning environment,

FNYsUT 2012442 10



| iCriteria

% = S £ - - » : riu bt pL e ol o~ S l'

| Organizes ~I Teacher has not organlzed | Teacher has organized the Teacher has organlzed the Iearnfng ' Teacher has organized the |

| learning | the learning environment | learning environment to || environment to accommodate all ' learning environment to |‘

environment to meet student learning adequately accommodate | student learning needs. Available accommodate all student |

| ' needs, or the teacher student learning needs. i| resources, time and technologies | learning needs. Available l
l: makes poor or inequitable || Available resources, time and J; are equally accessible to all ‘ resources, time and I

i | use of physical resources. || technologies are accessible to || students. The resources are technologies are equally |

f _ most students. || adjusted to support the learning | accessible to all students.

[ | The resources may be ‘ activities. Students adjust the resources |
! adjusted for a lesson, but with

i . to advance their learning.
! :‘ limited effectiveness. !

Manages volunteers
nd/or || use the services and skills of

_ ‘Meets Is B ] .
I Teacher does not ef’fectwely ¢ Teacher attempts to use the | Teacher eﬂ’ectwe!y uses the | Teacher effectively uses the ||

I
' services and skills of available | services and skills of services and skills of ";
{

|
8 |
araprofessionals || available paraprofessionals || paraprofessionals and/or available paraprofessionals || available paraprofessionals
| and/or volunteers. Their ] volunteers. Their presence . and/or volunteers. Their {| and/or volunteers, resulting
| presence is disruptive to the | may be distracting to the :| presence supports the I in a productive and proactive
‘ || learning environment. || learning environment.

| learning environment. '| Ieaming environment.

Teacher does not know, or | Teamer |ncunsistent!y

|| Establishes | Teacher consistently 'i eacher knows and Implements
| classroom || knows but does not implement ?’ implements classroom mplements classroom | classroom safety procedures
| safety g‘ classroom safety procedures. || safety procedures. afety procedures. | consistently. Students have internalized |

i[ i | the safety procedures.

Evidence of Standards in Practice:

Commendations and Recommendations

File List

File Name ' Date Uploaded Size
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Name: Title: Special Education Teacher
Building: Department: Pupil Personnel Services 6-8
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New York State Performance Matrix n

TEACHER PRACTICE
Exceeds Expecations Meets Expectations Partially Meets Expectations Significantly Below Expectations

4 3 2 1

REFLECTIVE Exceeds Expecations Exceeds Expecations Exceeds Expecations Meets Expectations Partially Meets Expectations

SUMMARY Meets Expectations Exceeds Expecations Meets Expectations Meets Expectations Partially Meets Expectations

Partially Meets Expectations Meets Expectations Meets Expectations Partially Meets Expectations Significantly Below Expectations
NN TREERITES G EWEN B Partially Meets Expectations | Partially Meets Expectations | Significantly Below Expectations | Significantly Below Expectations

Teacher Practice

Rubric Progress Score Max Criteria  Avg Last Completed
# *NYSUT 201225b “ 8 8 2 4 06/10/2025
# *NYSUT 20122.6a “ 8 8 2 4 06/10/2025
3 *NYSUT 20123.1a “ 7 8 2 35 06/10/2025
# *NYSUT 20123.1b “ 7 8 2 35 06/10/2025
# *NYSUT 2012 3.1c “ 6 8 2 3 06/10/2025
# *NYSUT 2012 3.2a “ 8 8 2 4 06/10/2025
# *NYSUT 2012 3.2b “ 6 8 2 3 06/10/2025
# *NYSUT 2012 3.2c “ 7 8 2 35 06/10/2025
# *NYSUT 2012 3.2d “ 6 8 2 3 06/10/2025
# *NYSUT 20123.3a “ 6 8 2 3 06/10/2025
3 *NYSUT 20123.4a “ 8 8 2 4 06/10/2025
# *NYSUT 20123.4b “ 7 8 2 35 06/10/2025
# *NYSUT 20123.5a “ 6 8 2 3 06/10/2025
# *NYSUT 201235b “ 7 8 2 35 06/10/2025
# *NYSUT 20123.6a “ 6 8 2 3 06/10/2025
# *NYSUT 20123.6b “ 7 8 2 35 06/10/2025
# *NYSUT 20124.1a “ 7 8 2 35 06/10/2025
# *NYSUT 20124.1C “ 7 8 2 35 06/10/2025
3 *NYSUT 2012422 “ 7 8 2 35 06/10/2025
# *NYSUT 20124.2b “ 6 8 2 3 06/10/2025
# *NYSUT 20124.3a “ 7 8 2 35 06/10/2025
# *NYSUT 20124.3b “ 6 8 2 3 06/10/2025
# *NYSUT 20124.4a “ 7 8 2 35 06/10/2025




# *NYSUT 20124.4b 06/10/2025

[# *NYSUT 20124.4c 8 8 2 4 06/10/2025

o
©
N
N

TOTAL: 173 200 50 3.46

Observation Average Score:

Rubric Progress Score Max Criteria  Avg Last Completed
H *NYSUT 20122.5b “ 4 4 1 4 06/10/2025
H *NYSUT 20122.6a “ 4 4 1 4 06/10/2025
© *NYSUT 20123.1a “ 3 4 1 3 06/10/2025
& *NYSUT 20123.1b “ 4 4 1 4 06/10/2025
& *NYSUT 2012 3.1¢ “ 3 4 1 3 06/10/2025
© *NYSUT 2012 3.2a “ 4 4 1 4 06/10/2025
H *NYSUT 2012 3.2b “ 3 4 1 3 06/10/2025
H *NYSUT 2012 3.2¢ 3 4 1 3 06/10/2025
© *NYSUT 2012 3.2d “ 3 4 1 3 06/10/2025
# *NYSUT 20123.3a “ 3 4 1 3 06/10/2025
© *NYSUT 20123.4a “ 4 4 1 4 06/10/2025
© *NYSUT 20123.4b “ 3 4 1 3 06/10/2025
& *NYSUT20123.5a “ 3 4 1 3 06/10/2025
& *NYSUT20123.5b “ 3 4 1 3 06/10/2025
H *NYSUT 20123.6a “ 3 4 1 3 06/10/2025
© *NYSUT 20123.6 b 3 4 1 3 06/10/2025
H *NYSUT 20124.1a “ 3 4 1 3 06/10/2025
H *NYSUT 20124.1C “ 3 4 1 3 06/10/2025
© *NYSUT 20124.2a “ 3 4 1 3 06/10/2025
& *NYSUT 20124.2 b “ 3 4 1 3 06/10/2025
& *NYSUT 20124.3a “ 3 4 1 3 06/10/2025
= *NYSUT20124.3b “ 3 4 1 3 06/10/2025
H *NYSUT 20124.4a “ 3 4 1 3 06/10/2025
© *NYSUT 20124.4b 4 4 1 4 06/10/2025
H *NYSUT 20124.4c¢ “ 4 4 1 4 06/10/2025
TOTAL: 82 100 25 3.28

Teacher Practice Total Score 1:
Teacher Practice Total Score 2:
Teacher Practice Rating

Reflective Summary

Reflective Summary Score 1:

Reflective Summary Score 2:
Reflective Summary Rating

Overall Evaluation Cycle Score




Overall 4 Year Evaluation Cycle Score:
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CENTRAL SCHOOL DISTRICT

Cycle 1 Tenured STA Annual Reflective Summary Worksheet

:Complete and submit this form electronically in Frontline Professional Growth no later than May 1. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

!In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall |
Ecomposite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the!
:school year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel |
ifree to use this document as a continuous worksheet if you wish to add to it as needed. :

EArtEfacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload até
:least one artifact for each of the seven NYS Teaching Standards. :

CYCLE 1 - STANDARD 1 - KNOWLEDGE OF STUDENTS AND STUDENT LEARNING

Teachers acquire knowledge of each student and demonstrate knowledge of student development and learning to
promote achievement for all students.

It is not enough for teachers to know and understand childhood or adolescent development norms. Teachers must also know their
students: their strengths and weaknesses, their interests, their readiness levels and skill sets, and the outside influences that affect their
learning: family dynamics, cultural customs, and socio-economic status. Furthermore, teachers must demonstrate this knowledge and
understanding and also incorporate appropriate 21st Century Skills in the planning and preparation of their lessons.

Question 1.1:

1.1 Citing examples from the current school year, describe how you integrate current research to design lesson plans and
adjust instruction to address the needs of all students. (NYS Teaching Standard 1.2)
" \b | Tahoma v B I U | A A A' aby
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Standard 1:

1.1: Citing examples from the current school year, describe how you integrate current research to design lesson plans and adjust
instruction to address the needs of all students. (NYS Teaching Standard 1.2)

1

2

3

4

The response/artifact shows little to
no evidence of using current
research to inform lesson planning

or inconsistent integration of
levidence from current research to

or instructional practices. It lacks
specific examples from the current
school year and provides minimal or|
no indication of how instruction is
adjusted to address student needs.
Understanding of differentiated or
responsive instruction is unclear or
missing.

inform lesson planning or
instructional practices. Examples
from the school year are vague or
lack strong connections to
research-based practices. While
there is some awareness of student
needs, adjustments to instruction
lare minimal or not clearly linked to
research.

The response/artifact reflects limited

The response/artifact shows solid

research to inform lesson planning

the general application of
research-based practices. The

teacher demonstrates a clear effort

to meet the needs of all students,

with some evidence of instructional

flexibility.

and effective evidence from current

or instructional practices. Examples
from the current school year support]

The response/artifact demonstrates
a strong and consistent integration
of evidence from current research to
inform lesson planning or
instructional practices. Multiple,
specific examples from the current
school year show clear connections
between research-based strategies
and responsive teaching practices.
Instruction is thoughtfully adjusted
to meet the needs of all students,
including those with diverse
lacademic, linguistic, cultural, and
social-emotional needs.

Question 1.2:

1.2 Citing examples from the current school year, describe how you plan for and vary and modify instruction for student
strengths, interests, and experiences to meet the diverse learning needs of each student. (NYS Teaching Standard 1.3)
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1.2: Citing examples from the current school year, describe how you plan for and vary and modify instruction for student strengths,
interests, and experiences to meet the diverse learning needs of each student. (NYS Teaching Standard 1.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of planning
for or adapting instruction based on
student strengths, interests, or
experiences. Little to no relevant
lexamples are provided from the
current school year. Instructional
strategies appear one-size-fits-all,
with limited consideration of student
diversity or individual learning
needs.

The response/artifact reflects a
basic awareness of student
differences but lacks depth or
specificity in how instruction is
varied or modified. Examples from
the current school year are vague,
limited, or loosely connected to
planning and instructional decisions.
There is limited evidence of
differentiation, but it may not fully
address the diverse needs of all
learners.

The response/artifact shows a solid
understanding of how to plan and
adjust instruction based on student
strengths, interests, and
experiences. Examples from the
current school year are relevant and
ldemonstrate purposeful variation in
instruction to support diverse
learners. The response reflects
effective and consistent instructional
practices.

The response/artifact demonstrates
a deep, intentional approach to
instructional planning that is clearly
informed by students’ individual
strengths, interests, and
lexperiences. Specific, relevant
lexamples from the current school
year show how instruction is
thoughtfully varied and consistently
modified to meet the full range of
Istudent needs. The teacher exhibits
a strong understanding of
differentiation and a commitment to
equitable, student-centered
learning.




Question 1.3:

1.3 Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers
to enhance student learning. (NYS Teaching Standard 1.4)
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1.3: Citing examples from the current school year, describe how you communicate with parents, guardians, and/or caregivers to
enhance student learning. (NYS Teaching Standard 1.4)

1

2

3

4

The response/artifact shows little or
no meaningful communication with
parents, guardians, or caregivers.
Examples from the current school
year are missing or unclear, and
there is no clear link between
lcommunication and student
learning. The response lacks
evidence of outreach or strategies
to involve families in the educational
process.

The response/artifact demonstrates
minimal effort to communicate with
families, but examples are limited,
general, or lack depth.
[Communication is infrequent,
lone-way, or focused mainly on
lacademic performance without a
clear link to enhancing learning.
There is limited evidence of
intentional strategies to engage or
collaborate with caregivers.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful communication with
families. The teacher uses effective
strategies to share information and
lengage caregivers in ways that

approach may be more routine than
personalized. There is evidence of
positive outreach and
responsiveness to family concerns.

support student success, though the

The response/artifact provides clear,
specific examples from the current
school year that demonstrate
consistent, proactive, and
meaningful communication with
families. The communication
methods are varied, inclusive, and
designed to build strong
partnerships that directly support
and enhance student learning. The
teacher shows a strong commitment
to collaboration and responsiveness
to family needs and input.




Question 1.4:

1.4 Citing examples from the current school year, describe how you use available technological tools and strategies to engage
each student. (NYS Teaching Standard 1.6)
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1.4: Citing examples from the current school year, describe how you use available technological tools and communication strategies to
engage each student. (NYS Teaching Standard 1.6)

1

2

3

]

The response/artifact shows
minimal or no use of technological
tools or communication strategies to|
support student engagement.
Examples from the current school
lyear are absent or unclear. There is
little indication that technology is

lengaging individual learners are
lacking.

used purposefully, and strategies forl

The response/artifact reflects limited
or inconsistent use of technology
land communication strategies to
lengage students. Examples from
the current school year are general
or vague, and there is little evidence
of intentional planning to meet
varied student needs. Engagement
appears superficial or limited to
basic instructional tasks.

The response/artifact includes clear
examples from the current school
year that demonstrate effective use
of available technology and
communication strategies to engage|
most students. The teacher uses
appropriate tools and methods to
support learning and maintain
student interest, with some
evidence of differentiation and
thoughtful implementation.

The response/artifact provides
specific, relevant examples from the
current school year showing
consistent and innovative use of a
variety of technological tools and
lcommunication strategies to actively|
lengage all students. The approach
is clearly personalized, inclusive,
and reflects a deep understanding
of how technology can support
diverse learning styles, promote
student voice, and enhance
lengagement and achievement.

Attendance

Sick

Personal 1

Administrative Comments

Administrative Comments:
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east one artifact for each of the seven NYS Teaching Standards.

CYCLE 2 - STANDARD V - ASSESSMENT FOR STUDENT LEARNING

Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify

instruction.

Assessment is an integral part of the instructional process. The design of instruction must account for a range of assessment strategies:
formative and summative, formal and informal. High quality assessment practice makes students fully aware of criteria and performance
standards, informs teacher's instructional decisions, and leverages both teacher and student feedback. Further; these practices also

incorporate student self-assessment and teacher analysis and reflection to inform instruction.

Question 5.1:

5.1 Citing examples from the current school year, describe how you design and/or select assessments to establish learning
goals and inform instruction, measure and record student achievement, and align assessments to learning goals. (NYS

Teaching Standard V.1)
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5.1: Citing examples from the current school year, describe how you design and/or select assessments to establish learning goals and
inform instruction, measure and record student achievement, and align assessments to learning goals. (NYS Teaching Standard V.1)

1

2

3

4

The response/artifact shows
minimal or no clear understanding
of how to design, select, or use
assessments effectively. Examples
from the current school year are
missing or not clearly connected to
assessment practices. There is litlle
to no evidence of using assessment
to inform instruction, establish
goals, or measure and record
student achievement in a
meaningful way.

The response/artifact reflects basic
understanding of assessment
design and use but lacks detail,
depth, or consistency. Examples
from the current school year are
general or limited, and the
alignment between assessments
and learning goals is weak or
unclear. There is some indication of
assessment use to guide
instruction, but evidence of impact
on student learning is minimal.

The responsefartifact includes

relevant examples from the current

school year of the design, selection,

and purposeful use of assessments
to set learning goals, inform
instruction, and measure student
achievement. Assessments are
aligned to learning goals and show
a clear connection to classroom
planning and decision-making.

The response/artifact provides clear,
detailed examples from the current
school year showing how
assessments are thoughtfully
designed or selected to establish
meaningful learing goals, inform
instruction, and accurately measure
student achievement. There is
strong evidence that assessments
are well-aligned to learning goals
and standards, varied in format, and
used to guide timely instructional
adjustments. The teacher
demonstrates a deep understanding

of assessment as an ongoing,
integrated part of the learning
process.




Question 5.2:

5.2 Citing examples from the current school year, describe how you use assessment data as feedback to set goals with
students and engage students in self-assessment. (NYS Teaching Standard V.2)
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5.2: Citing examples from the current school year, describe how you use assessment data as feedback to set goals with students and
engage students in self-assessment. (NYS Teaching Standard V.2)

1

2

3

4

The response/artifact shows little or
no use of assessment data to
provide feedback or set goals with
students. There are no clear
examples from the current school
year, and student self-assessment
is absent or not addressed. The
teacher demonstrates minimal
understanding of how to involve
students in using assessment to
guide their own learning.

The response/artifact shows limited
or inconsistent use of assessment
data as feedback for goal-setting.
Examples from the current schoaol
year are vague or general, and
student engagement in
self-assessment is minimal. While
the teacher shows some awareness
of the importance of feedback and
student reflection, the
implementation is underdeveloped
lor minimally utilized.

The response/artifact includes
relevant examples from the current
school year showing regular use of
assessment data to provide
feedback and set learning goals
with students. Students are involved
in some form of self-assessment,
and the teacher uses feedback to
support student understanding and
progress.

The response/artifact provides clear
specific examples from the current
school year showing how
assessment data is consistently
used as meaningful feedback to
guide individual goal-setting with
students. Students are actively
lengaged in self-assessment and
reflection, and there is strong
evidence of a classroom culture that
lempowers learners to take
lownership of their progress. The
teacher demonstrates a deep
understanding of formative
assessment practices that support
student growth and motivation.




Question 5.3:

5.3 Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your
comprehensive assessment system to make adjustments to it and plan instruction accordingly. (NYS Teaching Standard V.4)

------ Tahoma et

B I U|A A

aby

.

i-

o
et

()

Name Upl

oad Date Upload User

File

&

5.3: Citing examples from the current school year, describe how you reflect upon and evaluate the effectiveness of your comprehensive
assessment system to make adjustments to it and plan instruction accordingly. (NYS Teaching Standard V.4)

1

2

3

4

The response/artifact lacks
evidence of meaningful reflection on
or evaluation of the assessment
system. Examples from the current
school year are absent or unclear.
There is little to no indication that
assessment data is used to make
informed adjustments or guide
instructional planning. The
assessment system is disconnected
from decision-making.

The response/artifact shows some
awareness of the need to reflect on
assessment practices but provides
limited or vague examples from the
current school year. Adjustments to
the assessment system appear
minimal, occasional, or not clearly
linked to reflection. Instructional
planning is minimally connected to
assessment results, and the system
may not consistently support
student learning needs.

The response/artifact includes
relevant examples from the current
school year that show the teacher
reflects on and evaluates the
assessment system with regularity.
Adjustments are made based on
student performance or instructional
outcomes, and the system supports
effective planning.

The response/artifact provides
detailed, specific examples from the
current school year showing a
consistent and thoughtful process
for reflecting on and evaluating the
assessment system. The teacher
regularly uses data and student
outcomes to assess the
effectiveness of various assessment|
tools and makes intentional
adjustments to improve alignment
with learning goals and inform
instructional planning.




Question 5.4:

5.4 Citing examples from the current school year, describe how you communicate the purpose of the assessments you use, the
criteria for success, and how you prepare students for particular assessment formats. (NYS Teaching Standard V.5)
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5.4: Citing examples from the current school year, describe how you communicate the purpose of the assessments you use, the criteria
for success, and how you prepare students for particular assessment formats. (NYS Teaching Standard V.5)

1

2

3

4

The response/artifact provides little
or no evidence of communicating
the purpose of assessments, criterig|
for success, or preparation for
assessment formats. Examples
from the current school year are
absent or unclear. Students are not
adequately informed or prepared,
which negatively affects their
performance and confidence.

The response/artifact shows some
effort to communicate assessment
purposes, criteria, and preparation,
but examples are limited, vague, or
inconsistent. Students may receive
general information about
assessments, but preparation and
explanation of success criteria are
insufficient or unclear.
Communication practices lack
consistency.

The response/artifact includes
relevant examples from the current
school year showing that the
teacher communicates the purpose
of assessments and criteria for
success. Students receive
preparation for assessment formats,
which helps them approach
assessments with understanding
and readiness. Communication is
clear and effective.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
clear and consistent communication
of assessment purposes and
success criteria. The teacher
thoughtfully prepares students for
various assessment formats,
ensuring they understand
expectations and feel confident.
Communication is proactive and

tailored to student needs, fostering
a supportive assessment
environment.

Attendance

Sick 0

Personal 1

Administrati

ve Comments

Administrative Comments:
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:Complete and submit this form electronically in Frontline Professional Growth na later than May 1. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall .
composite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the!
:school year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel |
ifree to use this document as a continuous worksheet if you wish to add to it as needed. '

;Artifacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload até
:least one artifact for each of the seven NYS Teaching Standards. |

CYCLE 3 - STANDARD VI - PROFESSIONAL RESPONSIBILITIES AND COLLABORATION

Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize student growth,
development, and learning.

Teaching professionals display the highest standards of integrity and ethical conduct; they are intellectually honest and conduct themselves
in ways consistent with a comprehensive moral code. Educators recognize that the purpose of schools is to educate students and embrace
a responsibility to ensure, that to the best of their ability, every student will learn. Teachers are keenly alert to and advocate for the needs
of their students. Educators demonstrate a commitment to professional standards, problem solving and decision-making. Professional
educators comply with school, district, state and federal regulations and procedures.




Question 6.1:

Citing examples from the current school year, describe how you advocate for students. (NYS Teaching Standard VI.1)
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6.1: Citing examples from the current school year, describe how you advocate for students. (NYS Teaching Standard VI.1)

1

2

3

4

The response/artifact shows little or
no evidence of advocacy for
students. Examples from the current|
school year are absent or unclear.
The teacher does not demonstrate
an active role in supporting student
needs.

The response/artifact reflects some
effort to advocate for students but
provides limited or vague examples.

lAdvocacy actions may be reactive

rather than proactive and show

inconsistent follow-through. There is|
lsome awareness of student needs,

but efforts to support or remove
barriers are minimal or not clearly

described.

The response/artifact includes
relevant examples from the current
school year showing regular and
purposeful advocacy for students.

through communication and
collaboration with families and staff
and works to address challenges
that impact learning. Advocacy is
consistent and positively influences
student outcomes.

The teacher supports student needsjadvocacy for students’ academic,

The response/artifact provides clear)
detailed examples from the current
school year demonstrating

proactive, consistent, and effective

social, and emotional needs. The
teacher actively collaborates with
families, colleagues, and community]
resources to remove barriers and
promote equitable opportunities.
IAdvocacy efforts are
student-centered, impactful, and
reflect a strong commitment to each
student’s success and well-being.




Question 6.2:

Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to

develop and sustain a common culture that supports high expectations for student learning. (NYS Teaching Standard VI.2)
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6.2: Citing examples from the current school year, describe how you engage and collaborate with colleagues and the community to
develop and sustain a common culture that supports high expectations for student learning. (NYS Teaching Standard V1.2)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration with
colleagues or the community.
Examples from the current school
year are missing or unclear, and
there is no indication of efforts to
contribute to a common culture that
supports high expectations for
student learning.

The response/artifact shows some
collaboration with colleagues and
the community but provides limited
or vague examples. Engagement is
loccasional with minimal impact on
developing or sustaining a shared
culture of high expectations. The
teacher’s role in collaboration is
unclear or inconsistent.

The response/artifact includes
relevant examples from the current
school year demonstrating regular
lengagement and collaboration with
colleagues and the community. The
teacher contributes to maintaining a
culture of high expectations and
supports collective efforts to
lenhance student learning.
Collaboration is consistent and
effective.

The response/artifact provides
detailed, specific examples from the
current school year showing
proactive, sustained collaboration
with colleagues and community
members to build and maintain a
shared culture centered on high
lexpectations. The teacher actively
fosters a positive environment,
participates in decision-making, and
helps align goals and practices to
promote student success.
[Collaboration is inclusive,
purposeful, and leads to
improvements in the learning
lcommunity.




Question 6.3:

Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching

Standard VI.4)
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6.3: Citing examples from the current school year, describe how you participate in school and district events. (NYS Teaching Standard

VL4)

1

2

3

4

The response/artifact provides little
or no evidence of participation in
school or district events. Examples
from the current school year are
absent or unclear, and the teacher
demonstrates minimal engagement
with the school community beyond
the classroom.

The responsefartifact reflects
loccasional or limited participation in
school or district events. Examples
are general or infrequent, with
minimal impact on the broader
school community. The teacher’'s
involvement appears reactive rather
than proactive.

The response/artifact includes
relevant examples showing regular
participation in school and district
events. The teacher supports
community activities and engages
positively with colleagues, students,
and families, contributing to a
welcoming and involved school
culture.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
active, consistent, and enthusiastic
participation in a wide range of
school and district events. The
teacher takes on leadership roles or
contributes meaningfully to event
planning and execution, showing
strong commitment to the school
lcommunity beyond the classroom.




Question 6.4:

Citing examples from the current school year, describe how you communicate and collaborate with families, guardians, and
caregivers to enhance student development and success. (NYS Teaching Standard VI.3)
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6.4: Citing examples from the current school year, describe how you communicate and ceollaborate with families, guardians, and
caregivers to enhance student development and success. (NYS Teaching Standard VI1.3)

1

2

3

4

The response/artifact shows
minimal or no evidence of
communication or collaboration with
families, guardians, or caregivers.
Examples from the current school
year are absent or unclear. There is
little indication that family
partnerships are considered or
leveraged to support student
development.

The response/artifact reflects limited
or inconsistent communication and
collaboration with families.
Examples are vague or infrequent,
and family engagement is reactive
or one-sided. The teacher shows
some awareness of the importance
of family invalvement, yet effective
or sustained partnerships are not
evident.

The response/artifact includes
relevant examples showing regular
communication and collaboration
with families and caregivers. The
teacher shares important
information, responds to concems,
and engages families in supporting
student learning. Collaboration is
positive and consistent.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive, ongoing, and meaningful
communication and collaboration
with families, guardians, and
caregivers. The teacher builds
strong partnerships, listens to family
input, shares student progress
transparently, and works
collaboratively to support student

development and success.

Attendance

Sick

Personal 1

Administrative Comments

Administrative Comments:




SMITHTOWN

CENTRAL SCHOOL DISTRICT

Cycle 1 Tenured STA Annual Reflective Summary Worksheet

:Complete and submit this form electranically in Frontline Professional Growth no later than May L. Your administrators will |
‘add comments and then you will need to acknowledge the form. :

!In addition to classroom observations and visits, professional and collegial efforts will be recognized as part of the overall g
Ecom posite score. Referring to the NYSUT 2012 rubric, please list or write about the work that you have done throughout the;
ischool year relevant to the NYS Teaching Standard addressed. Only include information relative to this school year. Feel !
ifree to use this document as a continuous worksheet if you wish to add to it as needed. '

EArtifacts must be uploaded as evidence of the information submitted. Initial certificate holders are required to upload ati
:least one artifact for each of the seven NYS Teaching Standards. :

CYCLE 4 - STANDARD VII - PROFESSIONAL GROWTH

Teachers set informed goals and strive for continuous professional growth.

In a world of rapidly expanding access to information, opportunity, and technology, educators have a responsibility to continually prepare
themselves to align instruction with transforming student needs. Continued professional growth and development s essential to creating
dynamic learning environments. Teachers use information from a variety of sources to inform their professional development and practice.




Question 7.1:

Citing examples from the current school year, describe how you reflect on evidence of student learning to improve
instructional effectiveness and guide your professional growth. (NYS Teaching Standards VIL.1)
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7.1: Citing examples from the current school year, describe how you reflect on evidence of student learning to improve instructional
effectiveness and guide your professional growth. (NYS Teaching Standard VII.1)

1

2

3

4

The response/artifact shows
minimal or no evidence of reflecting
on student learning data to improve
instruction or guide professional
growth. Examples from the current
school year are absent or unclear.
Reflection appears limited or
absent, and instructional practices

on student outcomes.

are not meaningfully adjusted based|

The responsef/artifact reflects some
consideration of student learning
evidence but provides limited or
vague examples. The use of data to
guide instruction or professional
growth is inconsistent or superficial.
Reflection is occasional or reactive,
with unclear impact on teaching
effectiveness or professional
growth.

[The response/artifact includes
relevant examples showing regular
reflection on student learning data.

inform instructional decisions and

identifies professional development
needs. Reflection is purposeful and
supports instructional improvement.

[The teacher uses this information to

The response/artifact provides
detailed, specific examples from the
current school year showing a
thoughtful and systematic reflection
on diverse evidence of student
learning. The teacher uses these
insights to make meaningful
adjustments in instruction and
actively pursue targeted
professional growth opportunities.
Reflection is ongoing,
data-informed, and clearly linked to
improving student outcomes and
professional growth.




Question 7.2:
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Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. (NYS Teaching Standard VII.2)
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7.2: Citing examples from the current school year, describe how you set personal professional goals and engage in ongoing
professional development needed to continually improve teaching competencies. (NYS Teaching Standard VII.2)

1

2

3

4

The response/artifact shows
minimal or no evidence of setting
personal professional goals or
lengaging in ongoing professional
development. Examples from the
current school year are absent or
unclear. There is little indication of a
reflective or growth-oriented
approach to improving teaching
skills.

The response/artifact reflects some
awareness of the importance of

but provides limited or vague
examples. Goal-setting and

may be sporadic or lack clear
alignment with teaching
competencies. The teacher shows
limited or inconsistent effort toward
growth.

professional goals and development

The response/artifact includes
relevant examples demonstrating
that the teacher sets personal
professional goals and regularly
participates in professional

engagement in professional learningidevelopment. The goals are

appropriate and support
improvement in teaching
competencies.

The response/artifact provides
detailed, specific examples from the
current school year showing a
proactive, reflective approach to
setting clear, relevant personal
professional goals. The teacher
actively pursues and applies
longoing professional development
lopportunities that are thoughtfully
aligned with their goals and

teaching competencies. There is
evidence of continuous growth and
a strong commitment to
self-improvement.




Question 7.3:

Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. (NYA Teaching Standard VII.3)
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7.3: Citing examples from the current school year, describe how you collaborate with colleagues and how you give and receive
constructive feedback to colleagues for the purpose of improving professional practice. (NYS Teaching Standard VII.3)

1

2

3

4

The response/artifact provides little
or no evidence of collaboration or
constructive feedback practices.
Examples from the current school
year are absent or unclear. The
teacher demonstrates minimal
lengagement in peer collaboration or
feedback exchange aimed at
improving professional practice.

The response/artifact shows some
collaboration and limited or
inconsistent use of constructive
feedback. Examples may be vague
or reflect occasional engagement.
The teacher may receive or give
feedback but with minimal impact on|
professional growth or team
dynamics.

The responsef/artifact includes
relevant examples showing regular
collaboration with colleagues and
appropriate exchange of
constructive feedback. The teacher
participates positively in feedback
conversations and uses input to
improve professional practice.
Collaboration and feedback
contribute to a supportive work
environment.

The responsef/artifact provides
detailed, specific examples from the
current school year demonstrating
active, respectful, and ongoing
collaboration with colleagues. The
teacher effectively gives and
receives constructive feedback,
fostering a culture of trust and
continuous improvement. Feedback

exchanges are thoughtful, balanced,
and clearly aimed at enhancing
professional practice and student
outcomes.




Question 7.4:

Citing examples from the current school year, describe how you access professional resources to increase your understanding
of teaching and learning as it applies to curriculum, instruction, and assessment methods. (NYS Teaching Standard VII.4)
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7.4: Citing examples from the current school year, describe how you access professional resources to increase your understanding of
teaching and learning as it applies to curriculum, instruction, and assessment methods. (NYS Teaching Standard VIl.4)

1

2

3

4

The response/artifact provides little
or no evidence of accessing
professional resources to enhance
understanding of teaching and
learning. Examples from the current
school year are absent or unclear.
There is little or no indication of
seeking or applying new knowledge
related to curriculum, instruction, or
assessment.

The response/artifact shows some
access to professional resources
but with limited examples. The
application of new knowledge to
curriculum, instruction, or
assessment is inconsistent or
minimal. The teacher’s use of
resources lacks depth or clear
impact on practice.

The response/artifact includes
relevant examples showing regular
use of professional resources to
support understanding of teaching
and learning. The teacher applies
new information to improve
curriculum, instruction, or
assessment with positive effects on
practice. Engagement with
resources is consistent and
purposeful.

The response/artifact provides
detailed, specific examples from the
current school year demonstrating
proactive and strategic access to a
wide range of professional
resources. The teacher critically
evaluates and applies new
knowledge to enhance curriculum,
instruction, and assessment
practices. There is clear evidence of|
continuous learning and thoughtful
integration of best practices.

Attendance

Sick

Personal 1

Administrative Comments

Administrative Comments:



Type of Observation [+
Announced/Unannounced — Beesssssssccsiainoman =
(Choose from drop down)

Type of Observation Full [

Length/Walkthrough S — : \E \:O‘RN\
(Choose from drop down)

Indicate Grade/Course | ;
_

Observation may be uploaded here if necessary.

FJIE Llst

Flle Name ' Date Uploaded Size

Date of Observation:

II. KNOWLEDGE OF CONTENT AND INSTRUCTIONAL PLANNING: [Teachers know the content they are responsible for teaching and
plan instruction that ensures growth and achievement for all students.)

Element 2.5: Teachers design relevant instruction that connects students’ prior understanding and experiences to new knowledge.

*NYSUT 2012 2.5 b
Crlterla Slgnlf icantly Below i Pa?tnlaﬁ“i I\)I_ee'ts ..... fﬁéets __ExceedsE pectatlons
De5|gns Iearnmg Teacher does not design E Teacher designs some | Teacher designs learning | Teacher deS|gns learning experiences that
. experiences Iearnlng experiences that f learning experiences experiences that connect | connect prior content knowledge to new ;
| using prior . connect students’ prior | that connect prior i prior content knowledge to ; learning. Teacher plans opportunities for
|- knowledge | content knowledge to /| content knowledge to | new learning within and | students themselves to make connections |
; i new learning. :| new learning. i| across disciplines. I to prior learning within and across
i || disciplines. !

Element 2.6: Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in
meeting learning goals.

FNYSUT 2012 2.6 a



~ Criteria ‘Significantly Below ‘Partially Meets
. Organizes | Teacher does not Teacher considers time
. consider time . allocations but those times

 time v
i - allocations to achieve
" learning goals.

may be either too long or too
‘# short to achieve the learning
 goals.

Evidence of Standards in Practice:

'+ Teacher assigns reasonable

¢ time allocations to achieve the
- learning goals and adjusts if

- students need more or less

time.

| Wiy i S iiasil A

AU Ry TS  IQ SO PR R

Y/Exc»eveds Expe'c\té‘t’idlql;

I Teacher assigns reasonable time allocations
© to achieve the learning goals and adjusts if
' students need more or less time. Students
" may request additional or less time to

~ achieve learning goals.

IIL. INSTRUCTIONAL PRACTICE: [Teachers implement instruction that engages and challenges all students to meet or exceed the learning

standards.]

Element 3.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and

standards-driven instruction that motivates and engages students in

o

,i*’\‘\"’-"‘l’” 2012 5.1
&

learning.

“Significantly Below -

Meets

Teacher implements most

Exceeds Expectations

Teacher implements all learning

Criteria Partially Meets
Aligns Teacher does not Teacher implements some
instruction implement learning learning experiences that are

to standards  experiences that are
aligned with learing
standards. Students are

unaware of the learning

aligned with learning standards.
Students are aware of the
learning standards, but may be
unable to clearly convey their

learning experiences that are
aligned with learning
standards. Students are aware
of the learning standards and
can convey how they relate to

experiences that are aligned with
learning standards. Students are aware
of the learning standards and can
convey how they refate to the learning
experiences. Students are able to

o

standards. relation to the learning the learning experiences. make connections between different
experiences. learning experiences and learning
standards.
E*’M'L‘Hl e 01 2350
Criteria Significantly Below Partially Meets Meets Exceeds Expectations

Uses research- Teacher does not

based implement research-
instruction based instructional
practices.
EENVSIT T 01T
f - R S . e L S S —
Criteria Significantly Below
Engages = Teacher’s instructional
students = practices engage students

at a low level of cognitive
challenge. Students have
little interaction with the
teacher or with peers.

Teacher implements
some research-based
instructional practices.

Partially Meets
Teacher’s instructional
practices engage students at
an insufficient level of
cognitive challenge. Students
have occasional opportunities
to interact with the teacher
and/or with peers.

Teacher implements
muitiple research-based
instructional practices.

Teacher implements multiple research-based
instructional practices. Teacher seeks out
the newest research to deepen and expand

instruction.

Meets

Teacher’s instructional practices
engage students at an
appropriately high level of
cognitive challenge. Students
have regular and ongoing
opportunities to interact with
the teacher and with peers.

| &

Dsmersl |

Exceeds Expectations

Teacher’s instructional practices
engage students at an appropriately

~ high level of cognitive challenge.
- Students have regular and ongoing

opportunities to interact with the
teacher and with peers. Students
initiate interactions to deepen cognitive
engagement.

==

Element 3.2: Teachers communicate clearly and accurately with students to maximize their understanding and learning.




elow

(Criteria. | Significantly 1

Teacher dlrect]ons and | Teacher direcuons and Teacher dlrectsons and procedures are

| Provides j Teacher directions and i
: dll‘eCtIOI‘lS and | procedures are confusing procedures are clarified after | procedures are clear to clear, complete, and anticipate possible |
|| procedures ! to students. Teacher does ‘ initial student confusion. students. Teacher adjusts || student misunderstanding. Teacher E
1 - not adjust explanation to || Teacher attempts to adjust explanations to meet | adjusts explanations to meet the needs |
| | meet student needs. k| explanations to meet student | student needs. ’i of individual students. il
| I j needs. [ | S )

_ Partially Meets' ||~ Meets

'§ Uses Teacher’s questions are | Teacher's questions are a | Most of teacher’s ! Teacher's questions are open in ]
| questioning largely closed in nature. combination of open and closed J questions are open in i | nature and challenge studentsto |

techniques Questions do not invite a | questions. Some questions invite || nature and engage think and demonstrate reasoning.

' | thoughtful response or | a thoughtful response and/or || students in deeper I Techniques require all students to
| || further discussion. | further discussion. Techniques thlnklng and further |I respond. Students formulate many |
i Techniques result in few result in most students having | discussion. Techniques || questions to advance their !
students having an | an opportunity to respond. | require all students to | understanding. |
ji [ opportunity to respond. L’ respond ” ||
|

Griteria | iSignificantly Below || Partiaily Meets

” ARG

| Teacher responds to | Teacher and students respond :
[

| Responds 1| Teacher ignores students’ i Teacher responds to some
| to || questions/comments and/or i students’ questions/comments. students’ | to students’
‘ students | provides a response that shuts || Response gives students the | questions/comments. |' questions/comments,
|| down student learning. || answer rather than challenge || Responses challenge student | Responses challenge all Il
! ‘ | student thinking. | thinking. | students’ thinking.

|

|:Significantly Below

Communicates | Teacher’s spoken language is l Teacher’s spoken Ianguage is ;I Teacher's spoken and \| Teacher’s spoken and written
|| content inaudible, and/or written | audible, and written language | written language is clear. language is clear and expressive.
| language is illegible. Spoken | is legible. Content is accurate || Content and grammar are
! || or written language contains || and grammatical errors are || accurate. Graphic methods
|
|

Content and grammar are

accurate. Various graphic methods
|| content or serious | insignificant to student | are used regularly to | are used regularly to enhance
|| grammatical errors. Graphic | understanding. Graphic '| enhance content | content understanding. Students
|| methods are not used or [ methods are used || understanding. | offer their own graphic
| used lneffectlvely occasionally. ! It representatlon of the content
= e =

Artlculates Teacher does not | Teacher articulates how Teacher artlculates how Teacher artlculates how success will be

| measures of | articulate how success | success will be . success will be measured. ' measured. Students can articulate how

' success will be measured; 1 measured; students may | Students can articulate how thelr success will be measured and have |

§ students are unaware of | . be confused about the | their success will be measured | scorlng criteria and exemplars as models. |
the criteria for success. criteria for success. and have scoring criteria asa | Students have created or analyzed the

i guide. || success criteria with the teacher. g

Element 3.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning
needs, engage students and promote achievement.

*NYSUT20123.4 a




Criteria

' Differentiates
- instruction

,'Signif»ic_antly»‘»BVelcﬁ)W

. Teacher uses instructional
. strategies that are not

. appropriate to students or
* to instructional purposes,
and do not motivate or
cognitively challenge
students. There is no
attention to 21st Century

~Partially Meets

: Teacher uses only some
| differentiated instructional

* students or to the instructional
outcomes. Some strategies
motivate and represent a

- moderate cognitive challenge.

" There is occasional attention to

: Meets' ol

Teacher uses differentiated
| instructional strategies that are -
' strategies that are appropriate to

appropriate to groups of
students and to the
instructional outcomes.
Strategies motivate and
represent significant cognitive

- challenge and promote 21st

;Exce'éds Ekpectathns

- Teacher uses differentiated

instructional strategies that

* motivate and engage each

student in high-level cognitive
activities that reflect
instructional outcomes, 21st
Century Skills, and are
appropriate, for individual and

Skills. 21st Century Skills. - Century Skills. diverse learners.
[—.ﬁh'ﬁ:ﬂu 20125
Criteria Significéntly Below Partié!ly Meets Meets Exceeds Expe(tatibns

Implements Teacher adheres rigidly to Teacher attempts to Teacher incorporates Teacher seamlessly incorporates

strategies for an instructional approach, Incorporate instructional instructional approaches  instructional approaches and
- mastery of even when a change is approaches and technologies  and technologies to allow  technologies to allow students to
- learning clearly needed to allow - to allow students to - students to demonstrate  demonstrate mastery of learning
- outcomes - students to demonstrate " demonstrate mastery of mastery of learning outcomes. Students suggest

mastery of learning
outcomes.

learning outcomes, with
* partially successful results.

outcomes.

them demonstrate their own
learning.

instructional strategies that will help

Element 3.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration, critical
thinking, and use of technology.

Criteria

Provi
opportunities
for

coliaberation

Significantly Below

The teacher
provides few
opportunities for
students to
collaborate with
others.

S NY SO T2 T 5D

a

The teacher provides
occasionatl opportunities
for students to
collaborate with others
from diverse groups
and/or with opposing
points of view.

Partially Meets

Meets

The teacher provides regular
opportunities for students to
collaborate with others from
diverse groups and with
opposing points of view. The
teacher models effective
interpersonal skills to promote
collaborative student learning.

discussion.

Exceeds Expectations

The teacher provides regular opportunities
for students to coliaborate with others from
diverse groups and with opposing points of
view. The teacher transparently models and
encourages effective use of interpersonal
skills to build student capacity for
collaboration. Students themselves ensure
that all voices and ideas are heard in the

Criteria

Provides
synthesis,
critical
thinking, and
problem-
solving

Significantly Below

Teacher provides few
opportunities in written or
oral format for students to
synthesize, think critically, or
problem solve, The teacher
does not use the available

_ technology to support
~instruction.

Partially Meets

Teacher provides occasional
opportunities in written or oral
format for students to
synthesize, think critically, and

- problem solve. Teacher and

students use the available

~technology with limited

effectiveness.

Meets

Exceeds Expectations

Teacher provides regular
opportunities in written or
oral format for students to
synthesize, think critically,
problem solve and to use

~available technology in
alignment with 21st Century
Skills.

Teacher provides regular
opportunities in written and oral

format for students to synthesize,
~ think critically, problem solve and

use available technology in

alignment with 21st Century Skills.

Students initiate collaborative,
problem-solving opportunities.

SBAS

Element 3.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.
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( Criteria

Uses formative
assessment to
monitor and

- adjust pacing

= R

o : “

-—

e T Ty ST

Significantly Below

Teacher does not use
formative assessment
during instruction to

- monitor student learning.
Teacher does not adjust

© the pace, focus, or

< delivery of instruction.

- student progress to adjust

“instruction with uneven

Partially Meets

Teacher occasionally uses
formative assessment to

monitor student learning.
Teacher occasionally uses

the pace, focus, or delivery of

" results.

Teacher frequently uses

formative assessment to

monitor student learning.

Teacher uses student

progress to immediately

adjust the pace, focus, or
- delivery of instruction.

Meets

Teacher always uses a variety of
formative assessment to monitor the
progress of individual students.
Teacher uses student progress to
immediately adjust the pace, focus,
or delivery of instruction. Students
self-assess progress and suggest

adjustments to instruction.

— T
-
[V - -

Exceeds Expectations
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iL c ] rtially Meets || Meets | | Exceeds Expectations.
| T e o T el
| Provides é' Teacher’s feedbac| | Teacher’s feedback to students is | Teacher’s feedback to . Teacher’s feedback to students is s’
. feedback during || to students is | inconsistent in timeliness, students is timely, timely, frequent, and relevant. !
i and after | limited, infrequent | frequency and/or relevance. i: frequent, and relevant. Feedback consistently advances
student learning. Students use the I

' advances student eedback to advance their own

instruction and/or irrelevant. ’i Feedback inconsistently advances | Feedback frequently
: ] student learning.

learning.

|
i o jeerning. jjleaming.

Evidence of Standards in Practice:

IV. LEARNING ENVIRONMENT: [Teachers work with all students to create a dynamic learning environment that supports achievement and
growth.]

m

Element 4.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student.

Significantly Belo _Partially |

== e e |

' Interactions | Teacher interactions, with at ]l Teacher-student interactions | Teacher-student interactions II Teacher-student interactions

| with least some students, is | are generally appropriate but demonstrate general caring and || reflect genuine respect, caring, ‘
students inappropriate to the age or | may reflect occasional respect. Interactions are and cultural understanding for |

i | culture of the students. The || inconsistencies, favoritism, or || appropriate to the ages and individuals as well as groups of |

| | classroom climate is not disregard for students’ cultures. || cultures of the students. | students. Teacher creates a safe

‘ || conducive to feeling . Only some students feel Teacher creates a safe learning | learning environment where all |

| I accepted or free to take ‘ accepted and free to take environment where students || students feel accepted and free ‘

3  learning risks. learning risks. feel accepted and free taking taking learning risks.

f L || learning risks. ’ |

Partially Meets || Meets | | x5d

|+ Teacher does not | Teacher

' Reinforces + Teacher ensures that student l Teacher ensures that students |
|

| positive || address student f inconsistently interactions are generally polite || demonstrate respect for one another and |
il interactions || interactions that are | addresses and respectful. Such !l monitor one another’s treatment of peers. I'
among students f inappropriate and || inappropriate student | interactions are appropriate to || Students correct classmates respectfully |

‘ | disrespectful. j| interactions. the age and cultures of the || when needed, and demonstrate personal v
responsibility. I

|| students. Il

ﬂ_ A | R 1 i

Element 4.2: Teachers create an intellectually challenging and stimulating learning environment.

Vet 301242 A




' Promotes student
;, pride in work and
- accomplishments

Criteria

- Significantly Below

|| Teacher does not

| promote a sense of pride

- in student work or
accomplishment,
discourages students
from expressing their
ideas, and/or initiating
their own learning and
achievement.,
Students are not
motivated to complete
work or are unwilling to
persevere,

‘partially Meets ||

Teacher inconsistently
promotes a sense of pride
in student work or
accomplishment creates an
environment where
students express their

_ideas, take initiative and

have high expectations for
their own learning and

- achievement.

Students minimally accept
the responsibility to “do
good work” but invest little
of their energy into its
quality.

' '__Meets
Teacher consistently

|| promotes a sense of pride in

student work or
accomplishment, creates an
environment where students
are encouraged to express
their ideas, take initiative,
and have high expectations
for their own learning and
achievement,

Students accept the
teacher’s insistence on work
of high quality and
demonstrate perseverance.

Exceeds Expectations:

i Teacher consistently promotes a

. sense of pride in student work or

' accomplishment and creates an

* environment where all students are
expected to express their ideas,
take initiative, and have high
expectations and pride for their own
learning and achievement. Students
monitor their own progress as they
strive to meet challenging learning
goals with innovation, flexibility and
originality.

s i 4
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_Partially Meets

Exceeds Expectations

‘Meets
Promotes Teacher conveys a negative  Teacher conveys importance Teacher conveys enthusiasm Teacher conveys genuine
student attitude, suggesting that of learning, but with little for learning, and students enthusiasm for learning. Students
curiosity and learning is not important or  conviction and only minimal demonstrate consistent — through their curiosity, initiative,
has been mandated. apparent buy-in by the commitment to its value. and active participation—

enthusiasm
o demonstrate enthusiasm for
learning. Students are cognitively
engaged and strive to meet
challenging learning goals.

Students are cognitively
engaged and enthusiastic
about appropriately
challenging learning.

students. Some students are
cognitively engaged and
enthusiastic.

* Students are not
cognitively engaged or
enthusiastic about
learning.

Element 4.3: Teachers manage the learning environment for the effective operation of the classroom.

Partially Meets

Criteria Significantly Below Meets Exceeds Expectations

Teacher’s routines/ The teacher and students have

Establishes routines/
procedures/transitions and
expectations for student
behavior

The teacher’s routines/
procedures/ transitions
and standards of
conduct, are chaotic,
with much instructional
time being lost between
activities or lesson
segments. Students are

The teacher’s routines/
procedures/ transitions
and standards of
conduct are somewhat
efficient, resulting in
some loss of
instructional time. Most
students seem to

procedures/ transitions
and standards of conduct
occur smoothly, with little
loss of instructional time.
Students assume some
responsibility under
teacher direction.

established seamless routines/
procedures/ transitions and
standards of conduct. They are
clear to all students and appear
to be internalized. Students
assume responsibility in
developing routines and

confused. understand them. standards of conduct, and in
ensuring their efficient
operation,.
.&m‘,; T Y W e g T e AT T Ly X A e st o EepE, ;i“]
s d i LAl Ly e e P e T l 3 LT W R T

Partially Meets ‘Exceeds Expectations

Criteria’ Significantly Below Meets
" Establishes " Teacher’s grouping Teacher’s grouping results in -~ Teacher’s grouping results in ~* Teacher’s grouping results in small
instructional results in students who students in only some groups small group work being well group work being well organized and
groups are not working with the  being productively engaged in  organized and most students  students are productively engaged at

all times, with students assuming
responsibility for productivity.
Students work independently and
collaboratively to accomplish goals.
Student interactions are consistently
polite and respectful.

are productively engaged in
learning while unsupervised
by the teacher. Student
interactions are generally
polite and respectful.

learning while unsupervised by
the teacher. Student
interactions are generally
appropriate but occasionally
may reflect disrespect for one
another.

teacher, are not
productively engaged in
learning and/or exhibit
disrespect to the teacher
and/or other students.

Element 4.4: Teachers organize and utilize available resources (e.g. physical space, time, people, technology) to create a safe and
productive learning environment,

FNYsUT 2012442 10



| iCriteria

% = S £ - - » : riu bt pL e ol o~ S l'

| Organizes ~I Teacher has not organlzed | Teacher has organized the Teacher has organlzed the Iearnfng ' Teacher has organized the |

| learning | the learning environment | learning environment to || environment to accommodate all ' learning environment to |‘

environment to meet student learning adequately accommodate | student learning needs. Available accommodate all student |

| ' needs, or the teacher student learning needs. i| resources, time and technologies | learning needs. Available l
l: makes poor or inequitable || Available resources, time and J; are equally accessible to all ‘ resources, time and I

i | use of physical resources. || technologies are accessible to || students. The resources are technologies are equally |

f _ most students. || adjusted to support the learning | accessible to all students.

[ | The resources may be ‘ activities. Students adjust the resources |
! adjusted for a lesson, but with

i . to advance their learning.
! :‘ limited effectiveness. !

Manages volunteers
nd/or || use the services and skills of

_ ‘Meets Is B ] .
I Teacher does not ef’fectwely ¢ Teacher attempts to use the | Teacher eﬂ’ectwe!y uses the | Teacher effectively uses the ||

I
' services and skills of available | services and skills of services and skills of ";
{

|
8 |
araprofessionals || available paraprofessionals || paraprofessionals and/or available paraprofessionals || available paraprofessionals
| and/or volunteers. Their ] volunteers. Their presence . and/or volunteers. Their {| and/or volunteers, resulting
| presence is disruptive to the | may be distracting to the :| presence supports the I in a productive and proactive
‘ || learning environment. || learning environment.

| learning environment. '| Ieaming environment.

Teacher does not know, or | Teamer |ncunsistent!y

|| Establishes | Teacher consistently 'i eacher knows and Implements
| classroom || knows but does not implement ?’ implements classroom mplements classroom | classroom safety procedures
| safety g‘ classroom safety procedures. || safety procedures. afety procedures. | consistently. Students have internalized |

i[ i | the safety procedures.

Evidence of Standards in Practice:

Commendations and Recommendations

File List

File Name ' Date Uploaded Size



3012-e Composite Score Report Non-Tenured Teacher

User Information

Name: Title: Special Education Teacher
Building: Department: Pupil Personnel Services 6-8
Grade: Evaluation Type:

Assigned Administrator: Evaluation Cycle:

Submitted By: Date Submitted:

Acknowledged By: Date Acknowledged:

Finalized By: Date Finalized :

TEACHER PRACTICE
Exceeds Expecations Meets Expectations Partially Meets Expectations Significantly Below Expectations

4 3 2 1

REFLECTIVE Exceeds Expecations Exceeds Expecations Exceeds Expecations Meets Expectations Partially Meets Expectations

SUMMARY Meets Expectations Exceeds Expecations Meets Expectations Meets Expectations Partially Meets Expectations
Partially Meets Expectations Meets Expectations Meets Expectations Partially Meets Expectations Significantly Below Expectations
SILONEERGR= DR G ENRES Partially Meets Expectations | Partially Meets Expectations | Significantly Below Expectations | Significantly Below Expectations

Teacher Practice

Rubric Progress Score Max Criteria  Avg Last Completed
© *NYSUT 20122.5b “ 8 8 2 4 06/10/2025
© *NYSUT 20122.6a “ 8 8 2 4 06/10/2025
© *NYSUT 20123.1a m 7 8 2 35 06/10/2025
© *NYSUT 20123.1b m 7 8 2 35 06/10/2025
@ *NYSUT 2012 3.1¢ “ 6 8 2 3 06/10/2025
© *NYSUT 2012 3.2a “ 8 8 2 4 06/10/2025
@ *NYSUT 2012 3.2b “ 6 8 2 3 06/10/2025
@ *NYSUT 2012 3.2¢ “ 7 8 2 35 06/10/2025
® *NYSUT 2012 3.2d “ 6 8 2 3 06/10/2025
© *NYSUT 20123.3a “ 6 8 2 3 06/10/2025
@ *NYSUT 20123.4a m 8 8 2 4 06/10/2025
@ *NYSUT 20123.4b m 7 8 2 35 06/10/2025
@ *NYSUT20123.5a “ 6 8 2 3 06/10/2025
® *NYSUT 20123.5b “ 7 8 2 35 06/10/2025
@ *NYSUT 20123.6a “ 6 8 2 3 06/10/2025
@ *NYSUT 20123.6 b “ 7 8 2 35 06/10/2025
® *NYSUT 20124.1a “ 7 8 2 35 06/10/2025
® *NYSUT 20124.1C “ 7 8 2 35 06/10/2025
© *NYSUT 20124.2a m 7 8 2 35 06/10/2025
@ *NYSUT 20124.2b m 6 8 2 3 06/10/2025
@ *NYSUT 20124.3a “ 7 8 2 35 06/10/2025
® *NYSUT 20124.3b “ 6 8 2 3 06/10/2025
© *NYSUT 20124.4a “ 7 8 2 35 06/10/2025




© *NYSUT 20124.4b 8 8 2 4 06/10/2025
© *NYSUT 20124.4c “ 8 8 2 4 06/10/2025

TOTAL: 173 200 50 3.46

"

Rubric Progress Score Max Criteria  Avg Last Completed
© *NYSUT 20122.5b 4 4 1 4 06/10/2025
© *NYSUT 20122.6a “ 4 4 1 4 06/10/2025
© *NYSUT 20123.1a “ 3 4 1 3 06/10/2025
@ *NYSUT 20123.1b “ 4 4 1 4 06/10/2025
@ *NYSUT 2012 3.1¢ “ 3 4 1 3 06/10/2025
@ *NYSUT 2012 3.2a “ 4 4 1 4 06/10/2025
@ *NYSUT 2012 3.2b “ 3 4 1 3 06/10/2025
@ *NYSUT 2012 3.2¢ “ 3 4 1 3 06/10/2025
© *NYSUT 2012 3.2d _ 3 4 1 3 06/10/2025
© *NYSUT 20123.3a “ 3 4 1 3 06/10/2025
© *NYSUT 20123.4a “ 4 4 1 4 06/10/2025
© *NYSUT 20123.4b “ 3 4 1 3 06/10/2025
@ *NYSUT20123.5a “ 3 4 1 3 06/10/2025
@ *NYSUT 20123.5b “ 3 4 1 3 06/10/2025
@ *NYSUT 20123.6a “ 3 4 1 3 06/10/2025
@ *NYSUT 20123.6 b “ 3 4 1 3 06/10/2025
© *NYSUT 20124.1a _ 3 4 1 3 06/10/2025
© *NYSUT 20124.1C “ 3 4 1 3 06/10/2025
© *NYSUT 20124.2a “ 3 4 1 3 06/10/2025
© *NYSUT 20124.2b “ 3 4 1 3 06/10/2025
@ *NYSUT 20124.3a “ 3 4 1 3 06/10/2025
@ *NYSUT 20124.3 b “ 3 4 1 3 06/10/2025
@ *NYSUT 20124.4a “ 3 4 1 3 06/10/2025
@ *NYSUT 20124.4b “ 4 4 1 4 06/10/2025
© *NYSUT 20124.4c¢ _ 4 4 1 4 06/10/2025

TOTAL: 82 100 25 3.28

Teacher Practice Total Score:
Teacher Practice Rating

Reflective Summary

Reflective Summary Score:

Reflective Smmary Rating:

Overall 1 Year Evaluation Cycle Score:




Name:

Smithtown Central School District

Teacher Support Plan

Building:

Grade / Subject:

Specific Areas
Needing Support

Expected Outcomes
of Support Plan

Recommended Action
& Resources Provided

Timeline of TSP

Administrator
Responsible

Teacher’s Comments:

Administrator’s Comments:

Teacher’s Signature

Date

Administrator’s Signature

Updated 8/19/2025

Date




Smithtown Central School District
Teacher Support Plan Progress Form

Name: Building: Grade / Subject: Date:
. Progress Noted
Specific Areas Needing Support Ilivud('e:cz
il Satisfactory Limited Unsatisfactory
Teacher’s Comments:
Administrator’s Comments:
Teacher’s Signature Date
Administrator’s Signature Date

Updated 8/19/2025




3012-e Score Report Tenured Teacher

User Information

Name: Title:

Building: Department:

Grade: Evaluation Type:
Assigned Administrator: Evaluation Cycle:
Submitted By: Date Submitted:
Acknowledged By: Date Acknowledged:
Finalized By: Date Finalized :

New York State Performance Matrix [ ]

TEACHER PRACTICE
Exceeds Expecations Meets Expectations Partially Meets Expectations  Significantly Below Expectations

4 3 2 1

REFLECTIVE Exceeds Expecations Excesds Expecations Exceeds Expecations Meets Expectations Partially Meets Expectations
SUMMARY Meets Expectations Exceeds Expecations Meets Expectations Meets Expectations Partially Mests Expectations
Partially Meets Expectations Meets Expectations Meets Expectations Partially Meets Expectations Significantly Below Expectations

L EETTTE RS SR S Partially Meets Expectations | Partially Meets Expectations | Significantly Below Expectations | Significantly Below Expectations

NYS STANDARD 1 2 3 4 5 6 7 AVERAGE

Observation(s) Set 1

Observation(s) Set 2

Reflection(s) Set 1

Reflection(s) Set 2

NYS STANDARD AVG

OVERALL CYCLE SCORE

ADMINISTRATOR’S COMMENTS




OBSERVATIONS CONDUCTED | EVALUATION| PROPOSED NUMBER OF FULL OR WALK PRE POST PROPOSED EACH
EVAL E E L TOTAL
VALUATION TYP BY CYCLE YEARS OBSERVATIONS (MIN) THROUGH CONFERENCE | OBSERVATION MC:ZZ';UT%E OBSERVATION ANNUAL TOTA
OPTIONAL AS | OPTIONAL AS STRAIGHT 25% EACH OF 4
1 EVERY OTHER YEAR REFELECTION
. MIN 1 NO OTHER | PER REQUEST | PER REQUEST AVERAGE OF | COMPONENTS
Tenured Teachers & Teacher Assistants PRINCIPALS/AP/DIRECTOR 4 ALTERx:‘;E:SV'\VAI;’ETOTHER REQUIREMENTS OF EITHER OF EITHER EVEF;LAO;—HER OBSERVED —STRAIGHT
PARTY PARTY COMPONENTS AVERAGE
75%
MIN 2 OF 3 MUST | OPTIONAL AS | 2/3 REQUIRED STRAIGHT OBSERVATION
. BE FULL PERIOD | PER REQUEST & REQUEST OF | REFELECTION AVERAGE OF AVERAGE &
Non-Tenured Teachers & Teacher Assistants PRINCIPALS/AP/DIRECTOR 1 3 EVERY YEAR ANNOUNCED AND|  OF EITHER EITHER PARTY EVERY YEAR OBSERVED 25%
INCLUDE POST PARTY FOR 3RD COMPONENTS | REFLECTION
AVERAGE




TEACHER PRACTICE
Meets Expectations
3
Exceeds Expecations

Exceeds Expecations
4
REFLECTIVE Exceeds Expecations Exceeds Expecations

Partially Meets Expectations
2
Meets Expectations

Significantly Below Expectations
1
Partially Meets Expectations

SUMMARY Meets Expectations Exceeds Expecations Meets Expectations Meets Expectations Partially Meets Expectations

Partially Meets Expectations Meets Expectations Meets Expectations Partially Meets Expectations Significantly Below Expectations
ST VA A GG E B S Partially Meets Expectations | Partially Meets Expectations | Significantly Below Expectations | Significantly Below Expectations




Principals

SCSD: Aligning Goals and Actions School Year INSERT

District Goal 1 (from Strategic Plan)
Our students are provided high-quality instruction

How will this manifest itself in my areas of supervision in

Principal Goals

Assessment and Data
How will | monitor progress and

and support to ensure the academic growth of 2025-2026? attainment? What will | capture to
each student and prepare them to succeed in evidence and anchor my assessment?
their chosen path beyond high school.

Strategies: Strategy 1:

1) Identify what students should know and be able to

do PreK-12 and design and deliver curriculum, Strategy 2:

instruction and assessment focused on content rigor,

f:ritical thinking, student engage.ment,. and continuous Strategy 3:

improvement to assure academic achievement and

student growth.

2) Assess and enhance a meaningful curriculum with Strategy 4:

real-world applications for all students.

3) Provide a coherent and differentiated educational Strategy 5:

experience, as well as expanded, timely and effective
interventions for students based on individual needs.
4) Create a culture of college and career success within
and beyond the classroom and align multiple pathways
to success that value collegebound and career-bound
pathways.

Actions

What will this mean for my staff?

(What will they have to learn, do more of, do less
of or do differently to accomplish this?)

October: Initial Plan

What are the implications for my leadership repertoire?

What will | have to learn, do, put in place or establish to ensure my staff can do what they need to do?

October: Initial Plan




February Update

February Update

June Update

June Update




District Goal 2 (from Strategic Plan)
Our students are provided a safe and supportive

How will this manifest itself in my areas of supervision in

Principal Goals

Assessment and Data
How will I monitor progress and

environment and demonstrate skills and 2025-2026? attainment? What will | capture to
attributes to cope with life challenges and achieve evidence and anchor my assessment?
personal well-being.

Strategies: Strategy 1:

1) Create learning environments and curricula

that enable staff and students to learn from and Strategy 2:

reflect on their own and others’ experiences;

explore multiple perspectives; practice civil Strategy 3:

discourse; encourage empathy; create

interpersonal connections and embrace diverse Strategy 4:

identities.

2) Enrich learning and cultivate personal growth
for all students through experiences beyond the
classroom.

3) Strengthen and expand a network of internal
and external family and student supports and
services for physical and mental health.

4) Strengthen positive relationships and student
leadership to improve discipline

and attendance and decrease bullying.

Actions

What will this mean for my staff?

(What will they have to learn, do more of, do less
of or do differently to accomplish this?)

October: Initial Plan

What are the implications for my leadership repertoire?

What will | have to learn, do, put in place or establish to ensure my staff can do what they need to do?

October: Initial Plan




February Update

February Update

June Update

June Update




District Goal 3 (from Strategic Plan)

Our staff feel valued, are fully invested in
students’ success, and feel that they receive the
support they need to be highly effective
employees.

Principal Goals
How will this manifest itself in my areas of supervision in
2025-20267

Assessment and Data
How will I monitor progress and
attainment? What will | capture to
evidence and anchor my assessment?

Strategies:

1) Increase applicants and decrease vacancies in
high-demand positions by implementing an improved
recruitment process to recruit high-quality staff.

2) Develop and implement a program to support and
retain high-quality, culturally competent staff with
increasingly diverse backgrounds, experiences, and
perspectives.

3) Enhance district-wide systems that promote shared
accountability, high expectations, and continuous
growth for all employees

4) Develop and provide robust and balanced
professional development for all employees.

Strategy 1:
Strategy 2:
Strategy 3:
Strategy 4:

Strategy 5:

Actions

What will this mean for my staff?

(What will they have to learn, do more of, do less
of or do differently to accomplish this?)

October: Initial Plan

What are the implications for my leadership repertoire?

What will | have to learn, do, put in place or establish to ensure my staff can do what they need to do?

October: Initial Plan




February Update

February Update

June Update

June Update




District Goal 4 (from Strategic Plan)

Our families and community members are valued
and collaborative partners in promoting student
success.

Principal Goals
How will this manifest itself in my areas of supervision in
2025-2026?

Assessment and Data
How will I monitor progress and
attainment? What will | capture to
evidence and anchor my assessment?

Strategies:

1) Increase opportunities to engage with more families
and community organizations in order to continue to
build a strong sense of community and trust.

2) Expand and enrich active partnerships between the
district, families, and community organizations to
provide increased learning opportunities.

3) Ensure all students and their families are engaged
and well-served by the communications and all other
interactions with Smithtown Central School District and
its schools.

4) Promote a positive narrative about Smithtown
Central School District, its schools, its students, and its
programs through media and public relations.

Strategy 1:
Strategy 2:
Strategy 3:

Strategy 4:

Actions

What will this mean for my staff?

(What will they have to learn, do more of, do less
of or do differently to accomplish this?)

October: Initial Plan

What are the implications for my leadership repertoire?

What will | have to learn, do, put in place or establish to ensure my staff can do what they need to do?

October: Initial Plan




February Update

February Update

June Update

June Update




District Goal 5 (from Strategic Plan)
Our resources are maximized to achieve our
strategic goals.

Principal Goals
How will this manifest itself in my areas of supervision in
2025-2026?

Assessment and Data
How will I monitor progress and
attainment? What will | capture to
evidence and anchor my assessment?

Strategies:

1) Streamline district organization processes and
procedures to enhance efficiency and effectiveness.
2) Provide safe, properly equipped, well-maintained,
updated facilities and infrastructure that support our
mission, strategic plan, and educational programs.
3) Demonstrate strategic resource management that
includes long-range planning and use of resources in
support of the system’s purpose and direction.

4) Improve security infrastructure throughout the
school district.

Strategy 1:
Strategy 2:
Strategy 3:
Strategy 4:

Strategy 5:

Actions

What will this mean for my staff?

(What will they have to learn, do more of, do less
of or do differently to accomplish this?)

October: Initial Plan

What are the implications for my leadership repertoire?

What will | have to learn, do, put in place or establish to ensure my staff can do what they need to do?

October: Initial Plan




February Update

February Update

June Update

June Update




Principal:

Smithtown Central School District
Principal Support Plan

Building

Date of PSP Conference:

Date of Related STEPS if applicable

SPECIFIC _AREAS FOR IMPROVEMENT: Identify, based on the MDPPR,
targeted and specific areas for improvement. Refer to those areas identified
as developing or ineffective in the STEPS Plan (if applicable).

EXPECTED OUTCOMES OF THE PSP: List specific goals based on the areas
identified in I. Identify specific recommendations for what the principal is
expected to do to achieve those goals.

RESOURCES/ACTIVITIES: Identify specific resources available to assist the
principal to improve performance. Examples: colleagues, courses,
workshops, peer visits, materials, professional learning activities to be
completed by the principal, supervisory support, etc.

EVIDENCE OF ACHIEVEMENT; Identify how progress will be measured and
assessed. Specify next steps to be taken based upon whether the principal is
successful, partially successful or unsuccessful in efforts to improve
performance as assessed at specific time periods during the PSP
implementation.

TIMELINE; Provide a specific timeline for implementation of the various
components of the PSP and for the final completion of the PSP. Identify the
dates for school visitations, meetings, submission of written reports or
artifacts, and supervisory conferences that will provide feedback on the
principal’s progress towards accomplishment of the PSP’s targeted goals.

Superintendent or Designee Date

Principal Date

SSAA Representative Date



LEA CERTIFICATION FORM: Please download, sign, and upload this form to complete the submission of your LEA’s
Standards-based Educator Evaluation and Professional Support plan (“STEPS plan”).

By signing this document, the LEA and its collective bargaining agent(s) certify that the STEPS plan submitted to the
Commissioner constitutes the LEA’s complete evaluation plan, that all provisions of the plan that are subject to
collective negotiations have been resolved pursuant to the provisions of Article 14 of the Civil Service Law, that such
plan complies with the requirements of Education Law §3012-e and Subpart 30-4 of the Commissioner’s Regulations,
and that the governing body of the LEA has adopted the plan.

The LEA and its collective bargaining agent(s), where applicable, also certify that the LEA will fully implement such plan,
all statements made herein are true and accurate, there are no collective bargaining agreements, memoranda of
understanding, or any other agreements in any form that prevent, conflict, or interfere with full implementation of the
STEPS plan, and no material changes will be made to the plan through collective bargaining or otherwise, except upon
review and acceptance by the Commissioner in accordance with Education Law §3012-e and Subpart 30-4 of the
Commissioner’s Regulations.

The LEA and its collective bargaining agent(s), where applicable, also make the following certifications with respect to
their STEPS plan:

e Assure that the STEPS plan rating will be used as a significant factor in teacher and principal development,
including but not limited to coaching, induction support, and differentiated professional development for all
teachers and principals;

e Assure that the LEA will provide the teacher or principal with timely, actionable feedback on their practice based
on the information collected as part of the STEPS plan;

e Assure that the entire STEPS plan will be completed, and ratings shall be provided to the teacher or the principal
prior to the start of the school year following their evaluation or as soon as practicable thereafter;

e Assure that the STEPS plan will be filed in the LEA’s office and made available to the public on the LEA’s website
no later than September 10th of each school year or within 10 days after the plan’s review by the Commissioner,
whichever shall occur later;

e Assure that any material changes to the LEA’s STEPS plan will be submitted to the Commissioner for compliance
by no later than March 1st of the school year that the plan is to be implemented;

e Assure that any selected evaluation measure shall provide direct evidence of such teacher or principal’s practice
that appropriately and accurately assesses the degree to which the educator meets each NYS Teaching Standard
or Professional Standard for Educational Leaders (PSEL);

e Assure that the LEA’s system of observations/school visits occur with a sufficient number and duration such that
the evaluator can collect meaningful evidence of teaching and leadership to evaluate the applicable standard;

e Assure that, for each standard and the overall rating, a Level 1-4 rating will be assigned consistent with the
Commissioner’s Regulations and the LEA’s expectations for teaching, learning and leadership;

e Assure that all evaluators will be appropriately trained in accordance with Subpart 30-4 of the Commissioner’s
Regulations;

e Assure that LEA will maintain a comprehensive system of professional learning for all teachers and principals;

e Assure the LEA will use data, including but not limited to data from the STEPS plan, to inform, plan, and assess
the effectiveness of the professional learning system;

e Assure that teachers and principals who receive an overall rating of Level 1 or 2 shall have a personalized
professional development plan;

e Assure that teachers and principals have an opportunity to provide written comment on their ratings from the
STEPS plan, and if the LEA has collectively bargained appeal procedures, they are consistent with Education Law
§3012-e and Subpart 30-4 of the Commissioner’s Regulations;

e Assure that all educators receive appropriate training on the STEPS system and the LEA’s STEPS plan to
encourage engagement and participation;

e Assure that for each classroom teacher and building principal, the rating for each standard and the overall rating
will be reported to SED in a manner prescribed by the Commissioner.



Signatures, dates

nt Signature: Date:
Superintenden ignature;_

bl K iesfs |

o 7
Superintendent Name (print):

MAK SEcAUR.

Teachers Union President Signature: Date:

r ] ‘

i /\7{4{»0‘/‘\ SJMMV\ /J,,,/ /{/, o5 |
L3 > 7

Teachers Union President Name (print):

Layya ;/0 e e |

Adminis)/rative Union Prﬂsident}ﬁ}gnature: Date:

LI/ A I

Aomlmstratlvg Union PreSIdent Name (print):

\V\(/W\Za\, ()“/0/%\0\%/\ ' ;

Board of Education President Signature: Date:

itiban Z AN 115126

Board of Education President Name (print):

Matbhew [iribhin
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